Strategy/Goal Implementation Worksheet
Intensive Strategy:  A Problem solving/thinking Preacademic Skill
Goal:  Child will show understanding of specific concept words by following directions during class routines, 8 of 10 trials correct in four day period.  (select (3) from the developmental core concept list that child does not know)

Cue:  Select (2) class routines for the (3) concepts and collect data using classroom staff.  Give staff specific examples of the direction following.
Examples of routines and direction following:
Class arrival:

Put your boots below your coat hook.

In a line for transition:


John, stand in back of Mary.

Snack:


Take 3 crackers


Put your napkin under your cup.


Pour a full cup.

Centers:


Art: 
Put glue at the bottom of the paper.


           
Fold your paper in the middle.

          
Sit between John and Mary.

Blocks:
Use long blocks for your road.


           
Use short blocks to fill the wagon.
Can use a peer (buddy) to model the correct behavior.

Attached:
Core Concept vocabulary



Data collection sheet

Submitted by:

  Jan Koellner and Sue Kos

4/13/05
Cognitive Development
GOAL:  Identifies One Body Part (15-19 mo.)
The child identifies one body part by pointing, touching or moving the part named.
A. The child learns his body parts.

1. General suggestions.

a. Start with body parts the child can see.

b. Start with body parts used most often.

c. Start with body parts that are distinct.

2. Name the body parts the child uses or touches, such as emphasize her “hands” 

when the child washes or claps her hands.

3. Name the body parts the child explores on your face, such as “That’s Mommy’s 

mouth,” “bushy beard,” “Where’s Daddy’s nose?”

4. Name and gently touch the child’s mouth as you feed her.  Make appropriate 

comments such as, “In your mouth, the spoon is in your mouth.”

5. Name body parts as you wash the child.  Name body parts on yourself as you

bathe.

6. Name body parts when giving a haircut or clipping nails.

7. Tickle the child’s stomach as you change her diaper.  Tell her you are tickling her stomach.  Tickle and label other parts of her body.

8. Discuss, rub, and touch the child’s body parts while dressing and undressing him.

9. Use a mirror for the child to explore and to look at herself.  Rub different body parts with textures such as terrycloth, a silk glove, or a small velvet cushion.

10. Use a cloth puppet to rub and point to the child’s body parts.

11. Play games and sing to the child about his body parts.

12. Do finger plays with the child such as:

a. “Ten Little Fingers.”

“Ten Little Fingers and Ten Little Toes.  Two Little Eyes and One Little Nose.  Two Little Cheeks and One Little chin,

And Here’s a Little Mouth Where the Food Goes in!”

b. “One Little Body.”

“Two little hands to clap, clap, clap!  Two little feet to tap, tap, tap!

Two little hands go thump, thump, thump!  Two little feet go

jump, jump, jump!  One little body turns around,  One little body

sits quietly down.”

13. Sprinkle sand on the child’s hands or feet at the beach or, bury parts of his body 

and have them pop out again.

B. Some children learn body parts on dolls before they learn them on themselves.

1. General Suggestions.

a. Buy sturdy dolls which do not come apart (many children are 

frightened when dolls come apart; they identify with the dolls).

b. Buy anatomically correct dolls, if possible.

c. Use dolls with distinct features.

d. Do not worry if your child – boy or girl – likes to take off the doll’s clothes, many children simply prefer their dolls this way.
2.
Make a doll that resembles the child e.g., use identical dress materials. Teach the

child to:
a. Hold the doll’s hands and play “Row, Row Your Boat.”

b. Tickle the doll’s feet.

c. Pat the doll’s back or head.

d. Play “This Little Piggy” with the doll’s toes.

e. Kiss the doll’s eyes

f. Brush the doll’s hair.

g. Clap the doll’s hands.

h. Feed the doll, put the food into his mouth.

i. Play peek-a-boo by covering the doll’s face.

j. Whisper in the doll’s ears.

k. Put a bracelet on the doll’s arm.

l. Place a hat on the doll’s head.

m. Put a band-aid on the knee, leg, arm of the doll.

n. Powder the stomach of the doll.

Cognitive Development
GOAL:  Solves Simple Problems Using Tools (17-24 mo.)
The child purposefully uses an unrelated object to obtain a desired result.
1. Provide the child with play experiences which involve using an object in a

variety of ways or using extensions of an object to obtain the object.

a. Show the child he can pull toys around in his wagon or on a blanket

b. Let the child carry toys in her pocket, purse or paper bag

2. Ask the child to help clean up some of her toys.  Suggest fun ways to clean up.

a. Show the child how several toys can be carried in the shirt or dress by holding the edges and making a cradle.

b.  Let the child use a large dump truck or wagon to transport the toys.

c. Let the child use a paper bag or box to carry the toys to the appropriate shelf.

d. Show the child several toys can be carried in a small blanket or towel by holding the four corners and making a sack.

e. Provide the child with a special place for her own belongings, such as a large box, a basket, a special corner or a shelf.

3. Provide games in which tools are used.

a. Let the child hit a suspended ball using a paddle.

b. Let the child use a paddle to keep a balloon afloat in the air.

c. Let the child bowl using plastic bowling pins or empty milk cartons.

d. Let the child blow bubbles.

e. Let the child throw bean bags at a ball placed within a circle.  The child can try to hit the ball out.

f. Let the child throw bean bags at a target that jingles when hit.

4. Ask the child to bring an object which is out of her reach, after you placed a stool

near the object.  If the child does not use the stool, suggest it to her conversationally.

5. Ask the child to bring the ball you placed under a low sofa.  Place a yard stick 

nearby.  See if the child will use it to hit the ball from under the sofa.
Cognitive Development
GOAL:  Matches Sounds to Animals (18-22 mo.)
The child shows his understanding of the sounds animals make.  The child spontaneously vocalizes the sound of animals when she sees them.  The child points to the correct animal when another person vocalizes the animal sound.  The child responds correctly when asked, “What does (animal) say?
1. Ask the child to identify an animal by the sound it makes.  Say, “I see something

that says, “ruff-ruff” whenever you see a dog nearby.  Praise the child if he can point to the dog.  If he does not point, say, “The dog says ‘ruff-ruff.’”

2. Sing animal songs, such as “Old MacDonald Had A Farm.”  Let the child stand and make the animal sound at the appropriate place in the song.

3. Do the above activity using animal puppets for songs, games and stories.

4. Tape and record sounds of animals.  Listen to the sound and match them to the correct stuffed animals or animal pictures.

Cognitive Development
GOAL:  Matches Objects to Picture (19-27 mo.)
The child puts the object on or points to the matching picture out of a choice of three to four pictures.

1. Start with photographs of the objects.  If they are not available find pictures which closely resemble the objects.
2. Show the child a familiar object. Name it or if the child can verbalize, let her name it. Show the child a picture of the same object. Name it or have the child name it. Show the child both the object and the picture and compare them. Talk about their sameness, point out the obvious similarities.

3. Show the child a familiar object. Then show him two pictures (one of the object, the other of a very dissimilar object). Ask her to point out the picture which matches the object.

4. Show the child a familiar picture of a familiar object. Then show him two objects (one identical to the picture, the other, very dissimilar). Ask him to give you the object which matches the picture).

5. Show the child a picture of a familiar object in the house or classroom. Have the child find the actual object in the house or classroom. Be sure it is near the child and within his reach.

Cognitive Development
GOAL:  Sorts Objects (19-24 mo.)
The child separates objects into three groups.  Each group has three to five identical objects.
1. Discuss similar objects which are found in and around the house and are placed in the same containers. Point out crayons in the crayon box, clothespins in the bag, leaves in the trash bag, potatoes in the basket, records in record holders, books on a bookshelf, sister’s curlers in a bag.
2. Point to and discuss tires stacked in garages, buses at the bus terminal, airplanes at the airport when taking a drive or riding the bus.

3. Point to and discuss the racks of identical clothes and objects, such as balls, dolls, apples, carrots, while at the market or a department store.

4. Let the child help you whenever you are sorting.

5. General suggestions.

a. Start with two kinds of objects to sort. Later, sort three to four types 

 of objects into containers.

b. Choose very different kinds of objects to sort. Later, objects can be   

           used which are similar in size, shape, color, texture, weight, smell.

c. Start with objects that are familiar to the child. Later, include 

    unfamiliar objects.

   d. Start with two of each kind of object. Increase the numbers to about

 four or five.

6. Place an object into a container and a dissimilar object into a second container 

while the child watches. Give the child one object. Ask him to drop it into the appropriate container. Continue until all the objects have been sorted.

7. Repeat activity #6 above but give the child two or three objects to drop into the 
appropriate container. Continue to give the child objects to sort in small groups. Later, give the child all the objects he will sort at one time. The child may sort by picking up an object at random to drop into the appropriate container or he may sort by dropping all the objects of one kind into the appropriate container before doing this with the second type of object.

8. Encourage the child to sort his shirts from his pants after they are washed.

9. Let the child sort blocks and beads during clean-up time.

10. Let the child sort rocks and seaweed while at the beach.

11. Let the child sort poker chips and spools into containers which have matching holes.

12. Let the child sort spools and pegs, putting the pegs into the pegboard and the spools into a container.

13. Let the child sort spoons and forks at a picnic. Let the child help briefly in the kitchen, sorting the silverware, cups, plates, bowls.

14. Let the child sort hairpins and curlers whenever Mom sets her hair.

15. Let the child pick out grass, leaves, rocks whenever Dad cleans the yard.

Cognitive Development
GOAL:  Assembles Four Nesting Blocks (19-24 mo.)
Nesting blocks are square containers of different sizes which fit together.
1. Use the basic directions and suggestions for visual and tactile cues; follow the same procedure.

2. Give the child only as much help as he needs to be successful.

3. Use the following materials:

a. wooden boxes

b. cardboard boxes

c. three cardboard boxes and one block

d. shoe boxes of different sizes.

Cognitive Development
GOAL:  Understands Personal Pronouns, Some Action Verbs and Adjectives (20-24 mo.)
The child shows understanding of a pronoun by carrying out a simple direction which is given without gestures.  The child performs a simple familiar action on request.
1. Use personal pronouns accompanied by gestures and then without gestures in reference to people.
a. “Give it to him (her, me).” Point appropriately

b. “Don’t forget Daddy! Give him a kiss!” Daddy point to his cheek

c. “That’s Susan’s. Take it to her.” Points to Susan

2. Discuss the child’s activities. Discuss what he and other people do.

3. Read books together. Initiate the depicted familiar actions, such as eating or 

walking. Ask the child to imitate.

4. Use adjectives when you talk to the child. The first ones children learn are hot,

cold, heavy, big, funny, pretty, nice. Use these in a variety of situations in the activities of daily living.

Cognitive Development
GOAL: Places Triangular Piece in Formboard (21-24 mo.)
A formboard is a shape puzzle.

       1.
Be sure to point out the triangle’s angles and points.

2. Cut triangles out of wood, foam, sponge, plastic or find triangular boxes and 

containers. Take them to the beach and make triangular holes in the sand. Let

the child put the triangular objects into the matching holes.

3. Use the foamboard with a combination of triangles, circles and/or squares

4. Use a formboard with three triangles of different sizes. Let the child remove the triangles from the foamboard. Arrange the triangles so the correct triangle is next to the hole in which it belongs. Place the triangles at random after the child can successfully match them to the correct hole.

Cognitive Development
GOAL:  Point to Five-Seven Pictures of Familiar Objects and People (21-30 mo.)
The child points to or touches the appropriate picture out of a choice of four pictures when asked.
1. Collect familiar common objects with the child which are relatively small and flat, such as sticks, leaves, balloons, paper forks and spoons. Place these objects between two sheets of wax paper. Place the wax paper between the two sheets of paper. Press the edges with a warm iron to seal the objects in the wax paper. Hang these objects as pictures around the house or loosely bind the sealed objects to make a book. Let the child point out the “pictures” as she progresses.

2. Take familiar objects which can be flattened, such as plastic balls, balloons, and paper cups. Show the objects to the child in their usual form. Flatten them while the child watches. Explain how the air comes out of a ball or balloon, how to press a cup flat, etc.
3. Compare familiar objects with pictures of the objects. Start with things which appear two dimensional like pants, shirts, combs, plates. Name the object, outline the shape with your hand then show the picture of the object. Place the object next to the picture and compare them. Outline the shape of the object which is in the picture.

4. Point to and name pictures of animals and objects in the everyday environment. Use pictures the child sees repeatedly and has heard you talk about. Ask the child to point to the objects as you name them.

5. Use a camera which develops pictures instantly. Photograph pictures of favorite toys and objects. Compare the object in the picture to the actual object. Make a book with the photographs.

6. Find a sticker book. These are inexpensive books with pictures of animals and objects which are removed and pasted in the appropriate outlines. This fun activity lets the child name objects and provides for good pasting practice.

7. Let the child look through magazines, newspapers, and catalogues for pictures she can select for you to cut out. Together past them into a scrapbook. The child can use this book to point to named objects and to name the pictures of familiar objects.

8. Bind together and make a booklet of postcards or old Christmas cards with people, candles, bells.

Cognitive Development
GOAL:  Matches Sounds to Pictures of Animals (22-24 mo.)
The child demonstrates her understanding of the sounds animals make using pictures of the animals.
1. Use books with large, simple photographs of animals. Look at the pictures of the animals with the child. Make the sounds the animals make. Say, “The dog says ‘ruff-ruff.” Can you say ‘ruff-ruff?” or “What does the dog say?”

2. Look at animal books which have textures or sound makes in the pages.

3. Show the child two pictures, one of an animal and the other of an object. Make the animal sound and point to the correct picture. Make the animal sound and ask the child to point to the correct picture.

4. Make individual animal books with photographs, magazine pictures, drawings.

Cognitive Development
GOAL: Selects Pictures Involving Action Words (24-30 mo.)
The child points to several pictures depicting familiar actions on request.
1. Teach by naming the actions as he does them or observes them being done by someone else (i.e., “Oh, You’re eating now,” or “Look at Daddy sleeping.”).

2. Play pretend games with the child, “house” or other simple games. Talk to the child about what you did together.
3. Play a game where the child describes the action you are demonstrating, sleeping, walking, sitting, running.

4. Teach the child action words by showing him pictures of familiar actions – eating, running, cooking, sewing, hammering.

5. Ask the child to point or pick out the appropriate picture out of a choice of two pictures, “Point to the boy sleeping.”

6. Have the child point to several different actions in one picture. Say to him, “Show me the boy running; where is the girl eating?”

7. Look for pictures of one action at a time. Look for pictures of someone sleeping, sitting, eating, brushing teeth, drinking, etc. in magazines with the child.

8. Make a book with pictures showing familiar actions from magazines.

Cognitive Development
GOAL: Gives One Out of Many (25-30 mo.)
The child gives or takes one of something from a larger grouping. Be careful that unintentional cues are not given.
1. Ask the child to give you “one cup” when she is playing with a small number of toys that are different, such as a doll, cup, spoon. Since the child has only one cup she will be successful.

2. Ask the child for an object, which is one of two identical objects, when the child is playing with a group of objects. For example, ask the child for “one spoon” from a group of toys which include two spoons, one cup and one plate. Give verbal and non-verbal cues as necessary.  

3. Ask the child to pass out one napkin, one cup, and one snack to each person

4. Ask the child to take one napkin, one cup, one snack

5. Ask the child to take one musical instrument out of the box

6. Ask the child to take one toy out of a group of them

Cognitive Development
GOAL: Matches Shapes – Circle, Triangle, Square (Toys) (26-30 mo.)
The child identifies two shapes which are exactly alike.
A. Provide the child with experiences in discriminating shapes (start with circles, but adapt  

activities using squares, then triangles). Talk about the shapes as you do the following:

1. Start with the circle and look for it in the environment. Mention and point out the 

      circular shape of things whenever appropriate such as round crackers, tomato slices,  

      round soaps, puddles, balloons, coins, jar covers, the moon.

2. Trace circular shapes with your hands and fingers.

3. Walk on large circles on marked pavement.

4. Put circles up to decorate the room and use stick-on circles on the toy box or bath tub so they will be noticed or discussed many times during the day.

5. Make snacks using round crackers. Make cookies with Dad or Mom.

6. Look at picture books about shapes.

7. Draw a “secret circle” in the child’s palm

8. Play with puzzles involving shapes. Formboards, picture puzzles, and parquetry may be used, depending on the child’s ability.

9. Place toy circles in the child’s wading pool. Let the child find all the circles and put them in a jar. This can be a fun water activity for him.
10. Paste circles made out of cardboard, construction paper, tissue, foil, stickers, jar covers for a circle collage.

11. Give each child a paper bag or cloth bag with different objects and toy circles. Tell the children to look into their bags and find all the circles. Have them put the circles into a circular can in the middle of the group.

B.  Experiences in Matching Shapes:

1.   Use two pairs of shapes. Make the first pair large, round and yellow; the second pair 

      small, triangular and blue. Show the child the circle, let him hold it. Then show the 

      child a tray on which you have placed the other circle and one triangle. Ask the child

      to point out to you the same shape or to pick up the same shape. Should the child

      attempt to pick up the incorrect shape, guide his hand to the correct one. Let him look

      at the two shapes in his hand and say, “Same, the shapes are the same.” Try again.

2.   When the child can do activity #1, change the pairs of shapes. Use a large pair of red

      circles and an equally large pair of white triangles. Follow the same procedure.
             3.   Use a pair of large yellow circles and a pair of small yellow triangles.

1. Use a pair of large red circles and a pair of equally large red triangles

2. Increase the choices to one of three.

Cognitive Development
GOAL: Matches Colors – Black, White (26-29 mo.)
The child identifies objects of the same color out of a group where at least one object is identical to the other objects except for its color.
A. Discriminate Colors:

1. Refer to (shows understanding of color and size).

B. Matches Colors:

1. Use three objects to teach matching. Use a pair of black objects and one white object

or a pair of white objects and a black object. When the child can successfully match

two colors, use objects with primary colors, such as a pair of white objects and a red
object, white and blue, black and yellow, yellow and blue, etc.

2. Use of containers for matching skills.

a.  Place a container in front of the child. As the child watches place one
    white cube in the container. Give her another white cube and ask her 
    to place it with the cube of the same color. Repeat this with the black

    cubes and another container. Take them all out.

b.  Let the child place a white cube into the container. Show her another 

 white cube and one black cube. Ask her to put the cube of the same 

 color into the container.

c.  Let the child place a white cube into one container and a black cube

 into another container. (If necessary, the containers may be colored

 black or white to match the color of the cubes as an added aid in

 discrimination. Later, they should be neutral in color.)

3. Use colored cards (objects). Show the child a car (i.e., red) and tell him the color. Let him hold and examine the car while you pick two more cards (one red, the other blue). Show the child the two cards and ask him to pick the car which is identical in color to the one in his hand. Let the child play with the cars before continuing the activity with the other colors or going on to another activity.

4. Paste circles of different colors on separate sheets of paper. Match colored objects (shapes, toys, clothes) to each color. Start with two circles and later add more.

5. Use a checker board and have the child match red and black tokens to appropriate squares. Do not overwhelm the child with all the checkers at one time; start with a few and if the child whishes to continue, give her more.

6. Give each child a different colored bucket. Let them look for plastic eggs (or cubes, or toys) which are the same color as their bucket. The eggs should be “hidden” in a small area of the room where the children search. This is not a race or a contest. There should be no one winner.

Cognitive Development
GOAL: Matches Identical Simple Pictures of Objects (27-30 mo.)
The child identifies from a group of three pictures of objects, the two which are the same.
1. General suggestions for matching.

a.  use pictures which are exact duplicates

b.  use pictures of simple familiar objects

c. use pairs of pictures which are equally attractive

2. Use recent identical photographs of the child (duplicated to make a pair) and a

photograph of another person who is familiar to the child. Have the child match
the pictures of herself. (Do the same with other members of the family)

3. Use playing cards for children. Show the child pairs of pictures and have him

indicate if the pictures are identical. Place each identical pair in a line in front of the child.

4. Give the child one picture card of a matched pair. Place the matching card in 

front of him along with a different picture card. Have the child pick out or point to the matching picture of the matched pair.

5. Use animal rummy cards, lotto games, pictures cut out from magazines, Xeroxed 

pictures and have the child match the pictures.

Cognitive Development
GOAL: Identifies Body Parts with Their Function (28-34 mo.)
The child indicates with word or gesture the appropriate functions of body parts.
1. Talk, show, play games to teach the appropriate function of different body parts.

a. eyes – to look at things or see things

b. nose – to smell things

c. mouth – to talk, sing and eat

d. ears – to listen to things

e. hands – to do things

f. feet – to walk, run, kick

g. teeth – to bite and chew

2. Look at action pictures and describe what the person or animal is doing. Imitate 

the action and point out the body part being used.

3. Use dolls to do imaginative play and suggest some things for the doll to do, such 

listening for the phone. See whether the child turns the doll’s ear toward the play phone.

4. There is one “right” answer to the function of body parts. For example, eyes can close, wink as well as see. Ears can be for washing or hinging glasses onto. Feet are to be tickled. The child who suggests these functions is not “wrong” but should learn the specific function as well as the other things a body part can do.

Cognitive Development
GOAL: Matches Similar Pictures of Objects (30-36 mo.)
The child identifies different pictures of the same object.
1. Use photographs, Christmas cards, postcards, greeting cards (birthday, get-well, 

thank you) or magazine pictures mounted on index cards for games which involve matching similar pictures.

2. Replace identical cards with similar pictures of subjects (e.g., pictures of houses, dogs, cars).
3. Give each child a picture of a particular object (houses, dogs, balls). Prepare a stack of cards with similar pictures of the objects. Show a card and ask who has the matching card. Go through the entire stack (make sure each child has an equivalent number of cards).

4. Give each child a picture of a particular object. Next give each child a stack of magazine pictures (most of which match her cards). The child must select the matching pictures from the stack. She then pasts the pictures into a book or on to a large piece of paper to make a collage.

5. Find pictures or models of two or three houses. Place the picture of an object in front of each house. Give the child a stack of similar pictures to match to each of these pictures. Use about tow to three pictures to be placed in front of each house. The child can pretend to be the mailman delivering postcards to the people in the houses.
Cognitive Development
GOAL: Sorts Shapes – Circle, Triangle, Square (Toys) (30-36 mo.)
The child groups object by their shapes.
1. Place a circle in a container and a triangle in another container and set them in front of the child. Give the child a circle and ask him to put it in the container with the same shape. Continue until the child has placed three circles and three triangles in the correct container.
2. Do activity #1 except give all six shapes at once for the child o sort and place in the correct containers.

3. Vary the game and make it harder as the child progresses.

a. Increase the number of containers

b.  Give the child three shapes to sort

c. Vary the material – buttons, plastic pieces, poker chips.

4. Modify the sorting activities.

Cognitive Development
GOAL: Complete Three-Four Piece Puzzle (30-36 mo.)
The child completes a puzzle of an object, person or animal with three to four related pieces.
1. Choosing puzzles with two to three unrelated pieces.
a. Choose puzzles which have pieces of whole objects rather than a part of  

   a whole.

b. Choose puzzles which have pieces with different, distinctive shapes, 

    such as a bird, dog and train rather than an apple, sun and orange.

c. Choose puzzles with a few larger pieces.


         d.  Choose puzzles with favorite, familiar objects.

e. Add small and large knobs, if necessary. 

2. Progress to puzzles with three to four related pieces after the above mentioned 

single piece puzzles are successfully completed. 

3. Give the child time to play and practice his skills without adult attention.

4. Give the child assistance if needed.

a.  Color code the pieces, for example, paint the red bird’s place red.

b.  Use a book stand to tilt the puzzles.
Cognitive Development
GOAL:  Stacks Rings in Correct Order (30-36 mo.)
The child independently stacks rings in correct order on the ring stand. The child may make self corrections as he proceeds.
1. Start with a ring stack with a graded stand.

a. Help the child feel the gradation of the stand by moving his hands from 

          the top ring down.

b. Place the two largest rings in front of the child. Ask him to pick the 

    larger of the two and place it on the peg.

c. Add another ring and encourage the child to pick the largest (proceed 

                    until all rings are stacked).

d. Let the child feel the entire ring stack after all the rings are stacked. Talk 

                   about how the rings grow bigger or smaller when you move your hands 

                   from the bottom to the top.

e. State the color of the ring the child should stack if he needs additional 

assistance.

f. Make available three, four, then all the rings for the child to choose from  

    and stack.

2. Use a ring stack with a uniform stand so the centers of the rings are uniform in 

size.
Cognitive Development
GOAL: Points to Larger or Smaller of Two Spoons (30-36 mo.)
1. Create games using identical objects. While playing, ask the child to point to or give to you the larger or smaller of two objects.
a.  Ask the child to “feed” her dolls with the large or the small baby  

    bottle.
b.  Let the child paint with small and large brushes

c.  Make jello for dessert with the child. Ask him to stir the jello with the  

    big spoon.

Cognitive Development
GOAL: Understands Concept of Two (30-36 mo.)
The child gives you on request two objects from a group of objects.
1. Point out, talk about , and let the child experience the concept of two in everyday activities:

a. body parts – wash two hands

b. dressing – two sandals for two feet, two ribbons, two flowers

c. foods – two carrots, two pieces of meat left

d. outdoor trips – lady with two children, two balloons, two buses

2. Accent the concept of two in familiar fun activities.

a. match two colors, two shapes, two objects

b. color or draw two dots, two circles, two lines

c. do two puzzles, put away two toys

d. make two balls, cakes, cookies out of playdough

e. pass two clothes pins at a time, throw two handfuls of grass into the trashcan

3. When the child has two of something, ask her for them. Say, “Give me two 

crayons.” Encourage the child to count with you as she gives the crayons to you.

Thank her and give them right back. Begin to include pairs of different things from which to choose.

4.   Ask the child to take two, give you two or touch two objects out of a group of

objects.
5.   Have the child imitate one or two claps, one or two beats on the drum. Count aloud “one” or “one, two” as you make the sound.
Cognitive Development
GOAL: Points to Six Body Parts on Picture of a Doll (30-36 mo.)
1. Make an outline of the child with crayon and a large sheet of paper. Add and color in features. Hang the drawing in the child’s room. Occasionally talk about it and use it to identify body parts, eyes, nose, fingers, navel, toes, etc.

2. Do lots of holiday activities involving pasting together body parts to make animals and people like the Easter Bunny or Santa Claus. Look for ideas in holiday magazines.

3. Cut out children’s faces from magazines. Make a booklet. Discuss the differences and similarities of the children’s hair, eyes, mouths, legs, clothes.

4. Draw pictures of people in the sand or dirt. Name the body parts as you add them in. Let the child do some and you add others.

Cognitive Development
GOAL: Sorts Colors and Points to Several colors When Named (33 mo. and above)
The child groups three to five objects of the same color, using objects which are identical except for color.
A. Sorts colors

1. Let the child sort colored marbles into milk cartons

2. Let the child place pegs of the same color in one section of the pegboard.

3. Structure the child’s environment to provide opportunities for sorting activities. For example, mark in red toys which belong on a top shelf and mark in blue toys which belong on a bottom shelf. Paint the top shelf red and the bottom shelf blue. The child will be matching and sorting colors when he puts his toys away.

4. Let the child make paper chains for the Christmas tree. Let him cut the strips, sort the strips by color into piles, then past the loops.

B. Identified colors

1. Start with one color. Use the child’s favorite color or the color of the child’s favorite toy. Teach the child the primary colors.

2. Do art activities with emphasis on the color you are teaching the child. 

3. Play a game of identifying objects in the environment which are the same color as the color you are teaching.

4. Color with the child. Occasionally ask the child to give you a specific crayon. See if the child can give you the correct color crayon.

5. Reinforce the child’s close approximations of names of colors, such as “wed” for red, “bue” for blue. Do not stop to correct the child or ask him to repeat the words correctly. Praise the child’s understanding of the concept and his ability to name a color correctly.

Cognitive Development
GOAL: Understands All Common Verbs Most Common Adjectives (33-36 mo.)
The child understands almost all verbs and adjectives commonly used. He may ask when he does not understand. This is a continuation of development in understanding verbs and adjectives.
1. Look through magazines and identify objects which are “hot” or “big.” Cut and paste to make a picture book for the child.
2. Use adverbs and the child will begin to use them, such as “He is running fast!”, “The dog barked happily,” “That is a very pretty one.”

Cognitive Development
GOAL: Places Six Round Pegs in Pegboard (16-19 mo.)
The child places at least six round pegs (three-fourths-inch in diameter) in the pegboard without removing any in the process. Urge the child to keep going and “Put them all in.”
1. Refer to (Places one round peg in pegboard)

2. Offer the child at least six round pegs, one at a time, to put into the pegboard. Increase the number of pegs if the child is successful.

Cognitive Development
GOAL: Imitates Vertical Stroke (18-24 mo.)
The child observes while you draw a vertical stroke and he imitates it with your vertical stroke in view. The child’s stroke is acceptable if the line is drawn within thirty degrees.
1. Use a dark crayon on white paper. Sit next to the child at the table. Tape the paper down, if necessary.

2. Make vertical stroke on the paper. Encourage the child to imitate the vertical stroke on the same paper to the right or below your stroke. Assist as necessary.

3. Give the child simple verbal directions, e.g., saying “Down” while stroking downward.

4. Let the child imitate you raising your arm and making a gross downward stroke in the air. Draw a vertical stroke on a chalkboard or on a paper placed on the wall or easel.

5. Let the child fingerpaint and imitate a vertical stroke with his hand or finger on the paper.

6. Let the child make vertical strokes in wet or dry sand. Wet sand will give more resistance. Let him use his finger, a stick, or a pencil.

7. Let the child stroke on flattened clay or play dough using a stick or pencil.

8. Let the child feel and follow with his finger or crayon a vertical line made of a half inch strip of sandpaper glued to cardboard.

9. For the older delayed child:

a. Make a wide vertical stroke and let him mark over the stroke. Let him 

       imitate the stroke, repeat.

b. Let the child connect broken lines of a vertical stroke.

c. Let the child connect a top dot to a bottom dot to make a vertical stroke.

Cognitive Development
GOAL: Builds Tower Using Four Cubes (18-22 mo.)
1. Build a tower of four cubes and the child imitate you.

2. Encourage the child to build a tower of four cubes after he is successful with three cubes.

Cognitive Development
GOAL: Imitates Circular Scribble (20-24 mo.)
The child observes while you scribble continuous circles and he imitates it with your scribble in view.
1. Scribble a continuous circle on paper saying, “Make a round circle,” or “Go around and around,” or “Draw a round ball.”

2. Let the child imitate you. Tape the paper down if necessary.

3. Let the child draw circles in the air using gross arm movements. Then let him draw circles on the chalkboard of paper on the wall or easel.

4. Let the child draw circles while finger painting.

5. Let the child draw circles in wet or dry sand with his finger or a stick.

6. Let the child help you stir a bowl of sand or uncooked rice.

Cognitive Development
GOAL: Strings One One-Inch Bead (20-23 mo.)
The child strings at least one one-inch bead with a heavy corded string.
1. Demonstrate bead stringing to the child using Playskool Jumbo Wood Beads.
2. Allow the child to briefly experiment through trial and error. Keep attempts short. Assist as necessary. 

3. Let the child hold the end of the string in the fingers of one hand and the bead in the fingers of the other hand.
4. Let the child pass the tip of the string through the hold of the bead or bring the bead to the string. Watch that she does not attempt to move both the string and the bead together at the same time.

5. Reinforce one to two inches of the tip of the string with masking tape, if necessary, or reinforce the string with metal shoelace tips.

6. Use plastic tubing for “string.”

7. For the older delayed child:

a.  Let the child pass large wooden or plastic circles or blocks with holes

 through a dowel.

b.  Let the child string one-inch wide paper rolls using plastic tubing for 

                     “string.”

Cognitive Development
GOAL: Imitates Horizontal Stroke (21-24 mo.)
The child observes while you make a horizontal stroke and he imitates it with your horizontal stroke in view.
1. Make a horizontal stroke from the left to the right of the paper and say to the child, “Across” or “This way.”

2. Encourage the child to imitate on the same paper below or to the right of your stroke. Assist the child, if necessary.

3. Let the child stroke in the air, in the sand, on play dough, on sandpaper, or with paint.

4. Let the child move an object from his left to his right using either his hand or a stick.

5. Let the child hit a suspended beach ball, using his hand or a stick, moving his arm from left to right.

6. For the older delayed child:

a.  Make a wide horizontal stroke and let him mark over the stroke. Let him

           imitate the stroke by drawing next to it. Repeat.

b.  Let the child connect broken lines of a horizontal stroke.

c.  Let the child connect dots to make a horizontal line.

Cognitive Development
GOAL: Snips with Scissors (23-25 mo.)
The child cuts with scissors, taking one snip at a time rather than doing continuous cutting.
1. Let the child use small kitchen tongs to puck up objects and to practice opening and closing motions.
2. Let the child use a child sized scissors with rounded tips.

3. Demonstrate by placing your finger and thumb through the handles.

4. Position the scissors with the finger holes one above the other. Position the child’s forearm in mid-supination, that is, thumb up. Let the child place his thumb through the top hole and his middle finger through the bottom hole. If his fingers are small, place his index and middle fingers in the bottom hole. The child will adjust his fingers as he gains experience.

5. Let the child open and close the scissors. Assist as necessary by placing your hand over his hand.

6. Let the child snip narrow strips of paper and use it for fringe in artwork.

7. The different types of scissors which are available for children are a scissors with reinforced rubber coating on the handle grips, a scissors with double handle grips for your hand as well as the child’s hand, a left-handed scissors, a scissors for prosthetic hook. Use these different types of child’s scissors appropriately as required.

Cognitive Development
GOAL: Imitates a Cross (24-36 mo.)
The child observes while you draw a cross and he imitates it with your cross in view.
1. Draw a vertical stroke first and say, “Down,” Next, draw a horizontal stroke from left to right and say, “Across,” to make a cross.

2. Let the child imitate and draw below your cross on the same paper. Repeat and assist as necessary.
3. For the older delayed child:

a.  Let the child imitate a cross with gross arm movements in the air.

b.  Let the child make strokes in wet or dry sand, or on the chalkboard.

c.  Let the child make a cross with sticks, placing the first stick vertically 

    then the second horizontally across the first stick.

Cognitive Development
GOAL: Imitates Three Block Bridge Using Cubes (31 mo. and above)
The child builds a bridge using three cubes (one-inch) and builds a three block bridge after a demonstration and with the model in view.
[image: image1.wmf]
1. Let the child watch you build a bridge with three cubes. Place two cubes enough   

             apart to balance a third cube.
2. Leave this model in view and give the child three cubes.

3. For the older delayed child:

a.  Use large wooden blocks, blocks made of milk cartons, or boxes to 

    build a three block bridge.

b. Play a variation of “London Bridge.” Use huge blocks to build a bridge.  

   Or build a bridge using two chairs with a board across the chairs. Let the   

   child crawl under the “bridge.”

Cognitive Development
GOAL: Strings One-Half Inch Beads (33½ mo. and above)
1. Let the child string half-inch beads to make a necklace. Square beads may be  

             easier to grasp, at first, than the round beads.

2. Let the child string large uncooked macaroni to make a necklace. Macaroni can 

             dipped in paint or food coloring.
3. Make a Hawaiian lei by stringing cut-out paper flowers. The hole in the center  

             of the flower may be made with a small hole puncher. String cut straws (half-inch  

             to one-inch in length) in between the flowers.

Cognitive Development

GOAL:  Remembers Where Objects Belong (21-24 mo.)
The child can with adult assistance put some of his toys and familiar objects away.
A.  Puts Toys Away.

1. Encourage the child to help put away his toys. You may be doing almost all the work in the beginning.

2. Do not ask the child if he wants to put his toys away since at this age children are indecisive and negative.  Say, “Time to put your toys away. We are going to the store.” Should you inadvertently ask the child to clean up and you receive a “no” response, you will have to respect the child’s decision and matter-of-factly do it yourself. Should the child join in, accept the help with pleasure. Remember the child is only two years old. It will be a few years before he can do these things completely and consistently.
3. Give the child a 5 to 10 minutes warning before she must put her things away. Say, “We are going to the store. You’ll need to put your toys away soon.” Say it casually. If the child says “no,” do not get into an argument. Respond with something pleasant, such as “It’s not time yet; you may still play.”

4. Give the child a good reason to put her toys away, such as picking Daddy up, seeing Grandma and Grandpa, going for a walk. She may put her toys away as you put your things away.

5. Start with short, easy tasks, such as putting blocks into their own container, collecting the three books to put on the shelf, or “parking” the toy car on the shelf.

6. Make up games such as “You put the yellow car away, I’ll put the red one away,” or “Let’s take turns.”

7. Give reminders, if needed. The child will occasionally get sidetracked. This is natural at this age.

8. Be sensitive to the child’s moods and health. Putting toys away will be an added frustration if the child is over tired, slightly sick, or having a bad day.
9. Let the child show you where toys belong. Let the child put the first block into the can or bring the can to you. Reinforce his behavior and describe to her what she is doing, such as “That’s right, the blocks go into the block can.” Should the child make a mistake, do not say “No, not in here,” or “That’s the wrong place.” Put a similar toy into the correct place and say, “This is where the blocks belong.”

B.  Put Other Things Away.

The child can put away things other than her own toys.

1. Give the child the opportunity to explore the rooms of the house with your supervision, the kitchen one day while you are cooking, the bathroom before bathing the child. Discuss the name of the objects in the room.

2. Take time, whenever appropriate, to show the child where things belong. If he wants a drink say, “A cup of milk for John. I will get your cup from the top shelf.”

3. Discuss where things are found before you use them. Say, “Time to brush your teeth. We need your toothbrush. Where is it?  In the bathroom. Let’s go to the bathroom to brush your teeth.”

4. Ask the child to show you where his spoon is kept just before it is time to eat.

5. Look at books and pictures which show where things belong. The books need not be specifically written for this purpose, but you and the child can spend a few minutes naming all the objects in the picture where “the little bear is eating.”

6. Let the child help you put your purchases away after grocery shopping. Ask him where the toilet paper goes. Let him put away the butter.

7. Let the child put his clothes away in the appropriate drawer. Provide a special place to hang his towel, a shelf for his shoes, his own hamper or clothes basket for his soiled laundry.

Cognitive Development

GOAL:  Demonstrates Awareness of Class Routines (24-27 mo.)
The child anticipates the next classroom activity when given environmental or verbal cues. A routine helps the children feel more comfortable in the classroom. They know there is a certain order to the class day and are able to anticipate activities (e.g., putting in their name card after their arrival at school, snacking at a certain time of day). A routine allows them to be more independent and helps in teaching time concepts.
1. General suggestion.

a.  Prepare the child for school in the morning by talking to the child about 

    school and what he will do there (name general activities in chronological   

    order).

b.  Let the child relate to only one person rather than all the staff members or  

    volunteers when he first comes to school.

c.  Allow enough time for each child to settle in and feel comfortable with the  

    school atmosphere.

d. Label the child’s things, i.e., apron, name card, cup, bowl and utensils,  

   seating area or chair, cubby hole. This helps to establish and maintain  

   routines.

e. Use cues to signal the end of an activity or to alert the child to the next  

               activity. For example, use a bell to signal snacktime or sing the same song  

               to end music time.

f. Verbalize to the child the sequence of events as they occur. For example, say while the child washes his hands, “Yes, we wash our hands and then we sit down at the table for our snack.”

g. Routines at home are also helpful for the child.
Cognitive Development

GOAL:  Understands Concept of One (24-30 mo.)

The child points to a set of one out of a choice of two sets, such as a set of one apple and a set of two bananas. Also the child answers verbally or with gesture the question, “How many do you have?”
1. Use the word “one” with concrete objects such as one dog, one block, and not just “one.” Should a child point and say one bus where there are two or more say, “two buses,” or “many buses.” Whenever the child is actively involved with one object, label it, such as “One ball, let’s play with one ball,” “One shoe, we only have one shoe.”

2. Play games with body parts as contrasting pairs, such as two legs, two hands, two ears, with one nose, one mouth.

3. Point out and label the set of one in books or everyday situations, such as “One dog, three cats,” “The boy has one yellow balloon.”

4. Play games or do things involving the use of one of something at a time.

a. String leis and beads and have the child “help” you by passing “only one” at a time. Give short, clear directions, such as “Give me just one flower, thank you, now give me another one, one flower.

b. Build with blocks or puzzles. Stack blocks with the child passing one block at a time to you. Take turns stacking by passing the blocks to the child to stack.

c. Ask the child to get one diaper so you can change his diaper or one clothes pin as you hang clothes. Ask the child to bring one of something from another room.

5. Go on a walk with one brown package. Collect objects, such as one red flower, one leaf, one twig. At home, spread out your treasures on paper and name them again. Glue, tape or paste them to make a collage.

6. Sing songs and do fingerplays with gestures and pictures involving the concept of one. Do some favorites with modification, such as “Twinkle, Twinkle, Little Star” with one hand, then use two hands.

7. Watch Sesame Street on television.

Cognitive Development

GOAL:  Demonstrates Use of Objects (24-28 mo.)
The child responds correctly to questions involving the functions of objects, such as a comb, telephone or shoe, e.g., “What do you do with a shoe?” a gesture is acceptable.
1. Demonstrate the use of three to five common objects. Describe to the child what you are doing when you use the common objects with him. For example, when you are combing the child’s hair say, “Here’s the comb, let’s comb your hair.” Allow the child to do these things himself and give him as much assistance as necessary. Use other common objects such as cups, comb, telephone, hairbrush, spoon, toothbrush, wash cloth, towel, napkin, soap, broom, sponge.

2. Give the child the object and ask the child to who you how to use the object. Reinforce the child when he is correct. Use pictures which demonstrate the use of the object to help the child respond correctly. Say, “What do you do with the comb?”

a. The child may demonstrate on himself for you.

b. The child may demonstrate on a doll.

3. Familiarize the child with the car.

a. Let the child sit in Mommy’s or Daddy’s lap in the driver’s seat (while car is parked). If the child does not want to verbalize car noises, provide auditory stimulation, vroom, beep-beep, etc. for her. Do not leave the child unattended.

b. Use a toy with a steering wheel. Let the child play with the steering wheel, horn. Pretend with him he is driving a car, “Oh, turn the wheel,” “Beep-beep.”
c. Play with the toy cars with the child – give him a toy car and take one for yourself. Make the sounds of a car while you push it. Combine playing cars with other activities, such as building bridges with blocks or sand, parking in garages, playing a stop and go game to music as the music stops and goes.

4. Play games involving trains or buses.

a. Have children hold on to each other at the hips, or shoulders or just line up single file and play “train” – shuffling feet and making noises, raising arms to blow whistle.

b. Play with an electric wind up train set. Set up a small circular track with the child. Show her how the train starts. Let the child play with it and see if she can start the train.

c. Line up two or three blocks or cubes and push them. Let the child build his own train, lining his cubes up. 

Cognitive Development
GOAL:  Find Details in Favorite Picture Book (24-27 mo.)
The child looks at and points at several fine details in favorite pictures in books both spontaneously or when names.
1. General suggestions.

a. Begin with simple pictures that have a limited number of details

b. Use books with large pictures

c. Point out details which are generally seen alone, not always part of another object, such as trees in background as opposed to leaves on an apple stem.

2. Point out interesting details in addition to the main object or person when reading or looking at pictures in books. This should not be done on every page, nor should every detail be scrutinized. Pointing out a few on two or three pages is a good start.

3. Use familiar and well liked books which have a main character or a character, such as a small animal, insect or person which is repeatedly used. Ask the child to find the character in the pages which contain it. Inch by Inch by Leo Lionni has a small inch worm in the pictures that can be sought by the child. Many of Richard Scarry’s books use small animals repeatedly.

4. Use nursery rhyme posters or other familiar pictures. Ask the child to locate them to point to a familiar “detail” in the picture. Start with objects or people that are separate from the main character and later ask for things that are part of the main character, such as his hat, shoe, button. Should the child have difficulty locating the object, describe where it is and use your hand to guide the child’s eyes to the right part of the page.

Cognitive Development

GOAL:  Engages in Simple Make-Believe Activities (24-30 mo.)
The child begins to initiate make believe activities at this age. He begins to separate reality and fantasy, but the two are still often mixed. The activities the child engages in are short, discrete pieces of drama and are active imitations of actions previously seen or experienced. Should an adult participate, the child is usually unable to reverse the role of the adult, that is, the child cannot respond as if the adult is the child, even if he is pretending to be Daddy or Mommy.
1. Give the child the opportunity to act out frightening experiences in order to learn how to cope with his feelings. For a child who has been hospitalized, “doctor things” should be provided.

2. Be cautious about pretending to be monsters or wild animals. Reality and fantasy are not clearly differentiated.

3. Suggestions for play materials:

a. pots and pans

b. old shoes and pocketbooks

c. stethoscopes

d. hats

e. strong, well constructed dolls with moveable arms, legs, eyes

f. cameras

Cognitive Development

GOAL:  Obeys Two Part Commands (24-29 mo.)
The child obeys a simple command related to two unrelated objects but requiring only one action, such as “Give me the shoe and the ball.”
1. Play games in which the child is asked to do something with a toy with two parts, e.g., “Bring the doll and the doll dress.”

2. Play games in which the child is asked to do something with a toy that cannot function without the other part, e.g., “Please bring the ring stack and the rings.”

3. Play games in which you ask the child to obey a simple command related to two familiar nonrelated objects such as “Bring me the bear and the book.” Make sure the child does not comprehend the directions, help him with carrying out the task together. Give reinforcement while doing so.

4. Have the child repeat the direction to himself. A question such as “What are you going to bring Mommy?” is helpful.

5. After the child is able to obey two object commands teach him to carry out two action commands. This occurs around 33-35 mo.

6. Start with two familiar action commands and combine them. Give directions slowly. Make sure commands are related to each other, such as “Pick up the ball and put it away.”

7. Use clues, such as “First you,” then,” “after.”

8. Some suggestions for two-part action commands:

a. “Run to the door and touch the door.”

b. “Open the door and go outside.”

c. “Take off his shoes or slippers and go into the house.”

d. “Close the book and put it away.”

e. “Pick up the ball and put it in the box.”

f. “Put the ball on the floor and kick the ball.”

g. “Drink your juice and put your cup on the table.”

Cognitive Development

GOAL:  Understands Complex Compound Sentences (24-27 mo.)
The child remembers and understands more complex language structures as her language experiences and her skills increase.
1. Use complex and compound sentences. See if the child can remember and understand the sentences.
a. When we get home you may have a cookie.

b. We will buy a toy when we go to the store.

c. We will have dinner after Daddy gets home.

d. Susan can take her doll and you can take your teddy bear.

e. Give the ball to Daddy and give the book to me.

2. Avoid the short, simple phrases used in conversing with the child when she was younger. Daily conversation should include more complex statements such as, “It’s time to get dressed to go to Grandma’s house.”

Cognitive Development

GOAL:  Listens to Stories (27-30 mo.)
1. Choose story books with the following characteristics:

a. Stories which are short and have only a few words on each page.

b. Stories which have many large, colorful, uncomplicated pictures

c. Stories which have simple plot and a sequence of events

d. Stories with topics which are relevant to young children and their concerns.

2. Suggestions for storytelling with or without a book:

a. Use many gestures

b. Use intonation and inflection to set the mood; accent certain concepts and unexpected events; express feelings, etc.

c. Know your story and use short, clear sentences.

d. Be flexible. Every page need not be read.

e. Consider the child’s attention span. Do not read too slow or fast or ask too many questions.

f. Pick stories you tell the child.

3. Tell the child stories about herself which describe the events of that day.

4. Tell the child stories you know or have created using aids, such as pictures or objects whenever appropriate.

5. Use storybooks as an aid. Rather than reading the story verbatim, use your own words. Read only the simplest of storybooks word for word.

6. Go to the library and select storybooks “together.” The child may choose a book too difficult for her, but let her “borrow” it and you borrow others.

7. Encourage the child to listen to children’s stories and to nursery rhymes on the tape recorder with the accompanying books and pictures.

8. Make up stories about the child. Tell stories using the child’s name. Children love to hear fantastic adventures about themselves.

Cognitive Development

GOAL:  Understands Many Action Verbs (27-30 mo.)
The child shows understanding of action verbs by doing them on request or by pointing to pictures describing the action verbs.
1. Talk to the child describing his activities and your own.

2. Give the child simple directions and help him with them. Talk about the actions. Examples are: sit, stand, walk, run, jump, eat, talk, laugh, clap, smile, look, find, get, color, paint, come, go, drink, play.

Cognitive Development

GOAL:  Identifies Objects with their Use (28-34 mo.)

The child points to the correct object when the function of the object is described.

1. Explain why we do things.

a. Bath time: “Your hands and feet are so dirty, let’s take a bath!”

b. Mealtime: “You must be very hungry, look at all the rice you’re eating! What do we do when we are hungry? Yes, we eat our food.”

c. Dressing or undressing: “Oh, it is so cold! Let’s put on your pretty pink sweater.”

d. Bedtime: “Mom is very tired, I need to sleep.”

2. Encourage the child to let you know by gestures or words what objects are needed for common activities. For example, ask the child what he needs to brush his teeth.

3. Play sorting games with everyday objects; use five pieces of clothing and five fruits. Ask the child to give you all the things to eat or all the things to wear.

4. Use an appropriate puzzle. Help the child complete it by describing the functions of the puzzle pieces. For example, “The dog needs something to hear with, let’s put his ear here.”

5. Use lotto games. When holding up the card (crayon) say, “Who has the crayon, the crayon is for coloring pictures.” After the child or children can play quite well, do not show the picture but say, “I have something to color pictures with.” Add more description about use if necessary.

Cognitive Development
GOAL: Enjoys Being Read to and Looks at Books Independently (30-36 mo.)
1. Give the child many experiences with books – thumbing through picture books, being read to by another, pointing out details, identifying pictures in books, being allowed to hold a book and turn the pages while being read to, being encouraged to contribute to a story being read to him by answering questions, such as “What’s happening here?” Or “What do you see?”
2. Provide the child with a selection of picture books – simple animal stories, nursery rhymes, familiar objects or people (e.g. Sesame Street characters, Winnie the Pooh), a favorite animal or toy, holiday books (Christmas, Halloween).

3. Teach the child the proper care of books (no tearing or scribbling, returning to proper place). Visit a library and let the child select her own books with or without assistance. If child needs assistance in selecting a book choose two or three books and have her select a book from your choices (selecting books from a great variety can be overwhelming).

4. Look at books with your child and read simple stories. Name pictures and encourage her to imitate.

5. Read a picture story to your child. Go over the pictures with him telling you what happened.

6. Use books and stories in which the child is familiar with the sequence. Ask what will happen next.

Cognitive Development
GOAL:  Plays House (30-36 mo.)

The child is capable of longer, more elaborate make-believe activities involving more than imitative actions. The child pretends to “be” Mom, Dad, the mailperson, doing what they do, talking as they do. Dressing up becomes fun. The child needs adult assistance and modeling.
1. Suggested equipment and materials for playing house, office, etc.

a. Cardtable with a blanket draped over it.

b. Small cardboard boxes (cars, trains, buses)

c. Large TV and refrigerator cardboard boxes (to be filled with sand, foam pieces or other materials and used like a sandbox)

d. Doll houses

e. Sandbox with dishes, shovels, cooking utensils

f. Tricycles and wagons

g. Child size lawn tools (rakes, lawnmowers)

h. Child size brooms, mops, carpet sweepers

i. Child size carpentry tools (screwdrivers, saws, hammers)

j. Wooden, plastic or cardboard toy furniture (sinks, stoves, potty chairs, refrigerator, beds)

k. Dolls and doll carriages

l. Men’s and women’s clothing (aprons, shoes, silk slips, hats, gloves, ties)

m. Newspaper, magazines, leis, necklaces, bracelets, watches, cameras

2. Play with children at first, gradually withdraw

Cognitive Development

GOAL:  Understands More Adjectives (30-33 mo.)
The child shows understanding of more adjectives by labeling or more frequently, by picking out the object or feature described.
1. Describe the child’s activities and your activities. Describe objects; discuss hot, cold; big, little; happy, sad; loud, soft; light, heavy; long and short. Show items with these characteristics to the child. Help him experience them through sight, touch, smell and sound.

2. Look through magazines and identify different objects by their physical characteristics.

3. Give directions involving adjectives. “Get the big one.”

4. Use playdough and change its form while you describe what you are doing. “This is flat. I will roll it up and make it round.”

Cognitive Development

GOAL: Demonstrates understanding of eight different colors

Demonstrates understanding of six different colors. Demonstrates understanding of three different colors.
CONCURRENT GOALS:
· Cuts out shapes with curved lines

· Selects appropriate clothing and dresses self at designated times

· Categorizing (all goals)

· Uses words, phrases, or sentences to inform, direct, ask questions, and express 

anticipation, imagination, affect, and emotions

· Uses descriptive words

· Communicates personal likes and dislikes

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of color concepts include the following:  dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.

Example  While caregivers help children get dressed, they reinforce color concepts by commenting about, describing, and requesting by color.

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas that include an art center and provide age appropriate and appealing materials of different color:

· Art materials with different colors, such as markers, crayons, paints, construction paper, and tissue paper

· Materials of different colors, such as Play-Doh, Lego toys and Tinkertoys, counting bears, small colored blocks, clothing in dress-up area

· Games with color themes, such as Candyland or Color Bingo

· Materials of different colors used in daily routines (e.g., cups and bowls, food items, chairs and carpet squares)

· Include books in the library and story audiotapes in the music area that are about colors.

· Paint the classroom or home environment in bright, appealing colors. Hang pictures or include decorations in the environment that provide examples of different colors.

· Include special color days or weeks in the classroom plan. For example, Monday is blue day, and the color blue is highlighted throughout the day with special activities such as painting with different shades of blue, eating blueberries for snack, having a scavenger hunt to find blue things.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Tie-Dyed Flowers:  Children make tie-dyed flowers with colored water and coffee filters. They fill baby food jars half full with water and add a few drops of food coloring to make different colors. Children fold the filters, drop colored water on them with an eye dropper, unfold the filters, and hang them up with clothespins on a line to dry. Children can demonstrate understanding of different colors as they get ready for the activity (e.g., “Can I make the red water?”), follow directions (e.g., “Pass the green water”), and participate in the activity. The interventionist reinforces the concept by labeling, commenting on, and describing materials by their color.  Example  The interventionist comments on Joey’s flower while pointing to the colors, “You used green, blue and…” Joey says, “Red.”

Butterfly Blots:  Children use construction paper and paint in squeeze bottles (e.g., plastic ketchup or mustard bottles) to make “butterflies.” They 1) choose colored paper, 2) fold the paper in half lengthwise, 3) open the paper, 4) choose paint colors, 5) squirt small blobs of paint on one half of the paper, 6) fold the paper in half, 7) press and smooth out, and 8) open up the butterfly and let it dry.

Cognitive Development

GOAL:  Demonstrates understanding of five different shapes

Demonstrates understanding of three different shapes. Demonstrates understanding of one shape.
CONCURRENT GOALS:
· Cuts out shapes with curved lines

· Prewriting (all goals)

· Categorizing

· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions

· Uses descriptive words

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of shape concepts include the following:  dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.  Example  Manuel’s father often describes shapes they see while driving in the car.  One day Manuel points to a traffic sign and says, “Look, a triangle.”
ENVIRONMENTAL ARRANGMEMENTS
· Include materials of different shapes during unstructured play times and routine events that provide opportunities for the child to learn shape concepts:

· Art materials such as shape stencils, construction paper, and sponges cut into different shapes to use as paint stamps

· Games with shape themes, such as Shape Bingo

· Food items such as crackers of different shapes, cheese cut into shapes

· Materials of different shapes, such as parquetry blocks, shape sorters, puzzles, Play-Doh rolled and cut with cookie cutters

· Display pictures or decorations in the environment that provide examples of different shapes. Include books about shapes in the library area. Labeling tables/chairs/activity areas with shapes may make transitions more smooth and reinforce children’s shape concepts (e.g., “When you get inside, go to the star table for the painting activity.”)
PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Shaped Search:  Children search the classroom for examples of different shapes. Depending on the skill level of the child, the interventionist can 1) tell the child what to look for (e.g., “Find something shaped like a circle”); 2) show the child a model of a circle and then have the child look for one; or 3) have the child hold the model while looking for another object shaped like a circle. Example  The interventionist provides a tactile model of a circle for Eric, who has a visual impairment. Eric “feels” like the circle and finds a puzzle that has a circle piece to match.

Tasting Party:  Children smell, touch, and taste different foods. The interventionist presents small amounts of unfamiliar food to the children that are of a wide variety of different tastes (e.g., sweet, sour, salty). The foods might be presented in different shapes (e.g., pineapple and kiwi sliced into circles; cheese cut into rectangles, squares, hearts, or stars). Children demonstrate understanding of shapes as they get ready for the activity (e.g., “Go to the star table”), follow directions (e.g., “Can you find one that looks like a circle?”), and participate in the activity. The interventionist reinforces shape concepts by labeling, commenting on, and describing the different foods by their shapes.

Cognitive Development

GOAL: Demonstrates understanding of six different size concepts

Demonstrates understanding of four different size concepts. Demonstrates understanding of two different size concepts.

CONCURRENT GOALS:

· Prewriting (all goals)

· Demonstrates understanding of 10 different qualitative concepts

· Categorizing (all goals)

· Places objects in series according to length or size

· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions

· Uses descriptive words

· Communicates personal likes and dislikes

· Relates identifying information about self and others

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of size concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime

Example  during cleanup time, the interventionist asks Joey to pick up all the long blocks and Latifa to pick up all the short blocks.
ENVIRONMENTAL ARRANGEMENTS

· Have materials with two or more sizes available during unstructured play times and routine events:

· Art materials such as think and fat markers, crayons, or paintbrushes; big and little scissors; and various sizes of construction paper

· Collage materials such as beans, macaroni, yarn and buttons
· Materials with several sizes such as blocks, Lincoln logs, stacking/nesting cups, Tinkertoys, Lego toys, plastic people/animals, cars and trucks, dress-up clothes (e.g., big and small hats), books, balls, bikes, and wagons; water table materials of various sizes such as cups, funnels, pitchers, and big and little tables and chairs

· Snack items of various sizes, such as tiny crackers and big cookies and fruit, as well as cups, plates, utensils, and pitchers of different sizes

· Incorporate books and story audiotapes in the library and music centers that include information about sizes (e.g., “Goldilocks and the Three Bears”).

· Present pictures and decorations in the environment that provide examples of objects and people of different sizes.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Water Music:  Children experiment with tones by tapping jars filled with water. Glass jars provide the clearest tones, but safety should be considered when choosing containers. The interventionist should provide several sizes of water containers and items to tap with (e.g., spoons, chopsticks, wooden sticks). Children can vary the amount of water in each jar and tap the jar to produce different sounds. The interventionist should model how to “tap” softly. Children demonstrate understanding of size concepts as they get ready for the activity (e.g., “Use the big bucket to get some water”), follow directions (e.g., “Hand me the long chopstick”), and participate in the activity. The interventionist reinforces concepts by labeling, commenting, and describing materials by size. This activity is best done at the water table and needs to be supervised closely.

Make it Move:  Children experiment with using ramps to make objects move. The interventionist provides children with big and little cards and trucks, short and long boards or planks, and different sizes of blocks or other supports on which to lean the planks. The interventionist asks, “How can we use this ramp to make the cards go without pushing them?” (The interventionist may need to model how to set up the ramps). Children experiment with making a ramp higher or lower and changing the length of a ramp to see how these variables affect the speed and distance the cards and trucks move.

Cognitive Development

GOAL:  Demonstrates understanding of 10 different qualitative concepts

Demonstrates understanding of six different qualitative concepts. Demonstrates understanding of four different qualitative concepts. Demonstrates understanding of two different qualitative concepts.

CONCURRENT GOALS

· Eats and drinks a variety of foods using appropriate utensils with little or no spilling
· Categorizes (all goals)
· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions
· Uses descriptive words
· Communicates personal likes and dislikes
· Accurately identifies affect/emotions in others and self consistent with demonstrated behaviors
DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime

Example  During dinner, Joey takes a bite of his food and says, “Ow!” His mother prompts him by asking, “Is it hot, Joey?” and Joey responds, “Yeah, hot.”

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas that include a science and nature center where children can explore objects with different qualitative attributes. Children add to the table by bringing natural objects they find outside, such as pinecones, rocks, shells, and feathers. Provide materials with different qualitative features:

· Art materials such as cotton balls, fabrics such as velvet and denim, paper products such as sandpaper and tissue paper, paint that has been given a rough texture by adding sand

· Food and snack items with contrasting qualitative features, such as sweet and sour tastes, hot and cold temperatures, smooth and rough surfaces (e.g., apple and pineapple), wet and dry qualities

· Materials such as blocks (heavy/light), musical instruments (loud/soft), clay and Play-Doh (hard/soft), sand or water table filled with different materials (e.g., sand, cornmeal, flour, warm or cold water)

· Provide a weather chart with pictures depicting sunny, rainy, cloudy, or snowy days. Discuss the weather during group time. Pictures help children visualize concepts such as wet/dry, light/dark, and hot/cold. Whenever possible, go outside or look out a window to see the clouds, feel the warm sun, and touch the wet rain or cold snow.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Nature Collage:  Children go outside on a scavenger hunt and later make collages with items they find. The interventionist specifies the characteristics of items (e.g., hard/soft, prickly/smooth, light/heavy), and children go in teams to hunt for items with those characteristics. Children should be encouraged to gather only items that have fallen to the ground, so that plants can continue to grow! Children demonstrate understanding of qualitative concepts as they get ready for the activity (e.g., “What’s the weather like outside? Yes, it’s cold, so we need to wear our coats”), follow directions (e.g., “Find something smooth”), and participate in the activity. The interventionist reinforces the concepts by labeling, commenting on, and describing objects, people, or events according to qualitative concepts. After finding several items, the children can glue items onto a heavy piece of cardboard.

Example  After Jose completes his project, his interventionist encourages him to talk about his collage, prompting him to use qualitative terms. “How does the moss feel? Is the pebble rough or smooth?”

Feely Bug:  Children gather small objects from a nature walk (e.g., leaves, flowers, pebbles, pinecones, seeds) and put them in one bag. Each child puts a hand in the bag, feels one object, describes the object he or she is touching, and guesses what the object is without looking at it.

Cognitive Development
GOAL:  Demonstrates understanding of eight different quantitative concepts

Demonstrates understanding of five different quantitative concepts. Demonstrates understanding of two different quantitative concepts.
CONCURRENT GOALS
· Prepares and serves food

· Displays social dining skills

· Selects appropriate clothing and dresses self at designated times

· Categorizing (all goals)

· Premath (all goals)

· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect and emotions

· Uses descriptive words

DAILY ROUTINES

Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime

Example  Joe plays with plastic cups during bathtime. His father plays too, filling a cup and saying, “My cup is full” and emptying the cup with “Oops, now it’s empty.” Joe says, “Mine full!”

Example  During circle time, the interventionist asks, “Has anyone ever been to the zoo?” Maria responds, “I’ve been there three times!”

ENVIRONMENTAL ARRANGEMENTS

Provide materials during free play and routine events that have many parts to count, as well as materials that can be poured and measured according to volume:

· Art supplies with many pieces, such as collage materials (e.g., beans, buttons, scraps of paper, pieces of yarn), crayons, pencils, and markers

· Food and snack items in many pieces (e.g., mini crackers, raisins) as well as liquid or semiliquid items (e.g., juice, applesauce) that can be poured or scooped into cups or bowls

· Materials with many pieces, such as blocks, Tinkertoys, Lego toys, plastic animals and people, cards; sorting materials, such as counting bears, nuts and bolts

· Sand or water table filled with different materials, such as sand, cornmeal, birdseed, and water, as well as cups, pitchers, and funnels to explore the materials

These types of materials will provide opportunities for children to make comparisons according to number and volume, and demonstrate use of quantitative concepts. 

· Arrange the classroom into activity areas that include art, manipulative, and dramatic play areas. Example  Latifa and Manuel are pretending to have dinner in the play house. Manuel holds up a bowl of pretend food and asks Latifa, “You want some?”

· Include pictures, books, and tapes that give children opportunities to learn about or demonstrate understanding of quantitative concepts. For example, a picture of a family eating dinner provides opportunities to compare food quantity using concepts such as more, empty, full, or lots.

PLANNED ACTIVITIES

Two examples of how to embed this goal and the associated objectives within activities are presented here.

Bubbles:  This activity is fun to do outside. The recipe for bubbles is ¼ cup glycerine (available in drug stores), ¾ cup dishwashing liquid (Dawn or Joy works best), and 8 cups water. Children pour about ¼ cup of this mixture into a cup and use straws to blow bubbles. Children should practice blowing through straws because some children suck through the straw by mistake. Children practice using quantitative concepts as they get ready for the activity (e.g., “Pour the sop in the big cup”), follow directions (e.g., “Let Joey have some”), and participate in the activity (e.g., “I have lots! I made more bubbles than you”). The interventionist reinforces the quantitative concepts by using such terms to describe objects, people, or events.
Wading Pool:  This activity is fun to do outside when it is very hot. Children bring swimsuits and towels from home. Introduce the activity by asking if any of the children have a wading pool at home or it they go swimming in the summer. Provide buckets, cups, and pitchers of different sizes and let the children help fill up the wading pool with a hose or buckets of water.  Example  Eric and a friend work together to fill a bucket of water and pour it into the pool. The interventionist describes their actions by saying, “Your bucket is empty. Better get some more water.” The next time Eric empties his bucket, the interventionist says, “uh oh, your bucket is…” and pauses to give Eric an opportunity to say, “Empty.”

Cognitive Development

GOAL: Demonstrates understanding of 12 different spatial relations concepts

Demonstrates understanding of nine different spatial relations concepts. Demonstrates understanding of six different spatial relations concepts. Demonstrates understanding of three different spatial relations concepts.
CONCURRENT GOALS
· Play skills (all goals)

· Dressing and undressing (all goals)

· Uses words, phrases, or sentences, to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions
· Uses descriptive words

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime

Example  Getting in the car, Manuel’s father asks him, “Do you want to sit in front or back?” Manuel replies, “Front” and goes to open the front door of the car.

ENVIRONMENTAL ARRANGEMENTS
· Present materials during free play and routine events that provide opportunities for the child to demonstrate an understanding of different spatial relations concepts:

· Blocks, cars, and trucks with little people or animals to move in relation to each other

· Sand/water table with cups, scoops, funnels, pitchers, and water wheels

· Dolls, playhouse with people, barn and animals

· Bikes, wagons, and other vehicles

· Slide, tunnels, and climbing structures

Example  While playing with the barn and animals, Alice puts all the cows in the barn. The interventionist says, “I wonder where the cows are?” and Alice points and says, “In barn.”

· Provide children with choices about where they want to sit or stand during activities such as circle time, snack time, and transition times. Comment on the relative position of the children (e.g., “Eric’s sitting next to Maria”).

· Spatial concepts are particularly difficult for children with visual impairments and should be emphasized. When applicable, it is helpful to go from three-dimensional objects (e.g., a sphere) to two-dimensional objects (e.g., a picture with raised print).

· Present pictures, posters, books, and magazines that give children opportunities to think about and demonstrate understanding of spatial relations.  Example  Looking at a picture in a book, Latifa says, “She on horse!”

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

My Town:  children make a town on a tabletop by creating houses of milk cartons and boxes, tunnels of paper tubes or boxes with ends cut off, ponds or rivers with blue paper, and roads with masking tape. The children decorate their houses with markers, crayons, and construction paper and choose a spot on the table to tape their house. Children decide together where the roads, tunnels, and ponds should be located. After the “town” is created, small cars, animals, and people are added to the activity. Children demonstrate knowledge of spatial relations as they get ready for the activity (e.g., “I want to sit next to Eric”), follow directions (e.g., “Put the rest of the paper under the table”), and participate in the activity (e.g., “My dog’s in the pond”). The interventionist reinforces spatial concepts by commenting about and describing objects, people, or events using spatial relations concepts. Example  Alice’s interventionist says, “Look Alice. The boy is standing in front of his house, but where is his dog?” Alice responds, “In back,” while pointing to the back of the house.

My Home:  Children draw pictures of their houses, including their family, pets, cars, and trees. Children should be as detailed as possible (some may want to paste precut shapes such as trees or people). As the children tell about their pictures, opportunities arise to use spatial relations. Example  Latifa’s interventionist says, “Tell me about your picture.” Latifa responds, “Here is my house. This is my sister.” “What’s that on the bottom?” the interventionist asks (without pointing). Latifa responds, “My dog.”

Cognitive Development
GOAL: Demonstrates understanding of seven different temporal relations concepts

Demonstrates understanding of five different temporal relations concepts. Demonstrates understanding of three different temporal relations concepts.

CONCURRENT GOALS
· Retells event in sequence
· Recalling events (all goals)

· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions

· Uses conversational rules

· Uses descriptive words

· Initiates cooperative activity

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime

Example  Maria’s mother asks her, “What would you like to do after dinner?” and waits for Maria to respond with her communication board. Maria points to the picture of books.

ENVIRONMENTAL ARRANGEMENTS
· Present materials during free play and routine events that provide opportunities for the child to demonstrate an understanding of different temporal relations:

· Sequenced story cards

· Sand/water tables, block play, and other exploratory activities that provide opportunities for children to anticipate or recall events

· Art, construction, and cooking activities that require several steps to accomplish

· Pets and other animals, particularly interesting animals to observe such as those that metamorphose (e.g., polliwog into a frog, caterpillar into a butterfly)

· Arrange the classroom into activity areas that include a science area with experiments (e.g., growing seeds) that allow children to track progress day to day.

· Establish a predictable routine to the classroom day that includes an opening and closing circle time. During opening circle, the daily schedule and special events (e.g., birthdays, holidays, field trips, unusual activities) are discussed. A calendar is a visual means to discuss events of yesterday, today and tomorrow. Closing circle gives children an opportunity to discuss the day’s events.

· Include pictures, posters, books, and magazines in the library area that give children opportunities to recall events on the basis of temporal relations.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Making Applesauce:  The interventionist and children take a trip to a farm to pick or buy apples if possible. Peel, core, and slice four apples and place in a saucepan (children may cut apples with plastic knives). Add ½ cup water and simmer until the apples are soft. Stir in ¼ cup brown sugar or honey and a sprinkle of cinnamon. Children demonstrate understanding of temporal relations concepts as they get ready for the activity (e.g., “We’re going to go to the farm today”), follow directions (e.g., “First you need to wash your hands”), and participate in the activity (“Can I put in my apples after him?”). The interventionist reinforces the concepts by commenting and describing events using spatial relations concepts. Close supervision will ensure safety during cooking activities.  Example  While waiting for the apples to cook, Eric’s interventionist asks him, “Tell me how we made this applesauce.” Eric does not respond, and the interventionist prompts, “Yesterday we went to the farm and got the apples, “then…” Eric says, “Today we cut them up and cooked them.”

Leaf Rubbings
The children take a walk and gather leaves in small bags. They make rubbings by placing a leaf under a piece of lightweight paper and rubbing with the side of a crayon or pencil over the paper. The imprint of the leaf will appear. Children describe how and when they made their leaf rubbings during closing circle or to a parent.

Cognitive Development
GOAL:  Groups objects, people, or events on the basis of specified criteria

Groups objects, people, or events on the basis of category. Groups objects on the basis of function. Groups objects on the basis of physical attribute.
CONCURRENT GOALS
· Eats and drinks a variety of foods using appropriate utensils with little or no spilling

· Demonstrates understanding of concepts (all goals)

· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions

· Uses descriptive words

· Communicates personal likes and dislikes

DAILY ROUTINES
Routine events that provide opportunities for children to group objects, people, or events on the basis of devised criteria include the following: mealtime, snack time, unstructured play time, transition time, cleanup time (e.g., sorting laundry, dishes, toys)

Example  During cleanup time, the interventionist asks Joey to put all the toy animals in one basket and Latifa to put all the toy people in another.

ENVIRONMENTAL ARRANGEMENTS
· Present materials during free play and routine events that are interesting and appealing to the children and provide opportunities to group objects, people, or events on the basis of devised criteria. For example, present toys and materials that can be sorted according to the following:

· Different functions (e.g., art materials, tools, toys that go in the water, things to eat, things to wear)

· Different categories (e.g., food from different food groups)

· Physical attributes (e.g., blocks of different sizes, foods with different textures such as crunchy or chewy, crayons of different colors, puzzle pieces of different shapes)

Example  While playing in the house area, Manuel cleans house, putting away the food in the refrigerator and clothing in the dresser.

· Include pictures, posters, books, and magazines in the environment that give children opportunities to group objects, people, or events on the basis of certain criteria. For example, a poster of children playing could be categorized on the basis of sex, age, hair color, eye color, or any other criterion selected by the children or interventionist.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here. 

What Am I Thinking Of?  One child thinks of an object, and other children try to guess what it is. The interventionist provides miniature objects that represent different categories (e.g., animals that fly, animals that live in water, animals of different colors, farm or zoo animals). Other children each ask a question to narrow down  the possibilities. A child might ask, “Does it live in the water?” and, if the answer is ye, all animals that do not live in water are removed. If each child has made a guess about the animal and no one has guessed correctly, the first child gives another clue. The interventionist should provide the least level of assistance necessary for children to think up questions and subsequently categorize the objects.

Animal Books:  Children cut pictures of animals from magazines and paste them in their books (use big paper for the books). Encourage children to glue on the same page animals that can be categorized together. Some children may come up with their own categories, whereas others need more assistance (e.g., “See if you can find pictures of animals with feathers for this page”)
Cognitive Development

GOALS:  Follows directions of three or more related steps that are not routinely given

Follows directions of three or more related steps that are routinely given
CONCURRENT GOALS
· Play skills (all goals)
· Participation (all goals)

· Follows context-specific rules outside home and classroom

DAILY ROUTINES
Routine events that provide opportunities for children to follow directions include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, cleanup time, bathtime, bedtime.

Example  Latifa’s mother tells her, “It’s time for bed, Latifa. Turn off the television, brush your teeth, and get in bed. Then I’ll come read you a story.”
ENVIRONMENTAL ARRANGEMENTS
· Provide children with independent access to materials they used during free play and routine activities. Place coat hooks at the child’s height, a child-size sink (or step stool) and soap and towels within reach, and free choice materials at the child’s level. The caregiver or interventionist also provides opportunities for children to follow directions.

Example  During free play, Joey asks the interventionist if he can paint. The interventionist says, “Sure you can. First get a smock. Then get a piece of paper and bring it to the easel.”

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objective within activities are presented here.

Simon Says:  The interventionist is “Simon” and gives three-step directions to the children. Children enjoy doing silly things, so be creative! Example  Simon says, “Put your hands on your head, make a funny face, and say ‘hamburger.’”

My Body:  Children lie down on large pieces of paper, and another person traces their bodies. Children color in their skin color, features, and clothing with markers, crayons, or paint. Children follow directions getting ready for the activity, participating in the activity, and cleaning up. Example  Timmy’s interventionist signs him a three-step direction, “Get a piece of paper, get a crayon, and put them on the floor.”

Cognitive Development

GOAL:  Places objects in series according to length or size

Fits one ordered set of objects to another
CONCURRENT GOALS

· Prepares and serves food

· Demonstrates understanding of six different size concepts

· Groups objects, people, or events on the basis of specified criteria

· Social-Communicative interactions (all goals)

· Uses descriptive words

DAILY ROUTINES
Routine events that provide opportunities for children to place objects in series according to length or size include the following:  mealtime, snack time, cleanup time, unstructured play time, transition time.  Example  While getting ready to go outside, children line up from shortest to tallest (and from tallest to shortest to come inside)

ENVIRONMENTAL ARRANGEMENTS

· Present materials in the environment of varying length and sizes that provide opportunities for children to make comparisons (e.g., blocks, Lego toys, cups, pitchers, paint brushes, crayons, books, balls). In addition, provide objects of different sizes that have tow or more parts children can fit together (e.g., bowls with lids, nuts and bolts, dolls with doll clothes, cards and “garages”).

· Arrange the classroom into activity areas and encourage children to return materials in an orderly way to designed locations. Children place objects in a series according to length or size while cleaning up.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objective within activities are presented here.

Goldilocks and the Three Bears:  Children work together to make a flannel board set of Goldilocks and the Three Bears. The interventionist provides stencils or outlines for three bowls, chairs, beds, and bears (small, medium, and large) and, of course, Goldilocks. Children help cut out the figures, decorate them, or make a stage for the play. The “Stage” can be a flannel board made of sturdy cardboard covered with flannel. The interventionist models the story of Goldilocks and the Three Bears and provides opportunities for children to sequence the props while they retell the story.

Driving Cars:  Have available a set of cars of varying sizes (i.e., small, medium, and large). Also have a set of garages (cardboard boxes of varying sizes). Children can work together to drive their cards into the “right” garage.

Cognitive Development
GOAL:  Retells event in sequence

Completes sequence of familiar story or event.

CONCURRENT GOALS
· Demonstrates understanding of seven different temporal relations concepts

· Follows directions of three or more related steps that are not routinely given

· Recalling events (all goals)

· Social-Communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime

Example  Manuel helps his mother make cookies. During dinner she asks him, “Manuel can you tell your father how you made cookies?” and Manuel responds, “I put flour and eggs in a bowl, stirred it up, put it on the tray, and set it in the oven to bake.”
ENVIRONMENTAL ARRANGEMENTS
· Provide opportunities to retell events or complete a familiar story in sequence, and present activities and materials in the environment that are interesting and appealing to children:

· Sequenced story cards

· Books, flannel board materials, and story audiotapes

· Pictorial descriptions of activities (e.g., a painting activity uses pictures of a child putting on a smock, getting a piece of paper, painting a picture on the easel, and hanging the picture up on the wall)

· Art, construction, or cooking activities that require several steps to accomplish

· Arrange the classroom into activity areas that include a science center and dramatic play center. Experiments such as growing seeds can be ongoing in the science area, allowing children to track progress from day to day and retell events in sequence. Dramatic play centers provide opportunities for children to role play familiar situations or stories.

· Establish a predictable routine to the classroom day, including an opening and closing circle time. During opening circle, the daily schedule and special events (e.g., birthdays, holidays, and field trips, unusual activities) are discussed. Establishing a predictable daily routine will help the children respond appropriately to questions about the sequence of events in the classroom (e.g., “What do we do next?”). Closing circle provides opportunities for children to discuss the day’s events in the sequence in which they occurred.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objective within activities are presented here. 
Planting a Garden:  Planting a garden is an exciting and rewarding project for children. This activity involves several steps (e.g., hoeing the ground, planting the seeds, watering the ground, weeding) and provides opportunities for the child to retell events in sequence. Reading a story about growing things (e.g., The Carrot Seed), discussing the sequence of steps ahead of time, or making sequenced cards of the event may help children answer questions about the sequence of the event or retell the event in correct sequence.
Making Popcorn:  The interventionist makes popcorn using a heavy pan with a lid or an electric popper, 1/3 cup popcorn, 2 tablespoons oil, salt, and a large bowl. The children can examine the corn kernels before popping them. Oil and popcorn are added to the saucepan or electric popper (if a pan is used, the lid is closed and the pan shaken over medium heat). The popcorn can be served once it cools, and children can retell the event.  Note  Popcorn must be chewed thoroughly while the children are sitting down. This activity is not recommended for children who have difficulties chewing or swallowing or for very young children.

Cognitive Development

GOAL:  Recalls events that occurred on same day, without contextual cues
Recalls events that occurred on same day, with contextual cues. Recalls events immediately after they occur.
CONCURRENT GOALS
· Demonstrates understanding of seven different temporal relations concepts

· Sequencing (all goals)

· Social-Communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, bathtime, bedtime.  Example  On the drive home from school, Timmy’s mother asks, “What did you do at school today?” Timmy takes a picture from his bag and signs, PAINT.

ENVIRONMENTAL ARRANGEMENTS
· Provide materials and activities in the environment that are age appropriate and appealing to children. Field trips to community sites such as the post office, fire station, zoo, or museum provide exciting topics for later discussions.

· Include in the daily routine group times when children come together to share special events in their home lives and discuss classroom events.  Example  Eric arrives at group time after the other children. They say, “We missed you, Eric. Where have you been?” Eric replies, “In the bathroom.”

· Keep a notebook for each child and send it from school to home with the child. The child’s caregivers describe special events that occurred at the home, and the school staff describe the activities at school.  This information is then used to prompt the child to recall events.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here. 

Sharing Time:  Children take turns telling about something they did or something special that occurred during the day at school. Whereas some children will be able to recall events without contextual cues, the interventionist may need to cues (e.g, examples of artwork, materials that the child played with) to prompt others. Limiting the number of children who share each day to two or three keeps the other children from becoming restless.
Hand Prints:  Children make “hand prints” by pressing a hand in tray with paint (Styrofoam trays work well) or by having a friend paint the palm of one hand; then they press the painted hand on paper. Some children will enjoy making careful prints, whereas others enjoy smearing the paint. The interventionist provides opportunities to recall events by asking the children what activity they just came from (e.g., “Hi Joey. What were you just doing?”) or by asking questions during the activity about events that occurred earlier in the day (e.g., “What did you have for snack?”). At the end of the day, during group time, the interventionist asks children what they did in art and provides pictures of the painting for a contextual cue if necessary.

Cognitive Development

GOAL:  Recalls verbal sequences

Recalls verbal information about self.

CONCURRENT GOALS
· Sequencing (all goals)

· Premath (all goals)

· Prereading (all goals)

· Social-communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

· Relates to identifying information about self and others

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, circle time at school, snack time, unstructured play time, bathtime, bedtime. Example During dinner, Latifa says, “I’m going to be four!” Her uncle asks her, “When is your birthday?” Latifa replies, “April 24th.”  Example  While playing hide-and-seek, Manuel counts to 20 and yells, “Ready or not, here I come!”

ENVIRONMENTAL ARRANGMENTS

· During opening circle, use a calendar with removable numbers and symbols to denote special days (e.g., a heart for Valentine’s Day, cake for a child’s birthday). The class recites the days of the week, counts the days of the month on the calendar to the present date, and highlights birthdays and special events in the month.

· Place examples of children’s names around the classroom. Label the children’s cubbies, personal belongings, and artwork. Display “birthday balloons” that label children’s names and birthdates. Provide posters or examples of the alphabet and numbers on the walls. As the interventionist or caregiver comments on these decorations, children hear appropriate models of the different verbal sequences (e.g., “Here’s your cubby, Joey. It says J-o-e-y. Joey.”)

· Arrange the classroom into activity centers that include a listening center and a dramatic play center. In the listening center, provide music tapes about the alphabet, numbers, and days of the week. Using props such as telephones, calendars, and clocks in the dramatic play center and themes such as post office or police station provides children with opportunities to recall verbal sequences.  Example After a discussion facilitated by the interventionist on what to do if you are lost, the class sets up a police station in the dramatic play center. Manuel goes up to a “police officer” and says, “I’m lost.” The ‘officer’ asks, “What’s your name? How do you spell it?”
PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objective within activities are presented here. 

Let’s Write a Letter:  Children write letters (or draw pictures) to a family member or friend. The interventionist provides pens, pencils, crayons, markers, stamps, paper, and envelopes for children to use. The interventionist prompts children to talk about their families and name their siblings and parents. Children are encouraged to “write” about themselves, telling their birthdays and how old they are. When finished with their letters, children can write their names, spell their names for the interventionist to write, or recite their names.

Pretend Birthday:  Children have a pretend birthday party at school. They decorate a ‘cake’ (shaving cream and whipped cream are fun), make birthday cards or gifts, sing happy birthday, and wear party hats. When children finish writing their cards, the interventionist reminds them to write their names or spell their names aloud, and encourages them to include their telephone numbers so their friends can call. The interventionist provides opportunities to recall verbal information by asking children who they would like to invite to their birthday party and by encouraging them to tell their full names, birthdays, and ages when it is their turn to be the “birthday child.” Children count to 20 while waiting for the cake to be brought out.

Cognitive Development

GOAL:  Evaluates solutions to problems

Suggests acceptable solutions to problems. Identifies means to goal.

CONCURRENT GOALS
· Makes statements and appropriately answers questions that require reasoning about objects, situations, or people

· Social-Communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

· Resolves conflicts by selecting effective strategy

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime

As children follow directions and get ready for and participate in activities, caregivers or interventionists reinforce the ability to solve problems by discussing reasons why and how routine activities are conducted, answering why or how questions children ask about routine events, and providing reasons for requests made of children. Eventually caregivers begin to question children, providing opportunities for children to evaluate their own solutions to problems.  Example  When Latifa’s mother helps her get dressed in the morning, she talks about the weather. If Latifa complains about wearing her sweater, her mother reminds her that when it is cold, a sweater keeps her warm. The next day Latifa runs to tell her mother at the playground and says, “I’m cold – I need a sweater.”

ENVIRONMENTAL ARRANGEMENTS
· Provide materials and activities during routine and planned activities that are interesting and appealing to children. Activities should be child directed and open ended whenever possible, providing opportunities for the child to explore materials and evaluate solutions to problems as they arise during play.
· Arrange the classroom into activity centers and keep materials in predictable locations accessible to children, unless the materials are potentially dangerous.  Example  Timmy and Joey are going shopping at the “grocery store” in the dramatic play center. The interventionist asks, “What will you carry your groceries in?” Joe runs to get a paper bag from the art center.
· Do something deliberate to interfere with the conduct of an activity (e.g., unplug the record player prior to a group music activity). This strategy should be used sparingly and with caution; however, when employed selectively, it provides opportunities for children to solve problems.

· “Forget” to provide necessary equipment or overlook an important component of a routine or familiar activity. For example, do not have food immediately available for snack time or books for story time.

· Place objects that are desirable or necessary to complete an activity within sight but out of reach of the child.

· Omit or change a familiar step or element in a well-practiced or routine activity. For example, provide children with popsicle sticks to draw with instead of crayons.

· Provide the least level of assistance necessary when helping a child solve a problem. Encourage children to provide an acceptable solution to the problem (e.g., “What can you try?”). If necessary, go to the next level of assistance. For example, set a cup of water near a child who “can’t make the paint work.”

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Pinecone Birdfeeders:  Children spread peanut butter on large pinecones and then roll the pinecones in birdseed to make birdfeeders. The interventionists can have children direct the activity and use problem-solving skills by asking them questions like, “I wonder what we can use to spread peanut butter on the pine cones?”, “How can we keep the table clean?”, “How can we cover the pinecones in birdseed?”, and “Where should we put the feeders so the birds can get to them?” When the class goes outside to hang them on high branches (you might have a ladder nearby). Often children will suggest solutions to problems that do not work very well. If possible, their solutions should be tried even if they will not work. This provides children with the necessary information to reevaluate their suggestions and come up with new ideas that do work.

Bug Search:  Children look for insects on the playground and collect them to observe briefly. Before searching, children can suggest possible containers to hold the insects and evaluate whether the containers will work. Children look around the classroom for containers, or the interventionist provides containers to choose from (clear plastic containers with lids with holes poked in them make good bug viewers). Once the class is outside, the interventionist can ask children where they can find bugs and how they will collect them. Throughout the activity, opportunities can be provided for children to solve problems (e.g., the problem of how to overturn a heavy rock). After observing collected bugs for a few minutes, children return the bugs to their homes.  Note  This activity may not be safe in certain areas of the country where bugs are found that bite or are poisonous. Have children show insects to an adult before touching. Young children should be supervised closely and often need to be reminded to treat living things carefully.

Cognitive Development

GOAL:  Makes statements and appropriately answers questions that require reasoning about objects, situations or people
Gives reason for inference. Makes prediction about future or hypothetical events. Gives possible cause for some event.
CONCURRENT GOALS
· Selects appropriate clothing and dresses self at designated times

· Evaluates solutions to problems

· Social-communicative interactions (all goals)

· Production of words, phrases and sentences (all goals)

· Resolves conflicts by selecting effective strategy

· Meets physical needs in socially appropriate ways

· Accurately identifies affect/emotions in others and self consistent with demonstrated behaviors

DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.

The caregiver or interventionist reinforces this skill by modeling 1) making inferences (e.g., “That must have hurt, you fell down hard”); 2) making predictions (e.g., “If you walk in that puddle, your shoes will get wet”); and 3) giving possible causes for events (e.g., “You hurt your knee. Did you fall off your bike?”).  Example  While giving Manuel a bath, his father asks him, “What do you think would happen if you never took a bath?” Manuel answers, “I’d get real dirty.”
ENVIRONMENTAL ARRANGEMENTS
· Provide materials and activities during routine and planned activities that are interesting and appealing to children. The activities should be open ended, allowing children opportunities to experiment and problem-solve to carry them out. Provide opportunities for children to brainstorm solutions to problems as they arise (e.g., “What will happen if you let go of the block?”). Take time with children after activities to evaluate solutions that were chose, how they worked, and how other solutions might have worked.

· Arrange the classroom into activity centers that include a science and nature area where children can observe plants, animals, objects, or events and use reasoning skills to explain what they see. Interesting events to observe include watching ice cubes melt, insects eat a leaf, fish swim in a tank, or seeds grow day by day. Example While watching the school bunny eat a carrot, Timmy signs, HUNGRY. The interventionist asks, “How do you know the rabbit is hungry?” Timmy signs, EAT.

· Have a plentiful selection of new books in the library. While reading books to children, stop during an exciting moment and ask what they think will happen next. Provide magazines, posters, and pictures of objects (e.g., spaceships), situations (e.g., thunderstorm), or people (e.g., smiling child) that are interesting and provide opportunities for children to make statements or answer questions that require reasoning.

· Deliberately ‘sabotage’ or interfere with the conduct of an activity. For example, remove a piece of track from a train set or unplug the record player prior to a group music activity.

· “Forget” to provide necessary equipment or overlook an important component of a routine or familiar activity. For example, do not have food immediately available for snack time, or books for story time, and allow children to solve the problem.
PLANNED ACTIVITIES
Two examples of how to embed this goal and associated objectives within activities are presented here.

The Fire Truck:  Large boxes such as refrigerator boxes can be transformed into wonderful make believe structures, in this case a fire truck. Opportunities can be provided for children to solve problems by asking questions such as, “Can anybody think of how we can make a fire truck out of this box? What do we need?”  To make the truck, an adult cuts the long side of a box, and the children paint it red. Throughout the activity, opportunities can be provided for children to use reasoning skills by asking questions like, “What might happen if we don’t put smocks on while we paint?” or “How do you think the fire started?”

Doctor’s Office:  A doctor’s office is set up in the dramatic play center of the classroom. The interventionist reads a story about doctors to provide the information to get the children actively involved. Children direct the activity by providing suggestions for what props are needed (e.g., bandages, a cot, white shirts), how the office should be arranged, and what roles they can play. Opportunities can be provided for children to use their reasoning skills in different roles (e.g., “Why is she crying, Doctor?”, “What happened to your leg?”, “What can you do to make it better?”).

Cognitive Development

GOAL:  Engages in imaginary play

Enacts roles or identities. Plans and acts out recognizable event, theme, or story line. Uses imaginary props.

CONCURRENT GOALS
· Displays social dining skills

· Participation (all goals)

· Social-Communicative interactions (all goals)

· Production of words, phrases and sentences (all goals)

· Interactions with others (goals)
DAILY ROUTINES
Routine events that provide opportunities for children to demonstrate understanding of qualitative concepts include the following: mealtime, unstructured play time, bathtime, bedtime.  Example  At bedtime, Eric’s mother brings his favorite stuffed animal to him and says, “Should we read Mickey a story before bed?”

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas that include a dramatic play center. Provide materials during free play and routine events that facilitate the child’s engagement in imaginary play:

· Dramatic play props

· Puppets

· Dolls of all shapes, sizes, and ethnic origins; doll clothing, diapers, bottles, cribs, blankets

· Dollhouses with little people and furniture

· Blocks and Lego toys with little people, animals, cars

· Stuffed animals

· Outdoor equipment such as climbing structures, wagons, bikes, tricycles, and big boxes for houses or trains  Example In the “post office,” Latifa scribbles a note on some paper, stuffs it in an envelope, puts a “stamp” on the envelope, and mails it in the mailbox.

· Include books, pictures, and posters in the home or classroom environment that depict children engaging in imaginary play.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

All Up, All Down:  Children pretend to be different animals. They first lie down quietly on the floor, and the interventionist calls, “All up…ducks.” Children get up and pretend to be ducks, quacking and waddling around the room until the interventionist calls, “All down.” The children lie down quickly on the floor and then take turns choosing the animal they will be next.
Paper Bag Animals: Children make animal puppets out of small lunch sacks and materials such as colored construction paper, fabric, buttons, and yarn. Children make their puppets “talk” by putting a hand in the sack and moving the “mouth” (the bottom flap) up and down. The interventionist should encourage the children to suggest animals on their own and, if necessary, provide models of different animals. When children are finished making their puppets, the interventionist can encourage them to make their animals talk to each other or have a puppet show.  Example  Joey makes a puppet with feathers, a big trunk, and big teeth, and he names him Max. When he finishes, the interventionist asks him, “Does Max want a cookie?” and hands a pretend cookie to Max. Joey says, “yes,” and pretends to have Max eat the cookie.

Cognitive Development

GOAL: Engages in games with rules

Maintains participation. Conforms to game rules.
CONCURRENT GOALS
· Runs avoiding obstacles

· Bounces, catches, kicks, and throws ball

· Watches, listens, and participates during small group activities

· Watches, listens, and participates during large group activities

· Social-Communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

· Initiates cooperative activity

· Follows context-specific rules outside home and classroom

DAILY ROUTINES
Routine events that provide opportunities for children to participate in games with rules include unstructured play time.  Example  Maria’s parents play cards together, and sometimes Maria wants to join them. If Maria asks to play a game of cards, her mother says, “Okay, let’s play Go Fish, but you need to stay and play the whole game – okay?” If Maria forgets a part of the game, a parent reminds her of the rules.

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity centers that include one for children to play games. Have materials available during unstructured play times that provide opportunities for children to participate in games with rules:

· Board games such as Candyland and Color Bingo

· Age-appropriate games with rules, such as Blockhead, Please Don’t Break the Ice, and card games such as Old Maid

· Basketballs, kickballs, soccer balls, hoops and goals

· Arrange for children to participate in small group activities with peers who have slightly advanced ability to engage in games with rules.  Example  Manuel, Latifa, and Timmy are playing Candyland together. When Timmy moves his marker without picking a card first, Manuel says, “Wait Timmy. You need to pick a card first.”

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Hug Tag:  One child is chosen to be “it.” That child “freezes” the other children by tagging them. The children who are frozen stand absolutely still until another child (one who is not “it” and is not yet frozen) gives them a hug. The children can be allowed to take turns being “it,” and they should practice giving gentle hugs. The interventionist should observe the children’s ability to follow the rules of the game and provide the least level of assistance if children are forgetting rules.  Note  Some children may not feel comfortable getting hugs from their friends. This opportunity can be used to talk about safe touches and personal body space. If a child is very uncomfortable, the rules can be changed to give hand squeezes instead of hugs.

Doggie, Doggie, Who’s Got the Bone?  The children sit together in a group and choose one child to be the “doggie.” While the doggie hides his or her eyes, a child who is sitting is chose to hold the “bone” (the bone can be a small object). All children place their hands behind their backs and chant, “Doggie, doggie, who’s got the bone?” The doggie opens his or her eyes and gets three chances to guess which child is hiding the bone.

Cognitive Development
GOAL:  Recites numbers from 1 to 20

Recites numbers from 1 to 10. Recites numbers from 1 to 5. Recites numbers from 1 to 3.
CONCURRENT GOALS
· Alternates feet walking up and down stairs

· Recalls verbal sequences

· Uses words, phrases or sentences to inform, direct, ask questions, and express anticipation, imagination, affect and emotions

DAILY ROUTINES
Routine events that provide opportunities for children to recite numbers include the following:  dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.  Example  While running the water for Alice’s bath, her mother says, “Let’s count to 20 and turn the water off.”

ENVIRONMENTAL ARRANGEMENTS
· Provide materials during free play and routine events that have many pieces to count:

· Art supplies such as crayons, pencils, markers, or collage materials (e.g., beans, buttons, scraps of paper, pieces of yarn)

· Food/snack items in many pieces (e.g., mini crackers, raisins)

· Blocks, Tinkertoys, Lego toys, plastic animals and people, cars

· Sorting materials such as counting bears, beans, nuts and bolts

· Include calendar as a routine circle activity. A calendar can be made with a large piece of cardboard divided into 31 squares with removable numbers. The children count up to the number of the current day.

· Include the environment posters, books, and listening tapes about numbers and counting.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Making Bread:  The interventionist chooses a favorite quick bread recipe such as zucchini bread and gathers all necessary ingredients and utensils. Children measure the ingredients, stir the batter, butter the pan, and help clean up afterward. Opportunities can be provided for children to count as they get ready for the activity (e.g., “Let’s count to 10 while we wash our hands to make sure they’re really clean”) and participate in making the bread (each child can stir for the count of 20).

Stairs:  While walking up and down stairs, children can count the number of steps. Counting can also be incorporated by having the children count how many seconds it takes for them to walk up and down the stairs.

Cognitive Development

GOAL:  Counts 10 objects

Counts five objects. Counts two objects. Demonstrates understanding of one-to-one correspondence.
CONCURRENT GOALS
· Cuts out shapes with curved lines

· Demonstrates understanding of eight different quantitative concepts

· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotion

DAILY ROUTINES
Routine events that provide opportunities for children to recite numbers include the following:  dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.
Example  After buttoning Latifa’s shirt, her mother says, “Let’s see how many buttons you have: one, two, three, four, five. Now you count.”  Example  During snack time, Timmy’s interventionist has him pass out one napkin to each of his friends and count as he does so.

ENVIRONMENTAL ARRANGEMENTS
· Provide materials during free play and routine events that have many pieces to count:

· Art supplies, such as collage materials (beans, buttons, scraps of paper, pieces of yarn), crayons, pencils, markers

· Food/snack items in many pieces (e.g., mini crackers, raisins)

· Blocks, Tinkertoys, Lego toys, plastic animals and people, cars

· Sorting materials such as counting bears, beans, nuts and bolts

· Include posters and books in the environment that provide opportunities for the children to count.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Valentine Cookies:  Children help make heart-shaped cookies with sugar cookie recipe, cookie cutters, and colored frosting for decoration. The children can participate in all aspects of this process by making the dough, rolling it out, cutting the shapes, and decorating and eating the cookies. The activity provides opportunities for children to count objects (e.g., county children in the group to determine how many chairs are needed, counting number of cookies on a tray, counting napkins).
Potato Prints:  Potato prints are made by cutting a raw potato in half, drawing a design on the flat surface (e.g., a heart), and carving around the design with a knife (so the design is raised on the potato surface). Potatoes should be carved by an adult. Children can help with the design, watch the carving, and use the potatoes to print. To print, children press the potato in a thin layer of paint, press the painted potato onto a piece of paper, and lift the potato off to see the print. Counting can be incorporated throughout this activity (e.g., count the number of potatoes before and after cutting, count the paint colors, and count the number of prints made on the paper).

Cognitive Development

GOAL:  Identifies printed numerals 1-10

Identifies printed numerals 1-8, identifies printed numerals 1-5. Identifies printed numerals 1-3.

CONCURRENT GOALS
· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions
DAILY ROUTINES
Routine events that provide opportunities for children to recite numbers include the following:  mealtime, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.  Example  Manuel’s father points out signs that have numbers while driving to school. Susie’s mother points out numerals on a deck of cards.

ENVIRONMENTAL ARRANGMEENTS
· Arrange the classroom into activity centers that include house play and dramatic play. Place a number from 1 to 10 at each area. Provide materials during free play and routine events that have printed numerals.
· Placemats with numbers printed on them

· Board games with number cards, decks of playing cards

· Magnetic board and numbers

· Number stencils, stamp pad and numbered stamps, variety of number 

stickers

· Science-related materials such as timers, scales to weight items, rulers, and old calculators

· A calendar with detachable numbers

· Dramatic play materials such as telephones, toy clocks, play money, signs denoting cost of items, a microwave or stove with numbered controls, cash registers, stamps, and restaurant menus

· Include colorful and appealing posters, books, and magazines in the environment that have printed numerals.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Community Helper Book:  Children find pictures of community helpers in magazines, cut them out, glue the pictures on paper, and combine pages to make a “book.” The interventionist numbers the pages and refers to the numbers as children ‘read’ their books. The interventionist can also take dictation from the children about their books and encourage them to identify printed numbers.

Making Telephones:  Children make pretend telephones by attaching a face (paper plate) to a mouthpiece (cardboard cut to look like a telephone mouthpiece) with a piece of string or yarn. Children glue premade numbers to the face from a model, with help from an interventionist. It is good for children to know how to dial 911, the emergency telephone number, as well as how to dial home telephone numbers.

Note  For children to make real telephone calls, they must practice dialing a telephone, learning how to use both touchtone and rotary telephones, as well as what to do once they have made a connection. This requires many role-play situations, and rules concerning telephone use must be closely monitored. Practice telephone calls to 911 are not looked on favorably by emergency services, and “accidental” calls to Japan are not looked on favorably by parents!

Cognitive Development
GOAL: Matches printed numerals to sets of 1-10 object(s)

CONCURRENT GOAL
· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions

DAILY ROUTINES
Routine events that provide opportunities for children to recite numbers include the following:  mealtime, circle time at school, snack time, unstructured play time, bathtime.  Example  Maria has a placemat with numbers from 1 to 10 on it. During snack time, Maria’s mother provides small crackers and asks Maria how many she would like. If Maria says four, her mother counts out four crackers and places them in a row, under the number four.

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity centers, including a dramatic play center. Some activity areas may require limited occupancy for children to use them effectively (e.g., quiet area). A card that indicates the maximum number of children can be posted at the entrance of the activity area. It may be necessary to provide a visual cue in addition, such as a picture of three children.

· Provide materials during free play and routine events that have printed numerals:

· Placemats with numbers printed on them

· Board games with number cards, decks of playing cards

· Magnetic numbers with board, additional magnetic figures (e.g., fruits, shapes)

· Number stencils; stamp pads and number stamps, as well as small stamps of a variety of interesting objects; number stickers

· Science-related materials such as times, scales to weigh items, rulers, and old calculators

· Calendar with detachable numbers

· Dramatic play materials such as telephones, toy clocks, play money, signs denoting cost of items, microwave stove with numbered controls, cash registers with coins, stamps, and restaurant menus

· Colorful and appealing posters, books, and magazines with printed numbers.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Grocery Store:  The dramatic play center is set up as a grocery store, stocked with empty food containers children bring from home. Push toys can be used a grocery carts, and play money bills with numerals 1-10 are provided. Children assume roles (e.g., store clerk, register attendant, bagger, shopper). Children determine what numeral is on their bill and match that to the appropriate food item.
My Number Book:  Children create their own book about numbers. Each page is clearly marked with a number from 1 to 10. Children create the numbers independently or with models (e.g., stencils, number stamp, tracing dots, numbers cut out of a magazine). Children then draw, stamp, or cut out pictures that represent the number on each page (e.g., on page 5, child glues five people, draws five dogs, or stamps five stamps).

Cognitive Development
GOAL:  Demonstrates prereading skills

Demonstrates functional use of books. Tells about pictures in book. Participates actively in storytelling.

CONCURRENT GOAL
· Prints first name

· Participation (all goals)

· Social-communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

· Initiates cooperative activity

· Communicates personal likes and dislikes

· Accurately identifies affect/emotions in others and self consistent with demonstrated behaviors

DAILY ROUTINES
Routine events that provide opportunities for children to recite numbers include the following:  circle time, driving time in the car unstructured play time, story time, bedtime.  Example  Before bedtime, Timmy chooses two books for his father to read to him. Timmy listens carefully and participates by turning pages.

ENVIRONMENTAL ARRANGEMENTS
· Provide materials in the environment that are interesting and appealing to children that allow opportunities to demonstrate prereading skills:
· Age-appropriate books, magazines

· Art materials for children to make their own “books” 

· Audiotape recorders with headphones and real-along story tapes

· Arrange the classroom into activity areas that include a library area. Make the library area as cozy and comfortable as possible, with carpet, soft pillows, or a mini couch. Decorate the area with posters or children’s pictures of favorite story characters. Locate the library area in a quiet part of the classroom. If possible, replenish the area with new books from a local library every week or two.

· Include a story time in the classroom or home routine. Classrooms often have story time at closing circle to give children an opportunity to wind down after a full day of activities.  Example  As the interventionist tells the story of Goldilocks and the Three Bears, she says, “Then the mama bear said…” and pauses, providing an opportunity for Eric to say, “Somebody’s eaten my porridge.”

 PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.  Library Field Trip:  Many children enjoy taking a trip to the community library. The interventionist can call ahead to ask the librarian to give the class a special tour and help locate books about dinosaurs. If possible, the children can be allowed to pick out special books from the library to take home and share with family members.  Example  Maria’s interventionist writes a note home saying: “On the field trip to the library, Maria chose the book, Danny and the Dinosaur. She is bringing the book home to share with you. Could you please read it with her and return it to school by Wednesday? Thank you.”

Dinosaur Book:  Children make their own books about dinosaurs by cutting out pictures of dinosaurs from magazines, drawing their own dinosaurs, or cutting out outlined dinosaurs and coloring them. Children glue the pictures in books and the interventionist writes down their stories. Opportunities can be provided for the children to demonstrate prereading skills by asking them to tell about the pictures in their books while they make them. Later the children can share their books during group time.
Cognitive Development
GOAL:  Demonstrates prereading auditory skills

Blends sounds. Rhymes words.
CONCURRENT GOALS
· Recalls verbal sequences

· Social-communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

DAILY ROUTINES
Routine events that provide opportunities for children to recite numbers include the following:  dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.  Example  While driving to school, Latifa’s mother plays rhyming games. “I see a tree and a bee. Stop op top mop.” She sounds out things she sees. “Look Latifa, it’s a d-o-g.”

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas that include a listening area with audiotape recorders and audiotapes. Include this area as part of the library center if headphones are available so that other children are not disturbed. Present materials in the environment that are interesting and appealing to children and provide opportunities to demonstrate prereading auditory skills.

· Books with rhyming words, such as nursery rhymes

· Audiotapes or records of songs with rhymes or that sound out words

· Include a story time in the classroom or home routine. Classrooms often have story time at closing circle to give children an opportunity to wind down after a full day of activities.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Spring Walk:  The children go on a walk to look for signs of spring. The interventionist provides opportunities for children to rhyme words by thinking up rhyming words for the different things they find. If children see a bee, the interventionist asks if they can think of words that rhyme with bee, such as tree, see, and me. The interventionist sounds out a word (e.g., “I see a d-o-g”) and asks children to blend the sounds to form the word.

Spring Flowers:  Children paint a mural of flowers with bright colors on a huge piece of paper. The interventionist can draw the stems ahead of time if desired. To provide opportunities for children to blend sounds, the interventionist says playfully, “I have something behind my back. I’m going to say the sounds and see if you can guess what it is?” Examples of words to use are cup, mop, top, and pen. Throughout the activity, the interventionist encourages children to rhyme words.

Cognitive Development
GOAL:  Can point to most, least, few (5-6 yrs)
1. Use the words most, least, and few when talking to your child about things in his daily routine. For example, at mealtime you could ask, “Who has the most peas left on his plate? Who has the least?”, or say, “I have a few peas left in the pan.”

2. When you are playing together, set out objects on the table or floor. Make piles with different amounts, some with just a few, some with most of the objects. It would be helpful to have at least three people for this play so you could give each person a pile and talk about who has the most, who as the least, who has a few. (Or make a doll or stuffed animal into the third “person” and put one pile in front of it.)

3. With a group of children, take turns letting the children give each other a few, give someone the least, tell who has the most, etc.

4. If child has difficulty, work with only one concept at a time.

Cognitive Development

GOAL:  Tells daily experiences (5-6 yrs)

1. After doing an activity with child (going to store, swimming, etc.), have child tell you or another person what he did. Provide verbal cues if necessary.
2. Begin by having child tell you about experiences that just happened. Gradually, have her tell you what she did earlier and earlier in the day.

3. Establish a special time (before the evening meal, before bed, etc.) when child can tell about the experiences of his day. He might enjoy relating these to a parent who was not home during the day, or have him tell about the day as a way to review all the good things that happened and make plans for the next day.

4. Initially, accept short descriptions of major events. Give child cues to help her elaborate and give more details. Gradually, withdraw cues as the child gives details spontaneously.

Cognitive Development
GOAL:  Draws simple recognizable pictures, such as house, person, tree (4-5 yrs)
1. As you and the child are drawing, encourage her to draw a house. Talk about the shape of various parts of the house to give her ideas of how to draw; for example, the main part might be a square or rectangle; the roof might be a triangle; door know might be a circle.

2. If possible, allow child to draw with a variety of things, such as colored pencils, crayons, or markers. Use different types of paper, such as old wrapping paper, newspaper, construction paper.

3. Encourage child as he draws, and prompt him if he forgets important parts by asking child questions such as, “Does your house have a door?” or “How many legs does a person have?”, etc. Praise child for his work, and remember that his drawings need not look like yours.

4. Have child shut her eyes and, using a black marker, make a “scribble” on a paper. Let her open her eyes and make a picture using the “scribble” as a head, a roof, a pull string, or anything else she wants to create.
5. Let child use different materials such as markers, paint, or colored chalk on dark paper, sandpaper, paper towel, etc. Praise all his drawing attempts. Find a special place to display his artwork, such as on the door of the refrigerator.

Cognitive Development

GOAL:  Cuts out and pastes simple shapes
1. Use simple geometric shapes from cookie cutters, puzzle pieces, the bottom of food cans, or small boxes. Encourage the child to use a pencil to trace around the shapes on paper and then cut them out. He might also want to trace the shape again on another sheet of paper and paste the cut-out shapes into the correct outlines.

2. Allow child to look at magazines and cut out pictures that she likes. Make a “Favorite Pictures Book” by stapling together a number of sheets of paper to form the book and have child paste the pictures on the pages.

3. Encourage child to cut colored pieces of paper and paste them onto another piece of paper to make a picture.

4. Cut out a red circle, square, and triangle, and a blue circle, square, and triangle. Have the child paste red circle into red outline and blue circle into blue outline, etc.

5. Let child practice cutting by cutting out pictures in sticker books where the pictures are already perforated.

6. Mark around pictures in a toy catalog or magazines with markers, using a heavy marker to make triangles, circles, or square shapes. Let child cut them out and paste in a scrapbook or on a large sheet of newsprint.

Cognitive Development

GOAL:  Prints capital letters, large, single, anywhere on paper (5-6 yrs)
1. Provide a model of the letters for child to copy.

2. Draw one line or shape of the letter at a time and have child imitate you until the letter is made.

3. Provide a chalkboard and chalk for child to practice with.

4. Encourage child to form letters by going from left to right and by making downward strokes for vertical letters.

5. Provide practice by letting child use different materials for drawing, such as a shoe box with sand in it and stick to make letters in the sand, or finger paint. (Note: If you don’t like the “mess” of finger painting, try putting a small amount of finger paint in a zip-lock bag, close it, and put tape over the closed edge. Child can manipulate the paint with his fingers without getting his fingers into it.

6. When making a cake or sugar cookies, have child print with squeeze tube of frosting on the cake or cookies, or on a sheet of wax paper. Child can later eat her work!

7. Use plain or colored water to “paint” letters on the sidewalk or driveway with a big brush.

Cognitive Development

GOAL:  Colors, remaining within lines 95% (5-6 yrs)
1. Color geometric shapes first, then move to simple pictures.

2. Use glue and completely outline the drawing. Allow the glue to dry. This will provide a tactile guideline to help the child control his coloring.

3. Let child color inside a metal template, or make templates from plastic coffee lids or paper plates. As his skill improves try having him color inside a heavy marker line.

Cognitive Development

GOAL:  Prints name on primary paper using lines (5-6 yrs)
1. Explain guide lines to child.

2. Print child’s name on lines. Have him trace.

3. Use a model and have child copy.

4. Direct his moves with verbal cues. Make sure not to expect perfect letters.

5. Divide page into large lines about 2 inches high.

6. Dot out letters between lines for child to connect.

Cognitive Development
GOAL:  Names 4 common pictures (2-3 yrs)
1. Begin by having child name common household items, using real objects. After she can do this, find and cut out magazine pictures of household items, such as cookies, table, chairs, television, bed, etc. (The child will probably enjoy helping you find the pictures). If necessary, place pictures next to the real objects and have child name the pictures, then present the pictures by themselves for child to name. Make sure to make this a fun game.

2. Encourage child to look through simple picture books and name the pictures.

3. Look at picture books with child and name pictures he does not know.

4. Use photographs of real items in the child’s environment. Put them in an old photo album for child to look through and name, or make a booklet by stapling pieces of heavy paper together and pasting or taping the pictures onto the pages.

Cognitive Development

GOAL:  Draws a vertical line in imitation (2-3 yrs)
1. Tape a large sheet of paper to a wall or refrigerator. Have child watch you draw a vertical line from top to bottom, and then encourage her to imitate you. Hold your hand over hers to help her if necessary, and gradually reduce help as child gains skill.

2. Use chalk, crayons, or colored pencils, and magic markers for drawing, and try a variety of types of paper (newspaper, old wrapping paper, paper towel).

3. Practice making vertical lines in sand, fingerpaint, shaving cream, or with chalk on the sidewalk.

4. Put stickers on the top and bottom of a piece of paper. Ask child to draw a line from one to the other.

5. Tape a piece of paper to a table. Place a small block in front of child’s crayon and encourage child to push the block to the top or bottom of the paper as his crayon stays on the paper. Say, “See the line? You are making a (color) line.” The child might enjoy creating something from his line, such as a building, animal, or design.

6. Encourage child to make chalk lines on the sidewalk to use as roads for small toy cars.

Cognitive Development

GOAL:  Draws a horizontal line in imitation (2-3 yrs)
1. Work with the child to make a game or road map for child’s toy cars. Have child watch as you draw some lines or roads on the cardboard; then give the child the crayon and see if she can imitate your marks (the marks need not be perfectly straight). Take time to play with the child, using the toy cars on the map the two of you have created.

2. If child needs assistance, guide his hand in making the marks and gradually reduce the pressure on his hands as he gains skill. You could also have the child trace over your line and then encourage him to make one without tracing.

3. While child is outside in sandbox or at the beach, practice making horizontal lines in the sand or use a stick to make lines in the dirt.

4. Play “Connect the Objects” by drawing small objects at opposite ends of paper. Ask the child to connect the two by drawing a horizontal line. For example: “Can you draw a line from the dog to his bone?” Make it fun by making up a story related to what the child is doing. For example, talk about the little dog who is lost and very hungry and can’t find his way back home to eat his bone.

Cognitive Development

GOAL:  Copies a circle (2-3 yrs)
1. Make people, snow people, or animals out of construction paper circles. Draw a large circle and then ask child to draw some circle shapes of his own that you can help him cut out. Then help child glue the shapes together to make people or animal. Encourage him to use crayons to make facial features or other details, add hair with yarn, etc.

2. Use a circular puzzle piece or round cookie cutter for the child to trace around. If she has difficulty, put your hand over hers and guide her in making the circular movements with a crayon or thick pencil, whichever is easier.

3. Practice drawing circles in the sandbox, in a bit of flour on the bottom of a cake pan, or when fingerpainting together.

Cognitive Development

GOAL:  Matches textures (2-3 yrs)
1. Make a texture collage together. Gather different pieces of sponge, foam rubber, cotton, satin or silky materials, foil, or other textured items; make sure to have two of each textured item. As child chooses one to put on his collage, ask him to find another one that is the same. Give him clues if he has difficulty. Talk about each texture as you help the child glue it on the page.
2. While child is helping you fold clothes, talk about the different textures: rough washcloths, smooth underwear, silky blouses, etc. As child finds something in the clothes basket, ask her to find one that feels the same.

3. During bathtime, try washing your child with things which have different textures, such as a sponge or a rougher washcloth. (But not too rough!) Pat him with a powder puff after bath or dry him with a fluffy towel. Talk about the different textures as you do these things.

Cognitive Development

GOAL:  Points to big and little upon request (2-3 yrs)
1. While you and child are playing together, play games in which you take big steps, little steps, big jumps, little jumps, sit in a big chair, little chair, etc. Make sure to use the words “big” and “little” as you do this. 

2. During mealtime, give child foods of different sizes, such as “little” marshmallows or raisins, “big” cookies or crackers, etc. Ask child to point to the food that is little or the food that is big, or talk about big bites and little bites and ask the child to show you each.

3. Make up a story about big and little. Talk about familiar objects or people in the child’s life, some which are big and some little. Use gestures and a “big” and “little” voice to provide cues to child about these concepts. After you have told the story several times, encourage the child to tell you the story or have her fill in parts where the words “big” and “little” are used.

4. Throughout the day, label big and little objects around the house. Later, ask child to find big and little objects as you are in different rooms.

5. Collect big and little versions of the same type of objects; for example, big and little envelopes, pencils, stones, shoes, coats, dishes, cookies, marshmallows, chairs, or toy cars. During the day or when you are playing with the child, incorporate these items into your activity and talk about the fact that they are big or little.

Cognitive Development

GOAL: Names big and little objects (3-4 yrs)
1. During play, use two red balls, one big and one little. Name the balls as big and little. Ask child to roll or throw you the big ball, and then the little one. As you throw or roll a ball back, tell the child which ball you are rolling back to her, the big one or the little one.

2. While cooking or baking with the child, use big and little spoons for mixing and measuring. Ask the child to give you or to use the big spoon or the little spoon. Also, while you are mixing or the child is mixing or measuring, ask him to tell you which spoon he is using.

3. While working outside with garden tools, watering cans, or other tools, try to have some tools that are smaller for the child to use. Talk about which tools are big and which are little. Ask her which one she is using and which you are using.

Cognitive Development

GOAL:  Matches three colors (2-3 yrs)
1. Talk about colors around the house throughout the day, starting with one basic color. For example, point out to the child at different times of the day that his shirt is red, the clock is red, the apple he’s eating is red, or your car is red. Next, give him a red cardboard square, yarn, or ribbon and ask him to find things around the house that match the color. Work your way up to matching red, yellow, and blue. You might want to make this into a game by having the child put a sticker or make a mark using the same color of crayon on a chart each time he finds something of the color.

2. While baking, make colored frosting of blue, red, and yellow. Tie a red string around one spoon, a blue one around another, and a yellow around a third (or use colored plastic spoons). Have the child stir the colored frostings only with the spoon that has the same color.

3. Play a game by placing large, colored circles (red, yellow, and blue) on the floor. Have the child pick a colored circle from three different colors in your hand. Then ask her to step only on the circles which are the same color as the one she is holding. Join in the child’s play by letting her hold the circles so you can choose one and step on the correct circles.

Cognitive Development

GOAL:  Places objects in, on, and under upon request (3-4 yrs)
1. Throughout the day, name the positions of child as you move him out of his bed, up in the air, down on the chair, into his bed, etc.

2. During play, use a big box. Ask child to position himself in, on, and under the box as you play house, car, etc.

3. While looking through picture books, have child tell you if certain objects are in, on, or under others.

4. When you are doing chores, ask child to help you by putting the towels in the cupboard, the plates on the sink, the shoes under the bed, etc. Praise all attempts and help the child by showing her the right spot if she has trouble.

Cognitive Development
GOAL:  Names action pictures (2-3 yrs)
1. Point to pictures as you read stories and tell child what action is pictured.

2. As you go through the picture book, have child tell you what is happening to specific animals, objects, or persons in the pictures.

3. Show child pictures of a child: (a) standing; (b) walking; and (c) running. Ask child to tell you what he sees in each picture. If he only says, “A boy”, ask, “What is the boy doing in this picture?”

4. Have child go through these activities herself, such as walking, running, and standing. Show her the pictures of children doing these actions after she does each one and ask her to tell you what the child is doing.

5. Point out the actions of other family members and explain what they are doing. For example: “Mommy’s washing the car; Daddy’s working in the garden; Billy’s riding his bike.”

6. Play a guessing game with the child. You act out actions, such as crying, running, ironing, baking, or sewing, and have child tell you what you are doing. Encourage her to do actions and let you guess what she is doing.

Cognitive Development

GOAL: Points to 10 body parts when asked (3-4 yrs)
1. While playing dress-up or while dressing or undressing for the day, stand in front of a full-length mirror with child. Play a game in which child moves or touches a body part as you name it: “Touch your knee, wiggle your nose, etc.” Give him a turn to tell you which body part to touch or move.

2. While playing at bathing a doll, see if the child can point to body parts on the doll.

3. During bathtime, encourage child to say the name of each body part as she washes her own body.

4. Sing songs during play about body parts, such as: “I have two eyes, one, two”; or “Head, shoulders, knees, and toes.” Encourage child to do the motions with you.

Cognitive Development
GOAL:  Tells if object is heavy or light (3-4 yrs)
1. When unpacking groceries from the store, let child hold something heavy (such as a 5-pound bag of sugar) and say to the child, “You’re holding that heavy bag of sugar.” Then give him a bag of marshmallows and comment to the child, “Here’s something very light-marshmallows.” Try to use objects that are the same size but that differ in weight. Have the child put both items on the table as you continue unpacking groceries and a little later, ask him to hand you the heavy (or light) bag from the table. Gradually reduce the difference in weight between the objects as child becomes able to distinguish the difference.

2. Throughout the day as you and the child are doing various things around the house, point out objects which are heavy and light and have child lift them, if possible.
3. While playing outside, let child fill cups, pans or pails with different amounts of sand or water. As you play with her or observe her play, comment on what she is doing and ask her which one is the heavy one and which one is the light one.

4. Read a story or tell a flannel board story about heavy or light objects. After child is familiar with the story, tell it again and have the child tell you which objects in the story are light or heavy.

Cognitive Development

GOAL:  Describes two events or characters from familiar story or television program (3-4 yrs)
1. Tell, read, and re-read simple and interesting stories. As you and child talk about the stories, ask the child questions about what happens next, what the dog’s name is, etc. Encourage child to act out stories and re-tell them to other family members. He might also want to use puppets or dolls to tell the story.
2. Find stories that appeal to child’s interest. After reading the story two or three times, re-read it again but before turning the page, ask the child what she thinks happens next.

3. Watch segments of child’s favorite television shows with him. At commercials or short intervals, talk with child about the program and encourage him to tell you what happened. Help him with verbal cues and questions if necessary.

Cognitive Development

GOAL:  Puts together 2 parts of shape to make whole (3-4 yrs)
1. When baking cookies, cut some of the cookie shapes in half before baking them. After the cookies are baked, have the child find two halves that go together and put them back together to make a whole. Comment on what he is doing, using the words “half” and “whole”. Then he can eat the “whole” cookie!

2. for an art activity, you and child can look in magazines to find animal pictures or pictures of other familiar objects; cut them out and glue them on construction paper. Then ask child to cut each one in half. Mix the pieces up and encourage her to find the two parts that go together to make a while picture. (This can also turn into a “silly” activity as the child puts two parts together that don’t belong together to create new animals or objects!)

3. During mealtime, cut an apple or orange in half and have the child show you how it fits together.

Cognitive Development

GOAL:  Repeats fingerplays with words and actions (3-4 yrs)
1. Uses simple fingerplays that can become favorites of you and your child. Some examples: “Itsy-Bitsy Spider”; “Pat-a-Cake”; “Here’s the Church, Here’s the Steeple”; “3 Little Monkeys”; “Two Little Blackbirds”. Say and do the entire fingerplay slowly, giving the child time to join in on words or do the actions. She might want you to stop after each line to give her time to try the words, but don’t turn this into a “drill”, and don’t insist on repetition until it loses its fun. Watch her and follow her interest cues.
2. At first, the child might only be able to do the actions with you as you say it. In time, he might join in on some of the words, especially the repetitive words, until he is able to learn more of the words.

3. Say the rhyme with the child, but leave off the last word of each phrase for her to say by herself. Gradually leave off additional words.

4. As child learns the fingerplay, cue child by saying the first word of each line and having child finish on his own, or do the action for child as a cue for the words.

Cognitive Development

GOAL:  Tells which objects go together (3-4 yrs)
1. While doing routine household tasks, talk to child about the items you use and explain to him why they go together. Ask the child to help you by finding what goes with the broom (dustpan); with the plate (napkin, fork, or spoon); with the mixer (beaters); with the laundry (laundry basket, laundry soap), etc.

2. While taking bath, talk with the child about what you will need to go with the washcloth (soap), the hairbrush (comb), the toothpaste (toothbrush), etc. See if she can tell you before you give the answer.

3. Read a story about different objects that go together. After you read the story together several times, the child will probably be able to show or tell you which objects go together.

Cognitive Development

GOAL:  Counts to 3 in imitation (3-4 yrs)
1. Count to 3 frequently during the day as activities are happening. For example, count dishes as you wash or dry them, count towels as you fold them, or count letters that come in the mail. Encourage child to imitate you as you slowly say, “1,2,3”.

2. March with child, counting to three as you do. Encourage him to count along with you.

3. When you are playing together, have child count toy animals or blocks (up to three) as she takes them out of the cupboard or toy box.

4. When you set the table, encourage child to be your “helper” and ask him to count out 3 napkins, spoons, etc.

Cognitive Development

GOAL:  Arrange objects into categories (3-4 yrs)
1. When you and child are shopping, point out how objects are usually arranged in categories in grocery stores, department stores, etc. As you go down aisles, talk together about what groups the things belong in; for example, cereals, soups, vegetables, etc.
2. Throughout the day, talk about which things go in a bedroom, living room, kitchen, etc. Then play a game, being a little silly. Say, “Does the blender go in the bedroom or the kitchen?”, or “Does the blanket go in the bedroom or the kitchen?” Use objects that are specific to one room or another and which child sees in your house.

3. While playing house or other types of dramatic play, suggest that the child arrange objects by food, clothes, things we eat with, tools, etc. Pretend with him that you are cleaning up and “organizing” things.

4. Look at books with pictures of animals, clothing, and furniture. Ask child to tell you which pictures are animals, clothing, furniture, etc. Or use a photo album with pictures of familiar objects in your house.

Cognitive Development
GOAL:  Counts to 10 objects in imitation (3-4 yrs)
1. Read nursery rhymes or sing songs to child that have counting in them. For example: “One, Two, Buckle My Shoe”; “5 Little Speckled Frogs”; “Six Little Ducks”; etc.

2. Take advantage of everyday activities to count with child. For example, count shoes in the closet; clothes in the laundry basket; silverware on the table; birds at the bird feeder; kids at the park; apples in the grocery store; cars on the road; etc.

3. Count for child, then have him count after you, and finally count together. Start by counting to 2 or 3. After the child can do this, continue with 4, then 5, and up to 10.

4. Read counting books together until child is familiar with them. Then have child count as you turn each page.

Cognitive Development
GOAL:  Matches sequence or pattern of blocks or beads (3-4 yrs)
1. A variety of materials can be threaded on yarn to make necklaces and bracelets, such as: pasta shells with large holes, which have been colored with food coloring; large, colored plastic spools; colored beads; or rings with large holes made from baked playdough or bread dough. Work with child to make necklaces and bracelets, using yarn with taped ends for easy threading. After child has explored the materials freely for awhile, show him a simple pattern, such as red-yellow-blue-red-yellow-blue; encourage him to imitate the pattern by putting the items on his yarn. If pasta of various shapes is used, you could make a pattern with the various shapes and see if child can copy your pattern.

2. While playing with small blocks, put them in a pattern (using a particular configuration or a combination of colors) and see if child can copy the pattern. Then let child make a pattern and you copy it.

3. While sewing, show child how to make a patchwork quilt pattern with several squares of material. Give child squares with patterns identical to yours and see if she can arrange them in the same pattern. Sit next to child when doing this activity so she can arrange her pattern as she views the model.

Cognitive Development

GOAL:  Adds leg and/or arm to incomplete person (3-4 yrs)

1. When you are playing dress-up, have child look at himself in a floor-length mirror and name his body parts as you point to them.

2. Use felt pieces on a felt board to make a person. After you have done this, encourage child to imitate you using other felt pieces. Talk with child about each part of the body as she puts it on the felt board.

3. Draw several pictures of a person, leaving out a different body part on each. Ask child if she can help you draw on the parts that are missing. Begin by drawing just the face and leaving off the nose. Ask the child, “What’s missing?” If she needs help identifying the missing feature, ask her, “Does the person have eyes?” “Does he have a mouth?” “Does he have a nose” If necessary, help her draw the nose by guiding her hand to the correct place on the face. Draw several faces, each with a different part missing.

4. During bathtime, take turns with child talking about and finding body parts on yourself and the child.

Cognitive Development

GOAL:  Names objects as same and different (3-4 yrs)

1. Throughout the day, talk about objects being the same or different. For example, when you put on your coats to go outside, say, “Look; my coat is the same color as yours.” Encourage child to tell you which things he sees that are the same or different; you might want to make a game of it.
2. During mealtime, take out 2 food items that are the same and one that is different (for example, 2 apples, one orange). Ask child to tell you which items are the same and which is different. Let her choose which one to eat.

3. While folding or sorting laundry, ask child to help you by putting all the same clothes in a pile or separating all the clothes that are different from the one you show him. For example, show him a sock and have him find other socks, or show him a shirt and have him find other clothes items that are different.

4. Play a game by putting three sets of two identical items in a box (for example, two forks, two blocks, and two combs). Ask child to find two things that are the same in the box. Repeat this activity using pairs of pictures or textured items.

5. In the beginning, you will probably need to use the words “same” and “different” as you ask him, “Are these the same or different?” Gradually fade this and just say, “What can you tell me about these?”

Cognitive Development

GOAL:  Names three colors on request (3-4 yrs)
1. While playing outside, talk about colors you see and point them out. Use names such as “grass green” and “sunshine yellow” to help child remember names. Then ask child from time to time as you’re playing, “What color is the grass?” “The bird?” “The sun?”

2. During dressing, give child choices between different colored shirts, pants, socks, or other clothes: “Which shirt would you like to wear today? The red shirt or the blue shirt?” After the child chooses, have him tell you the color of his shirt, asking, “What color is your shirt?”

3. Look at books together that talk about colors. After the child is familiar with the book, ask her to tell you the color of different animals, toys, and other objects in the book as you look at it. Comment on a picture and say, “I wonder what color this is?”; see if child responds.

4. During playtime, talk about the color of child’ toys. As you play together, casually ask him to name several toys by color: “What color is your ball?” “What color is your truck?” etc.

5. In the beginning when naming colors, give child a choice. Ask her, “Is this red or blue?”

Cognitive Development
GOAL:  Picks up specified number of objects on request (1-5) (4-5 yrs)

1. When setting the table, ask child to help you by giving you 2 napkins, 5 plates, 3 cups, etc. Remind the child of the number by asking, “How many do I want?”

2. When you are writing letters, ask child to give you 1-5 pieces of paper, envelopes, or stamps.

3. Play a game by having child throw a certain number of beanbags in a box (from 1-5)

4. Play a listening game with child. Have child listen and count the caps as you clap your hands 1-5 times, then ask her how many times you clapped. You can also play a drum or shake a rattle 1-5 times. Then it’s the child’s turn to clap and you have to guess.

5. When putting groceries away, ask child to hand you one item, then three, then five, then four, so you can see if he can count out of sequence.

Cognitive Development

GOAL:  Names time of day associated with activities (4-5 yrs)
1. Talk with child about what he does in the morning when he gets up. Then ask what he does at night before going to bed. Talk about what other family members do at different times of the day (brothers and sisters) go to school in morning, come home in the afternoon).

2. It may be fun for child to be outside with you after dark. Point out that the moon and stars shine at night. Talk about how the sun shines during the day (sometimes), and talk about what activities you and child do during day and night.

3. Play a game with child. You name a number of different activities, such as eating breakfast, taking a nap, parent coming home from work, watching a favorite television show. After you name each, give child a chance to tell you when they occur during the day: morning, afternoon, or night. Let child have a turn to name activities and you tell when they happen.

4. As you and child are drawing together, encourage her to draw pictures of daily activities. Ask her what time of day they occur.
5. Read stories which talk about times of day, such as, “Good Night Moon,” “Max in the Night Kitchen”, “Little Bear’s Day”,etc.

Cognitive Development

GOAL:  Tells what is missing when one object is removed from a group of three (4-5 yrs) 
1. Play a game by placing three objects on the table in front of child. Ask child to name each object. Tell child to cover his eyes as you remove one object from the table. As child to open his eyes and see if he can tell you what’s missing. Give clues if necessary: “You blow it to make noise” (whistle). Add more objects as child is able to do this. Begin with three very different objects.
2. Increase difficulty by using objects which have similar qualities, such as things which are the same color, same size, etc.

3. If child has difficulty with three objects, begin by using only tow objects.

4. Have a child say the names of the objects before you remove one; this might help her remember what they are.

5. If there are certain objects you use consistently during a routine (such as a washcloth, soap, and shampoo during bathtime), make sure that one is missing at child’s bathtime and see if she can tell you what’s missing.

Cognitive Development

GOAL:  Names penny, nickel, and dime (4-5 yrs)

1. Play store using real nickels, dimes, and pennies. Encourage child to be the store clerk and tell you what different items cost (a nickel, dime, or a penny). Give him the correct coin and say, “I’m giving you a ______.” Then switch roles and have child give you coins, naming them as he does. If he doesn’t give you the right coin, help him find it.

2. Play a hiding game. Use three cups and put either a penny, nickel, or dime under each cup. Ask child to find the dime. If it’s not under the first cup she lifts up, encourage her to lift the other cups until she finds the dime. Give child a turn to be the one who “hides” the coins under the cup and you look for the one she asks for.

3. When you are at the store, allow child to pick out some small treat. Give her some coins and point to which coins she must use to pay the clerk. See if she can tell you which coins she is using.

4. Put a penny, nickel, and dime in a small box. Hold the box above the child’s eye level. Ask him to reach into the box and pick a coin, then ask him to name it. To add another element of interest to this game, gave him guess which coin he’ll choose from the box and then see if his guess is right.

Cognitive Development
GOAL:  Names first, middle and last position (4-5 yrs)

1. Make a 3-page book using photos pasted on paper, or encourage child to draw pictures to make a book. Talk about the book she has made and name the pages as being first, middle, or last. As you point to a picture, ask her if the picture is on the first, middle, or last page.

2. You and one other person sit with child to make a train. Talk about what position each of you is in: first, middle, or last. Change positions from time to time to give everyone a chance to be the engine and the caboose. Encourage child to tell you which position each person is in after each position change.

3. When you are at the park or playground, have child stand in line for the slide. Point to the person at the front of the line and say, “He’s first.” Ask child to tell you (or point to) the person who is last and who is in the middle. When child is in different positions in line, point out that he is first, last, or in the middle.
Social/Emotional/Behavioral Development
GOAL: Displays Independent Behavior; is Difficult to Discipline – the “No” Stage (12-15 mo.)
The child seems to say, “No” to almost every suggestion. This extremely important stage is critical to the child’s growth as an independent, self-confident person. This stage should be encouraged, not discouraged; it is the ability to say “No” that counts. This does not mean that the parents should allow the child to “rule the roost.” They must still use positive guidance to control the child and must not allow the child to control them.
1. Pay attention to the child’s cooperative behavior. Ignore, as much as possible, the child’s “no’s” and negative responses.
2. Never ask a child at this stage if he wants to do anything unless he truly has a choice. Tell him or say “Let’s” or just do it without comment. Move the child cheerfully, firmly, and matter-of-factly throughout the routines of the day.

3. Use distraction. It is a powerful tool. The child can be fascinated by many things; his attention span and memory are still short. Whisk him away from one thing and quickly interest him in another activity.

4. cut down on the number of “No’s” directed at the child. Be especially sure to childproof the home. The more “No’s” the child hears, the more “No’s” he will use. 

5. Do not always take his “No” as final. He often does not really mean it. However, be sensitive: sometimes his decision needs to be respected.

6. The child who says “No” to a firm command will often be cooperative if quietly and gently asked to “Leave something alone” or inhibit some activity.

7. Whining may begin at this time, too. Do your best to ignore the whining, but not the child. Respond to the child’s first request before she needs to whine.

8. A child should hear and be expected to attend to very few “No-no’s” or restrictions in the home. It is possible to avoid the “No-no’s” altogether if you arrange the home carefully and if you use gentle distraction instead of “No-no’s” to control him.

9. Discipline is only guidance at this age. Punishment, because it is so often angers the child, works poorly when compared with tactful suggestions, distractions, and an established, cheerful daily routine. The parent’s modeling of appropriate behavior is also a powerful means of guidance. A child under two years of age should never be physically punished or spanked. He cannot control himself yet or even understand the cause-and-effect relationship between his behavior and negative consequences. The child can be very frightened by punishment or anger and therefore temporarily inhibit undesirable behavior. However the child cannot really learn from punishment, i.e., produce a lasting behavior change, independent of adult control.
Social/Emotional/Behavioral Development
GOAL: Acts Impulsively, Unable to Recognize Rules (12-15 mo.)
The child cannot really understand or attend to rules because he has such little control over his impulses. He does not ignore rules out of defiance, but because he cannot stop himself.
1. The child occasionally remembers restrictions, but he usually cannot control his actions without parental help. He is not being bad if he remembers but does not obey; he just does not have sufficient self-control to obey. He should not be ashamed or punished for this inability. Remove him from forbidden activities and interest him in something else.

2. Do not direct the child verbally; physically remove him when you want him to do something.

3. Allowing inappropriate throwing of objects is unnecessary. If the child throws toy, take them away and let him throw a ball. If he throws crayons or pencils, give the child a crayon and as soon as he draws a few times, ask him to give it to you. If possible, anticipate his throwing to prevent it. If he throws food, remove it cheerfully and let him leave the table.

4. Never leave a child unattended at home sleeping, outside, in a high chair, near streets, in a pool or bath, on the toilet. He is definitely not old enough to remember dangers or protect himself.

5. It may be important to inspect the home again and childproof it with a more active, curious, older child in mind.

6. Make rules for yourself, structure the environment, but do not expect the child to structure himself. Do not punish a child for “breaking the rules.” He does not understand what rules are, and it is quite difficult for a one-year-old child to follow rules.
Social/Emotional/Behavioral Development
GOAL: Attempts Self-Direction; Resists Adult Control (12-15 mo.)
The child learns to assert and control himself. This is just another facet of the “No” stage and the child’s urge for independence.
1. Allow the child plenty of opportunity to exercise his newfound self-direction. Be sure he is not being controlled too much.

2. Childproof the home so he is not subjected to too much control in the way of touching forbidden or dangerous objects.

3. Teach the child to do things for himself if he is capable, such as fetching things; helping to dress and undress himself; washing himself; and after eighteen months of age, brushing his teeth and toileting himself. Give him pride in his accomplishments.

4. If you offer him a choice by asking if he wants to do something, accept his choice, which will usually be “no.” Do not say, “Do you want to…” if you cannot stick by his decision.

5. Let him choose the book to read or the toy to play with. Do not always make suggestions or choose for him.

6. Let him decide when he is through eating and let him down right away.

7. If you have to exert control, as you often must, do it quickly, cheerfully, matter-of-factly and with a minimum of talk. Ignore his protests.

8. Be proud and pleased when the child reaches this stage of self-direction. It means growth and independence.

9. Do not punish the child for his newfound independence or negativity. There is no good reason to punish or spank a child under two years. You may frighten the child into temporary inhibition, but you will not stop the behavior permanently or teach the child anything valuable.

Social/Emotional/Behavioral Development
GOAL: Displays Frequent Tantrum Behaviors (12-18 mo.)
The child exhibits tantrum behaviors which disturb adults. Almost everyone has a different idea of just what constitutes a tantrum. Perhaps the best way to define tantrums is according to the reaction of the adults who are subjected to them. If the adult feels distressed enough about a child’s display of negative emotion to wish to “do something” about the behavior, then we will call it a tantrum. One adult may see any angry crying or frustrated yelling as a tantrum, even if the behavior lasts only a few seconds. Another may be referring to a kicking, screaming, hysterical scene of forty-five minutes duration which is repeated many times a day. Whatever the definition, the following suggestions are applicable if the child’s behavior is disturbing.
A. Internally reinforced tantrum behavior: Most tantrums thrown by a child below three years of age are uncontrolled and the result of intolerable frustration for the child. A child this age can tolerate very little. The cause is internal. This does not mean the child is spoiled, badly trained or manipulative because the parents let him get away with “murder.” The child is just releasing his unhappy feelings and expressing the very great difficulty of growing up and learning to cope with his environment. The child’s frustration may arise not from some specific incident, but from his environment as a whole. The tantrum may be an indirect way of expressing frustrated needs. The environment as a whole will need consideration. Perhaps an indirect way to decrease the tantrums can be found.

1. A child, when overtired, overstimulated or excited, may become cranky and 

      tense. This is a prime cause of tantrum behaviors. The child may not be sleeping and resting enough. Check his hours of retiring and awakening, his night awakenings, his nap schedule. See if his tantrums almost always occur after or during some special, exciting event. If so, the child may need some special help in relaxing, calming down, or engaging in some quiet activity. Periods of activity should be alternated with periods of relative inactivity. Regular periods of outside socializations should be alternated with times spent alone with an adult. 

2. A child may also be irritable and tense because his nutrition is inadequate. Check on this with his parents.

3. Check the child’s environment. An environment which demands too much conformity and self-control may also produce tension at any age at which self-control is minimal. The home or school should be childproofed so the child can “get into things” without having to cope with a lot of restrictions. He should have plenty of opportunity to exercise his independence and decision-making ability.

4. A child needs consistency from the adults around him along with lots of love, affection, and positive attention. Inappropriate attention and expectations may also result in tantrums. Restrictions should be few, but firm, and understandable to the child. Toys should be developmentally appropriate to the child’s age. Remove any which consistently upset the child. Behavioral demands should be age-appropriate, no one-or two-year-old can be a cooperative, self-controlled three-year-old.

5. The kind of attention a child receives in the midst of his temper tantrum is important, too. The child may need some sympathy, cuddling, and help in redirecting his attention. He may need distraction. He may need to be casually left alone until the worst of his feelings have passed. It is critical, however, that you never give into his tantrum, rescind a rule, or give the child what he threw the tantrum for. Otherwise, tantrums can quickly become manipulative and purposeful.

B.  Externally reinforced tantrum behavior: These are tantrums thrown on purpose, either to obtain

      positive or negative attention or to control the environment. Usually these tantrums are very 
      frequent, last a long time (over thirty minutes) and can be turned on or off at will. Often there   

      are no tears.
1. If the child is throwing a manipulative tantrum, it is usually best handled by 

      completely ignoring the child and his behavior. Do not talk to him, look at him,  

      comfort him, or react to him in any way. Especially, do not look tense, upset or in  

      any way affected by the performance.  If it is possible to look calm and relaxed, 

leave the room or even the house, if it is safe. Do not punish for tantrums. Go to the child as quickly as possible and reinforce him, by talking, smiling, picking him up and hugging him once he has stopped his tantrum (a child rarely lasts longer than forty-five minutes) or calmed down considerably. Perhaps give him some food or play with him. Do not discuss his previous behavior with him. Forget it. Do not give to him whatever he threw his tantrum for. This approach will take two or three weeks to be really effective, depending upon the severity of the behavior. At first the behavior may get much worse, but this is very temporary, perhaps two to three days.

2. The self-destructive child or one who may really injure himself in any way during a tantrum cannot be left alone or ignored. Hold him in your arms like a baby, with one of your arms under his back and up and over his chest and arms; your other arm over his legs. If held firmly the child can hurt neither himself nor the adult. It is critical for the adult to look and feel calm, relaxed and unconcerned. Looking and/or feeling relaxed, while very important for the child, can be extremely difficult for a parent or staff member to accomplish. It is usually very helpful if a second adult is present to help you ease the strain. This person can sit with you to keep you company and talk and joke with you. Even a screaming child can be tolerated with some adult objectivity and companionship. You may also with to talk quietly to the child whether or not he seems to hear you. Do not scold. Instead say things such as, “It’s okay,” “You’ll be all right,” “I’ll just hold you like this until you calm down.”
3. These kinds of handling of tantrums discussed in items #1 and 2, are almost always unnecessary for a child under two years. Tantrums of frustration or unhappiness usually occur below this age and demand gentler and more helpful treatment. Use the treatment methods discussed in items #1 and 2 for temper tantrums which are a) extreme, these are rare and occasional but often dangerous to the child or others and are usually terribly disruptive in the home or at school; or for those tantrums which are b) serious and frequent, these occur more than three or four times a day and at least fifteen minutes each time. Remember that manipulative tantrums can be prevented completely if early tantrum-like behavior never results in providing the child with a payoff. Comfort, sympathize, but do not give in.
4. Breathholding is a kind of tantrum or frustration response. Do not let the child see your fright. Try to ignore this behavior, too. The child really will not hurt himself. Attempt to help the child relax and settle down; distract him before he becomes so upset. However, do not give the child so much attention that he makes a habit of breathholding to receive attention.

5. Parental response to tantrums must be as consistent as possible, no matter how the behavior is being treated.

6. If it is difficult to determine why the tantrums are occurring, you may keep a little record of the number and times tantrums occur, what happens directly before and what happens after, e.g., parents’ response. Look for a pattern.

Social/Emotional/Behavioral Development
GOAL: Needs and Expects Rituals and Routines (12-18 mo.)
The child becomes ritualistic about familiar routines and demands a repetitive pattern for some daily activities.
1. The child begins to demand that rituals be carried out exactly the same way every day because he is finally understanding and remembering the way things are done and in what order. This is particularly true for bedtime rituals. This is a harmless and natural phase. Rituals provide comfort and security for the child and can last quite some time.

2. Do not establish a ritual, especially at bedtime, that cannot be continued indefinitely. Keep a ritual short. Otherwise, if a parent reads six stories and gives for drinks one night, the parent will find himself doing it forever.

3. The child may object violently to a change if certain seating arrangements have been made in school or at home. Respect this.
4. A set time for certain routines, play, outings, baths or naps may become very important to the child. General routines are good for children who are trying to learn how their world is ordered.

5. Avoid a big change, such as moving, taking a vacation or going to the hospital if at all possible. It can be particularly difficult for the child at this time.

6. CAUTION: Ritualistic concerns should occupy a minor part of the child’s day. An excessive need for environmental sameness may be a serious abnormal sign.
Social/Emotional/Behavioral Development
GOAL: Displays Distractible Behavior (12-15 mo.)
A child at this age typically “flits” from one thing to another. He is quickly bored, easily distracted, and literally incapable of sitting still for extended periods of time. This is constructively at least some of the time.
1. Do not demand prolonged attention during quiet play. A quiet, fine motor or sedentary activity should not last longer than five minutes.
2. Alternate the child’s quiet and active times throughout the day providing frequent chances for the child to work off his physical energy.

3. Do not expect the child to be “good” in “adult” places, such as restaurants or stores. The only true way to handle a fidgety, restless child in a restaurant is to avoid taking him there. If you do go, provide interesting things for him to do, bringing toys along and talking frequently to him. Do not expect to linger over coffee when the meal is over.

4. Play with the child’s toys together with him. A child always attends longer when an adult participates.

5. Provide a quiet time each day, such as before bedtime. Play quiet games which require some attention. Talk about body parts making a game of it. Talk about the pictures in books; read stories in the books if the child is interested; recite nursery rhymes. Tell stories about the fun things the child did that day, e.g., what he did at the park.

Social/Emotional/Behavioral Development
GOAL: Shows Jealousy at Attention Given to Others Especially Other Family Members  

               (18-24 mo.)
The child evidences his jealousy not in words but in negative behavior. He may become aggressive, loud, noisy or destructive. He may become babyish, whiny, act overly dependent or demand parental help unnecessarily. His actions are proof of his need for extra attention, even though he does not know what is wrong with him.
1. This is natural, normal, and acceptable behavior. Never shame a child for his jealousy, especially of a new baby.

2. Give the child extra, loving attention. Assure him of your continued concern and care for him.

3. Humor the child’s desires to be babied with diapers, a bottle, rocking. He will drop these activities on his own as he discovers they are not as wonderful as they look.

4. Be very interested in the child’s age-appropriate activities. Occasionally comment admiringly on how big the child is and how much he can do.

5. Let the child “help” you in caring for the baby. Occasionally refer to the baby as helpless or not so capable.

6. Give the child a baby doll of his own to play with. Allow him to be abusive to it if he wishes. Encourage play with it when the mother is busy with the baby.
7. A child does become jealous of parents’ affection for each other. The child must understand that he cannot interfere altogether, although the parents should sympathize with his feelings. Parents should not go through long displays of affection in front of their child, but they do not need to hid from him either.

8. One kind of jealousy is evidenced by the child’s constant interruptions if his parent or teacher is talking to another adult, reading, or on the telephone. The child constantly tries to interfere, to attract the adult’s attention or to be a part of whatever is going on. He may make attempts to join the conversation, mimicking adult words and trying to introduce new topics. Include the child whenever possible. If it is not possible, gently but firmly refuse the interaction. The mother may say, “I’m busy right now talking to Mrs. Smith (or reading). You have to find something else to do.” Help interest the child in something appropriate. Ignore any continued pesterings; remove him kindly from the room if absolutely necessary.


Social/Emotional/Behavioral Development
GOAL: Desires Control of Others – Orders, Fights, Resists (18-24 mo.)
1. Follow the child’s directions some of the time. He needs to be humored in his wish to be grown up.

2. Set few but firm limits.

3. He can direct and control dolls. Help him and encourage him in this kind of play.

4. Help him to joke and laugh about his scolding and fussing. Make a game out of it and pretend to be a “silly” child while he plays the “stern” adult.

5. Let him control the situation and even his parents and teachers sometimes.

6. Be calm about tantrums.  

7. Ask what he wants at times and respect his choice.

8. Label and respect feelings, even if the child’s actions must be held within limits, e.g., say, “You are angry. It’s all right to be angry, but you cannot hit. People are not for hitting; punch clowns are for hitting.”

9. Try kidding the child out of his angry moods sometimes; it often works.

Social/Emotional/Behavioral Development
GOAL: Feels Easily Frustrated (18-24 mo.)
The child can stand very little challenge or thwarting. He is as easily frustrated by his own inability as by his parents’ limits or demands upon him.
1. Minimize demands and rules as much as possible. The child has enough difficulty living up to his own internal demands.

2. This is a prime age for temper tantrums. These are not manipulations, but real misery and frustration which cannot be held in or controlled. Distraction and a little comfort may be very helpful if the child will allow it. A child may need to be left alone at this time.

3. It may be necessary, either temporarily or permanently, to remove a toy which is frustrating the child because of its difficulty.
4. Make sure the child is getting enough rest and sleep. He needs a calm and relaxed environment which encourages short periods of quiet play.

5. If you have had to frustrate the child, e.g., by refusing a request or removing a toy, a little distraction and sympathy may be important. Do not respond to crying and screaming by giving in or changing your demands.

6. Never tease, even in play.

Social/Emotional/Behavioral Development
GOAL: Interacts with Peers Using Gestures (18-24 mo.)
The child may push, pull, or grab at toys. He may hit. Most of his interaction is still aggressive. Occasionally, he pats, offers toys, or waves “bye-bye” to another child.
1. Help the child interact with other children in “Row your boat” or “Choo-choo” games. Two children can sit facing each other holding hands and rocking together back and forth. The children can also hang on to one another at the waist and pretend to be a train, either sitting on stools or standing and moving on a “track” around the room.
2. Use a large box or carton filled with about two inches of various types of macaroni, rice or long noodles. Place two children in the box for “sand” play with various digging utensils. Allow the children to interact, which may include grabbing toys, without interfering very much.

3. Take the child to a park where other children play at least once or twice a week, more often, if possible. Allow the child to just watch without joining in as long as he wishes. It may be some weeks before the child can join in. A child may be too self-conscious to interact with others until he knows “all the rules” for sure. Whether or not he actively participates, a shy child can enjoy himself if he is not pressured by adults to do more than he is ready to do.

4. Parents should invite one other child to their home regularly. More than one child is usually too overwhelming at this age.

5. There will be much grabbing and snatching between children. This is okay; the children should be allowed to resolve their own battles unless a child is in real danger.
Social/Emotional/Behavioral Development
GOAL: Engages in Parallel Play (18-24 mo.)
The child plays beside or around other children. He watches others intently. However, he does not really interact or play games with other children at this time.
1. A child of this age loves to play beside or around other children. This preparation for future interactive play. However, the child should not be pushed to do things with others yet. Let him play alone or just stand and watch.

2. Direct the child’s interactive play if you want to be positive. Usually unsupervised interaction involves pushing and grabbing. All children treat each other without empathy; they push, pull, and grab toys away whenever the spirit moves them. This is perfectly acceptable. It will not make the child “mean” or a “bully.” Let the child fight his own battles, learn to stand up for himself, learn to get along without adult help.

3. Take the child to the park regularly where others his age play.

4. Place two or three children in a sandbox or a large carton with macaroni in it. Provide safe toys to use in this medium.

5. Interactively, a child can usually handle one child for each year of his age; for example, a one-year-old can enjoy only one other child; a three-year-old, three others. A larger group is tolerable only with a lot of adult help and direction.

Social/Emotional/Behavioral Development
GOAL: Displays Shyness with Strangers and in Outside Situations (24-30 mo.)
The child may place his fingers in his mouth, refuse eye contact, hide his face or hide behind and cling to his mother’s skirts when approached by strangers or other children. He may seem especially shy at school.
1. Allow the child to hang back and take his time. Pushing the child to talk, relate or play only makes the child feel more shy or resistant. Be matter-of-fact about the inability to interact. Respect the child’s need to choose when and with whom he will interact.

2. Mention occasionally that some day when he is big, the child will not be shy anymore or will be able to play.

3. The child may dawdle over or cling to the initial routines of the day at school. He wants to go very slowly in getting ready to start the day. This is not laziness, but a need to slowly take in and absorb the situation before joining in. Let the child take his time. Do not rush him.

4. The mother should stay at school until the child is “settled in” with a morning activity. Usually this takes no more than fifteen or twenty minutes.

5. Do not ask a child to “show off” or perform for others. This makes him very self-conscious. Should the child fail or refuse, the parents may feel embarrassed or unhappy with him and make him feel he is “bad” or a disappointment to them.

Social/Emotional/Behavioral Development
GOAL: Displays Dependent Behavior; Clings and Whines (24-30 mo.)
The child strongly feels his dependence upon and his need for his parents. The two-year-old child is at a peak age for whining, fussing, and clinging, especially at bedtime. At other times, he may feel independent and want to be left alone.
1. The child loves demonstrations of affection from his parents and loves giving them, too. This is a genuinely affectionate age.

2. Do not worry about a child’s lack of independence or the “femininity” of a little boy’s behavior. He is not yet ready to give up infantile behaviors, but this has no effect upon later “masculine” development. Parents should be as sympathetic and understanding as they can, and try to appreciate the child’s need to know he can be dependent and cling.
3. Remember, a child will outgrow most of these behaviors when he reaches a developmental level of about three years. Try to tolerate his difficult behavior. If an issue is made of it, the child may continue these behaviors because they have been heavily reinforced by adult attention.

Social/Emotional/Behavioral Development
GOAL: Tends to be Physically Aggressive (24-30 mo.)
The child can be very aggressive, hitting, biting, and pinching. She is not picking up bad habits from peers or from home. Most of this behavior is natural and disappears with adult encouragement.
1. Firmly prevent as many of these activities as you can before the child has a chance to carry them through. Do not scold or attempt to shame her. This only makes her worse. Tell her it is okay to be angry and to tell you about it; it is never okay to hit.

2. Do not bite, kick, or hit back. This only teaches the child that such behavior is acceptable.

3. Redirect the child by saying, “People are not for hitting; punch toys (or any other appropriate objects) are for hitting.” Give the child a few weeks to grasp this concept before you give it up as a failure.

4. If the aggression persists, calmly remove the child from the person he hits or remove yourself from him. Do not talk about the behavior; you may increase it through attention.

5. The child may attempt to act out his aggression and his anger with adults, but never allow him to physically attack you by hitting, pulling hair, pinching or biting in anger. Even at his angriest, the child senses underneath that such an attack on his powerful and needed support system (his parents or teachers) is wrong. He probably also fears the adult’s anger. He imagines it to be as intense and retaliatory as his own. For his own sake and for his feeling of security and safety, the child needs to be protected from his aggressive acts. Very firmly prevent or stop any physical attack, especially against adults upon whom the child depends.

Social/Emotional/Behavioral Development
GOAL: Initiates Own Play, but Requires Supervision to Carry Out Ideas (24-36 mo.)
The child thinks of things to do and then becomes frustrated because he cannot carry out his plans. He definitely needs tactful adult help.

1. Make sure the child is left to his own devices often enough that he has a chance to think up things to do.

2. Agree with and join the child when he asks you to play with him, but follow his lead. Usually just sitting, watching and making very occasional comments are enough.

3. Be “too busy” to play right away sometimes, but be sure to verbally indicate that you are busy doing some particular activity. This helps to gradually “wean” the child from dependence on your participation.

4. Provide enough creative toys, such as blocks, dolls, household equipment and trucks for beginning imaginative play. Play simple pretend games with the child.

5. If the child becomes frustrated in his play, help him gather his materials together, put things together, and get started. Fade out of the picture as soon as possible.

6. If the child is often frustrated, perhaps the toys are too difficult and should be put away until they are age-appropriate. Perhaps he has too many toys around, and he cannot concentrate well on more than one or two. Remove some of his toys from sight, at least temporarily.

Social/Emotional/Behavioral Development
GOAL: Dawdles and Procrastinates (24-30 mo.)
The child may continue this very difficult and frustrating habit of dawdling and procrastinating for years if it is not tackled now or prevented before it starts. There are many reasons for beginning this behavior, but they all originate with adults. A child is never naturally lazy or dawdling.
1. The child may be directed too much. His life may be interfered with constantly. Let him make decisions; let him play the way he wants; do not direct him constantly. Leave him alone and take it easy.

2. Too much may be expected of the child. Rules, chores, toys and expectations should be age-appropriate. Do not allow him to be constantly frustrated by an inability to do what is expected of him. He should often be successful.

3. Completely ignore all eating behaviors. Do not praise, urge, scold or withhold. 
4. A child is naturally slow to do things, especially when he is just learning. Do not push or hurry the child. Allow plenty of time to get through tasks, such as dressing, bedtime and eating in a relaxed way.

5. Let the child do for himself whenever he can.

Social/Emotional/Behavioral Development
GOAL: Separates Easily From Mother in Familiar Surroundings (30-36 mo.)
The child can cope with separation fairly well by now. The shy, dependent child may still have difficulty. This is a personality difference not necessarily due to “bad” handling.
1. Leave the child in his own home or in the home of a friendly person he knows very well if you expect him to separate happily. He should be very comfortable in school and feel very friendly toward his teachers before he is asked to let his mother go.

2. Remain in the background at school until the child is happily engaged in some play or interaction. This usually takes no more than fifteen minutes.

3. Act cheerful and relaxed when you leave the child. Keep your “good-bye’s” very brief.

4. Leave the child for just an hour or so at first.

5. The child who is or has recently been ill, separated from a loved one, hospitalized, exposed to family upset or a big change, perhaps even after a trip will not be able to separate easily if at all. Respect the child’s wishes because of the disturbance and give the child time to get over the traumatic event.

Social/Emotional/Behavioral Development
GOAL: Shows Independence; Runs Ahead of Mother Outdoors; Refuses to Have Hand 

               Held (30-36 mo.)
The child feels proud and practices her independence by refusing “babyish” contact with her mother.
1. Insist upon holding her hand or carrying her in dangerous places, e.g., near streets.

2. Make a special effort to take her where she can run freely. A child will usually not run more than two hundred yards before returning to her mother.

3. Offer a simple explanation as to why you must hold her hand at certain times.

4. A child of this age often gets lost in stores. She must be watched carefully. Better yet, do not take the child shopping if you need to accomplish something which requires a lot of attention and time. Never “lose” a child on purpose to “teach her a lesson” or threaten to leave her in the store. Such behavior can only be damaging. At the very least, the child will soon learn that she cannot trust her mother or that her mother lies to her.

5. Make an effort to give up the stroller even if it is tempting to use it to restrict the child. Harnesses are not a very good idea either. The child needs the independence she is striving for and cannot achieve it if she is literally tied to her mother.  A child can be embarrassed and shamed by such devices.
Social/Emotional/Behavioral Development
GOAL: Begins to Obey and Respect Simple Rules (30 mo. and above)
1. The child is gradually and on occasion overcoming his negativity of the earlier age levels by age two-and-a-half or three. He now remembers, at times, to leave a forbidden object alone, come when called, and decide to cooperate. This period has its ups and downs so do not expect “good” behavior all the time.

2. The child may pick up and bring forbidden objects to his mother for removal. He is really trying to cooperate, although he cannot not touch them. The mother should let him know she appreciates his efforts.

3. A child will sometimes be amazingly cooperative if you remind him gently about a rule and ask him to “please” do something. Experiment with this rather than grabbing the forbidden object or demanding good behavior.

4. The child is still difficult to live with despite this occasional ability to follow rules. His emotional responses remain extreme. He is not an adult and should not be expected to behave like one.

Social/Emotional/Behavioral Development
GOAL: Experiences Difficulty with Transitions (30-36 mo.)
The child experiences emotional distress of varying severity when faced with transitions. A transition involves any movement from one activity to another. The child usually experiences transitional problems between sleeping and awakening, playing and being asked to sleep, playing and being stopped for lunch, indoor and outdoor play, and upon first arrival at school or play group.
1. Give the child plenty of time to adjust mentally to new surroundings. Do not rush the child; give him time to gradually accustom himself to the idea of any new activity. Tantrums occur when the child is pushed too fast. Most importantly, take it easy and go slowly.

2. Transitions between sleeping and waking often product very cranky behavior. Attempt the following to see if you can ease the transition for the child:

a. Lie down beside the child when she first awakens. Be silent, then quietly

             start talking to her.

b. Rock the child until she is completely awake.
c. Offer the child food, quiet music, books, maybe a good television program.

3. Give the child arriving at school a few minutes to himself, if necessary, before greeting him and insisting he start activities for play. A consistent morning ritual helps. The mother should not leave until the child has “settled in.” The process usually takes about fifteen minutes.

4. Be firm at bedtime if this is important to you. A little ritual and quiet time beforehand will help the child quiet, but it may not completely overcome the child’s resistance to letting go of the day. Be calm and friendly, but insist upon sleep.

5. Be careful not to interrupt an absorbed child’s activities too suddenly. When you first break into his play, just sit and make contact with him. Help him wind up his play; give a little warning of what is coming up next. Be sure to give him enough time to adjust to the idea. Then, tell him it is time for the next activity, lunch, outdoors, whatever, and take him. Do not ask his preference or if he wants to!

6. As insistence on instant obedience will usually fail and only serves to frustrate everyone. Give the child time. Children learn to obey later, when they have more self control.

7. Do not fall into the habit of telling the child over and over and over again to do something. Once you have announced your intentions and given the child a gradual introduction, carry the child, bodily if necessary, into the planned situation. Do this in as friendly a way as possible.

8. Despite adult carefulness, there will probably be frequent upsets and tantrums. Do your best to ignore them. Do not allow them to sway you. Remain calm. Adult distress reinforces the child.

Social/Emotional/Behavioral Development
GOAL: Participates in Circle Games; Plays Interactive Games (30 mo. and above)
1. Help the child play very simple games with plenty of adult help and supervision. Give every child a chance to participate and be the ‘star’ playing:

a. “Ring Around the Rose”

b. “The Farmer in the Dell”

c. “London Bridge”

d. “Hot Potato,” pass a ball around

e. “Hide and Seek”

f. “Tag,” do not play competitively, but more as a fun chasing game.

2. Remove yourself gradually from the games, allowing a few days for complete

withdrawal. Let the children play without interference, settle their own battles, etc.

3. Let the child run around, scream, shout, and yell during interactive play. Much of the child’s play seems aimless and without purpose. The child, however, has a marvelous time. Do provide appropriate times and places for this activity. As the child grows older, his games will develop more order.

4. True interactive games with rules and cooperative efforts are not engaged in independently until the six to twelve age period. Do not demand adherence to complex rules. Make even supervised, interactive games very flexible. Do not emphasize winning or losing. Preschoolers need to win all the time.

Social/Emotional/Behavioral Development

GOAL:  Enjoys Nursery Rhymes, Nonsense Rhymes, Fingerplays, Poetry (18-30 mo.)
1. Use large attractive pictures depicting the rhyme.

a. Point to the appropriate people, animals, or actions as you say the rhyme.

b. Add textures to the pictures.

c. Use a series of two or three pictures for the rhyme story.

2. Use the objects which the child can touch, see, hear, smell, or taste to illustrate the 

rhyme.

3. Use real animals whenever possible.  Recite an appropriate rhyme, such as “Hey 

Diddle, Diddle” if a cat should appear.

4. Use lots of body, hand, facial expressions and gestures to accompany the poem or rhyme.

5. Pick books which contain the rhymes you would like to do with the child.

6. Sing or listen to recordings of the rhyme.

7. Add appropriate sound effects, such as “Old Mother Hubbard went to the cupboard to get her poor dog – ‘ruff-ruff’ – a bone.”

8. Be selective about rhymes and poems. Take your child’s interests and present fears (bodily damage or scary things like spiders) into consideration. “Little Miss Muffet” can be avoided because it frightens a child, but it can teach a child not to be frightened of a spider by making light of it.

9. Do parts of a rhyme. Do not feel you must do all of the rhyme or poem or use it exactly as it is written. Have fun.

10. Repeat rhymes outdoors, in the car, with other children, at stores. The more familiar the rhyme, the more the child enjoys it. Repetition is important.

Social/Emotional/Behavioral Development

GOAL:  Dramatizes Using a Doll (24-30 mo.)
The child’s doll play is very helpful and important. The child learns to identify with adults by mimicking adult behavior with dolls.
1. Play with the child first and help him understand “pretend” games.

2. The best doll is very sturdy and simple. Dolls cannot be dressed yet. As a matter of fact, “naked dolls” are usually preferred. Get a doll with molded rather than rooted hair. A doll with rooted hair is quickly ruined. Provide a doll whose head and arms are not readily removable; parts that come off may frighten a young child into thinking he can come apart too.

3. Provide the child with simple, sturdy equipment, e.g., a bed for the doll, a doll bottle, maybe a carriage or doll chair or a doll blanket.

4. Begin doll play very simply. For instance, use a toy bottle and feel the “baby.” Then give the child the equipment and ask him to imitate you. “Graduate” to putting the doll into bed, taking it for a walk, feeding, toileting. Mirror the child’s daily experiences when you assist him in doll play.

5. Do not be afraid to let little boys have dolls. It is valuable experience for them.

6. Do not upset by particularly violent treatment of the doll, especially if there is a baby at home. Jealousy can often be worked out with the use of a doll.
Social/Emotional/Behavioral Development
GOAL:  Talks With a Loud, Urgent Voice (30-36 mo.)
1. A child is usually not capable of speaking in low, well modulated tones. Parents and teachers simply have to get used to this.
2. Unfortunately, the automatic reaction to a loud child is to raise one’s voice. Avoid this, if possible. Lower the decibel level by responding especially quietly and in low tones to the loud child. The louder the child becomes, the softer you become. However, do not expect considerable success with this method.

3. Remind the child gently about lowering his voice. Although a real behavior change is unlikely, you may achieve some momentary success with a tactful reminder. You will have to repeat it many times, but may find it helpful for temporary control in restaurants, church or school.

a. Distinguish between an inside voice, a soft, quiet voice and an outside voice, yelling. Remind the child when necessary to use her inside voice. This may not work with a child who cannot make such a fine distinction. Try whispering to the child when an inside voice is desired.

b. Consider saying very quietly when the child is just too loud, “I can’t hear you when you talk so loud. What did you say?” Even if the child thinks this is silly, you might focus his attention on speaking softly.

Social/Emotional/Behavioral Development

GOAL:  Washes and grooms self
Uses tissue to clean nose, brushes teeth, bathes and dries self, brushes or combs hair, washes and dries face
CONCURRENT GOALS
· Manipulates two small objects at same time

· Ties string-type fastener

· Social-Communicative Interactions (all goals)

· Production of Words, Phrases, and Sentences (all goals)

· Meets physical needs in socially appropriate ways

· Communicates personal likes and dislikes

DAILY ROUTINES
Routine events that provide opportunities for children to wash and groom themselves include the following: dressing, mealtime, snack time, unstructured play times, transition times, bathtime, bedtime

Example  Eric, who has a visual impairment, has a goal to bath and dry himself. Eric’s mother keeps towels, soap, and shampoo in consistent locations in the bathroom. She guides Eric’s hand and talks to him, familiarizing him with the hot and cold faucets and how to test the water before getting into the tub.

Example  Children practice brushing their teeth after snack at school.

ENVIRONMENTAL ARRANGEMENTS
· Present materials in the home and classroom environments that provide opportunities for children to independently wash and groom themselves. For example, provide a child-size sink (or a step stool) in the bathroom and a mirror at child height. Children should have access to their own toothbrushes, brushes or combs, washcloths or paper towels, and tissues. To prevent the spread of infection, children should not share any items they use while washing and grooming themselves. Consult qualified specialists for adaptations to materials for children with disabilities

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here. 

Trip to the Police Station.  Children may enjoy going on a trip to the local police station. Reading a story or discussing police officers prior to the trip will help prepare children for the visit. Children can practice grooming skills by getting ready for the trip, washing their faces, and brushing their hair (mirrors should be provided). Before leaving, let children eat a small snack so they do not get hungry on the trip. Children may brush their teeth afterward. The interventionist should carry tissues and provide the least amount of assistance necessary for children to thoroughly clean their noses if necessary.

The Fire Station.  The children will enjoy setting up a fire station in the dramatic play center. The station can reflect the daily life of firefighters and where they sleep, eat, and work. The interventionist may want to facilitate a discussion on how community helpers are careful about their grooming and try to stay neat and clean when not fighting fires. Provide a mirror in the dress-up area, clean uniforms (e.g., white shirts, firehats, yellow raincoats, boots), individual children’s brushes or combs, tissues, and dining materials (e.g., utensils, cups, pitchers, napkins, pretend food, small table and chairs).

Social/Emotional/Behavioral Development

GOAL:  Initiates and completes age-appropriate activities
Responds to request to finish activity. Responds to request to begin activity.
CONCURRENT GOALS
· Eats and drinks a variety of foods using appropriate utensils with little or no spilling

· Personal Hygiene (all goals)

· Social-Communicative Interactions (all goals)

· Has play partners

· Initiates cooperative activity

· Follows context-specific rules outside home and classroom

DAILY ROUTINES
Routine events that provide opportunities for children to participate in activities include unstructured play times.

Example  During play time at home, Latifa’s mother says, “I need to start dinner. Please go get your Legos or coloring books to play with.” Latifa gets the Legos from her room and plays with them on the kitchen table.

ENVIRONMENTAL ARRANGEMENTS
· Provide materials that are age appropriate and appealing and arrange the classroom into activity centers. Example:  during free play, Joey chooses to work at the water table. After 10 minutes, the interventionist tells him that in 5 minutes it will be time to clean up and go outside. After 5 minutes, the interventionist says, “It’s time to clean up.” Joey finishes pouring water through the water wheel, puts away the water toys in a bucket, and lines up to go outside.

· Create a daily routine that includes unstructured play times. Provide the children with opportunities to make choices about activities and materials as often as possible during free play and planned activities.

· It may be necessary to adapt materials and/or the environment to make activities accessible to children with special needs. Contact qualified specialists for programming suggestions. Some children may require additional support and guidance from an adult to initially participate in meaningful activities.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Leaf Collage.  During the fall season, the interventionist and the children take a walk and gather leaves. On returning to school, the children make collages with leaves they have gathered, gluing their favorites to construction paper.

Fall Colors.  Children paint with fall colors such as red, orange, and yellow on any type of paper. They cut out leaf shapes to paint or to use as stencils. The interventionist cuts out a large tree trunk to put on the wall of the classroom, and the children hang their leaves on the class tree.

Social/Emotional/Behavioral Development

GOAL:  Watches, listens, and participates during small group activities

Interacts appropriately with materials during small group activities. Responds appropriately to directions during small group activities. Looks at appropriate object, person, or event during small group activities. Remains with group during small group activities.
· CONCURRENT GOALS:
Play skills (all goals)

· Displays social dining skills

· Follows directions of three or more related steps that are not routinely given

· Play (all goals)

· Social-Communicative Interactions (all goals)

· Interaction with others (all goals)

· Interaction with environment (all goals)

· Communicates personal likes and dislikes

DAILY ROUTINES
Routine events that provide opportunities for children to participate during small group activities include the following: circle time, snack time

Example  During circle time, the interventionist asks children to get a carpet square and come sit in the circle. Timmy watches and imitates the other children as they follow the direction.

ENVIRONMENTAL ARRANGEMENTS
· Provide materials that are age appropriate and interesting and arrange the classroom into activity centers.  Example:  During a Play-Doh Activity, the interventionist models rolling out Play-Doh for Eric, who has a visual impairment, by having him feel the Play-Doh; then she hand-over-hand prompts Eric to roll out the Play-Doh.

· Small chairs or carpet squares for children to sit on during circle time help children define their space and stay with the group. Putting away their chairs or carpet squares signals the end of the activity.
· During circle time, the use of props such as puppets, pictures, or tactile items maintains interest and increases understanding of children in the group (e.g., real flowers to look at and touch when discussing spring, samples of foods to taste and smell when discussing nutrition). Children with visual, communicative, or other impairments should be given special attention, providing opportunities for their participation during circle time. Consult qualified specialists for individual programming suggestions. Example:  While discussing where animals live, the interventionist holds up a picture of a fish and a horse and asks a child who communicates with eye gazes to look at the animal that lives in the water.  The child gazes at the fish.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Snow Painting.  Children make “snow” with two cups of soap flakes and one cup of water. Children take turns whipping up the mixture with an egg beater or an electric mixer in a large bowl. Then they use paint brushes to create snow pictures (dark construction paper makes a good background), let them dry overnight, and hang them in the classroom or home.  Example:  Latifa is interested in using the electric mixer but is starting to wander away from the table. The interventionist notices Latifa getting restless and reminds the children, “The children who are at the table will get a chance to whip up the snow!” Latifa rejoins the group and gets the next turn to use the mixer.

Snow Flakes.  Children move to music while twirling white scarves or white paper streamers, pretending to be snowflakes. When the music is loud, the “snowflakes” twirl fast; as the music softens, the “snowflakes” slow down; and when the music stops, the “snowflakes” fall to the ground. Children take turns suggesting other things (e.g., birds, leaves) they will pretend to be.

Social/Emotional/Behavioral Development
GOAL:  Watches, listens, and participates during large group activities
Interacts appropriately with materials during large group activities. Responds appropriately to directions during large group activities. Looks at appropriate object, person, or event during large group activities. Remains with group during large group activities.
CONCURRENT GOALS:
· Play skills (all goals)

· Displays social dining skills

· Play (all goals)

· Social-Communicative Interactions (all goals)

· Has play partners
· Initiates cooperative activity

· Communicates personal likes and dislikes

DAILY ROUTINES
Routine events that provide opportunities for children to participate in large group activities include the following: circle time, snack time, cleanup time.  Example:  During cleanup, the interventionist gives directions. “When you hear music playing, it’s time to clean up; but when the music stops, freeze!” Manuel follows the directions, participating in this game during cleanup time.

ENVIRONMENTAL ARRANGEMENTS
· Plan activities that are age appropriate and appealing to children during group times.

· Structure the daily routine to include large group activities. Circle time and snack time provide opportunities for large groups of children to participate in activities. Whenever possible, provide children with opportunities to make choices about activities, direct the way activities are carried out, and actively participate throughout activities.

Example  During snack time, children pour juice, request preferred food items, and prepare their

food (e.g., peel bananas, spread peanut butter on crackers). When Joey gets fidgety and starts to leave the group, the interventionist asks him, “Are you finished Joey, or do you want some more?”

· Small chairs or carpet squares for children to sit on during circle time help children define space and stay with the group. Putting away their chairs or carpet squares signals the end of the activity.  Example  Every few minutes Timmy’s interventionist reinforces him for sitting in the circle. She rubs Timmy’s back, asks him a question, gives him something to hold, or praises him for sitting in the circle. Timmy sits on a carpet square, and, if he gets up, the interventionist reminds him, “Stay on our square until we are all finished.”

· During circle time, the use of props such as puppets, pictures, or tactile items maintains interest and increases understanding of children in the group (e.g., real flowers to look at and touch when discussing spring, samples of foods to taste and smell when discussing nutrition). Children with visual, communicative, or other impairments should be given special attention, providing methods for their active participation during circle time. Consult qualified specialists for individual programming suggestions.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here. Musical Parade:  Children play musical instruments and march in a “parade.” They take turns being the leader and lead the other children inside or outside. Example  Timmy chooses a drum to play during the parade. At first he shakes it up and down to make a noise, so the interventionist models how to hit the drum. Timmy joins the parade, hitting the drum to make noise.

Circus Acrobats:  Children gather around a tumbling mat and pretend to be circus acrobats. They go one at a time to the mat and perform a somersault, log roll, or any movement they can do. Children who are watching clap for each performer.  Example  Manuel watches Maria roll on the mat, claps when Maria finishes, and waits for his turn to be called.
Social/Emotional/Behavioral Development

GOAL: Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect and emotions

Uses words, phrases, or sentences to express anticipated outcomes, to describe pretend objects, events or people, to label own or others’ affect/emotions, to describe past events, to make commands to and requests of others, to obtain information.
CONCURRENT GOALS
· Carries out all toileting functions
· Participation (all goals)
· Demonstrates understanding of concepts (all goals)
· Retells event in sequence
· Recalling events (all goals)
· Problem solving (all goals)
· Engages in imaginary play
· Demonstrates prereading skills
· Resolves conflicts by selecting effective strategy
· Meets physical needs in socially appropriate ways
· Accurately identifies affect/emotions in others and self consistent with demonstrated behaviors
· Relates identifying information about self and others
DAILY ROUTINES
Routine events that provide opportunities for children to recite numbers include the following:  dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.  Example  During mealtime, family members provide opportunities for children to share what they did during the day. 

ENVIRONMENTAL ARRANGEMENTS
· Provide materials that promote communication and arrange the classroom into activity areas that include a dramatic play center. In the dramatic play center, roles can be varied so that children have opportunities to inform or direct (e.g., store clerk, police office, forest ranger) or label their own or others’ affects/emotions (e.g., doctor, nurse, patient).  Example  While Joe is playing with a doll in the house play area, he says, “No cry. My baby.”

· Include pictures in the classroom or books in the library of children displaying various emotions (e.g, happy, sad, angry) to provide opportunities for children to label others’ affect/emotions.

· Intervention strategies that involve environmental arrangements include the following: heterogeneous grouping, choices, forgetfulness, piece by piece, assistance, sabotage, negotiation  Example (Negotiation)  In the art center, the interventionist provides children with only one bottle of glue. While sharing the glue, the children use words to request or obtain information.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Growing Seeds:  Children grow their own plants by planting seeds (e.g, corn, beans, marigolds) in paper cups filled with soil. Reading and talking about growing plants can provide opportunities for children to ask questions and provide information necessary for children to express anticipated outcomes. Giving only one spoon or bowl of soil for every two children gives the opportunity for children to make commands to or requests of others. The interventionist should allow each child to water and care for his or her own plan and have children describe the process of planting seeds during group time.  Example  While planting seeds, the interventionist says, “I wonder what’s going to happen when we plant these seeds?” and pauses to give time for children to respond.
Garden Field Trip:  The class takes a field trip to public gardens or a local plant nursery. Reading a book about flowers or springtime prior to the trip may help children prepare for the event. The interventionist should encourage children to ask questions on the field trip and to answer any questions directed at them. The interventionist can model appropriate questions or responses and provide opportunities for children to describe what they saw when the class returns. Children may enjoy drawing pictures of what they saw at the nursery, and the interventionist can use communication strategies to facilitate individual goals while looking at the pictures. Children can be encouraged to tell parents about their experiences, and a small report of the day’s events can be sent home to aid communication. Drawing simple pictures to indicate the day’s events is particularly helpful for nonverbal children so they can “tell” about their day while pointing to pictures.

Social/Emotional/Behavioral Development
GOAL:  Establishes and varies social-communicative roles

Varies voice to impart meaning. Uses socially appropriate physical orientation.
CONCURRENT GOALS
· Watches, listens and participates during small group activities 

· Watches, listens and participates during large group activities

· Engages in imaginary play

· Demonstrates prereading skills

· Has play partners

· Resolves conflicts by selecting effective strategy

DAILY ROUTINES
Routine events that provide opportunities for children to recite numbers include the following:  dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time, bathtime, bedtime.  Example  When Latifa comes inside from playing, her mother says, “Remember to whisper, Latifa. Your brother is sleeping.” Latifa whispers, “Okay.”

ENVIRONMENTAL ARRANGEMENTS
· Provide materials that promote communication and arrange the classroom into activity areas that include a dramatic play/house play activity center. Materials such as puppets, dollhouses, construction toys with miniature people or figurines, zoo and zoo animals, barn and barn animals, dolls, and class pets provide opportunities for children to take on different social-communicative roles.

· Take a field trip to a classroom of younger children. Have special days in your classroom for younger siblings to visit.  Example  As children speak to younger siblings, they have opportunities to use shorter and less complex sentences.
· Intervention strategies that involve environmental arrangements include heterogeneous grouping.

· Children with visual impairments may need additional encouragement to look at or orient to the person to whom they are speaking. Children may need to be taught what is appropriate personal space (e.g., there are times when it is okay to reach out and touch a friend and times when it is not).

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Animal Puppets:  Children make puppets of animals or cartoon characters and have a puppet show. Puppet shows provide opportunities for children to vary their social-communicative roles as they interact with their puppets. The interventionist joins in the show by using a puppet, following the children’s lead, and providing appropriate models of targeted skills.

Washing Babies:  Children wash their baby dolls in small tubs of water with soap, shampoo, washcloths, soft hairbrushes, and towels. Provide fewer materials than the number of children to provide opportunities for children to share and use socially appropriate physical orientation to communicate need. As children take on the “caregiver” role, opportunities arise for them to alter their voices (e.g., speak softly and with a slightly higher pitch) as they talk to their babies.

Social/Emotional/Behavioral Development
GOAL:  Has play partners
Responds to peers in distress or need. Establishes and maintains proximity to peers. Initiates greetings to familiar peers. Responds to affective initiations from peers.

CONCURRENT GOALS
· Play skills (all goals)

· Participation (all goals)

· Play (all goals)

· Social-communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

DAILY ROUTINES
Routine events that provide opportunities for children to interact with and respond to peers include the following:  arrival and departure, circle time at school, snack time, unstructured play time, transition time.  Example  At the park, Manuel’s mother encourages him, “Why don’t you see if that little boy would like to play catch with you?”

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas that include a dramatic play center. Providing small, well-defined activity areas increases the frequency of interactions between peers. Cooperation often occurs during pretend play while plans are made, roles assigned, play ideas exchanged, and conflicts negotiated. Provide materials that promote cooperative play:

· Adult-size wheelbarrows

· Balls

· Wagons
· Oversize blocks

· Big boxes

· Seesaws

· Rocking boats

· Play sets with many pieces, such as a barn with animals

· Dramatic play props (e.g., wagon for ambulance, large sheet for tent)

· Games (e.g., board or card games, group games)

· Puppets

Example  Maria clings to her interventionist during free play, while carefully watching the children make ‘cookie’s with Play-Doh. The interventionist notices Maria’s interest in this activity and brings Maria over to the table. The interventionist joins in the play and encourages Maria; as soon as Maria appears comfortable, the interventionist fades out of the activity.

· Any activity in which a child is seated at a table or is playing with other children should be arranged so that the child is in a position to make eye contact and interact with peers. Having children face each other or sit next to each other (as opposed to facing an empty space, sitting along, or sitting next to an adult) encourages social interactions. Children who have physical disabilities should be positioned (with adaptive equipment necessary) at the same level as their peers. Consult a qualified motor specialist for individual positioning considerations.

· Consider the adult/child ratio in the classroom and whether the number or proximity of adults is influencing the frequency or types of child-to-child interactions. Be aware of the amount of ‘adult talk’ as well as the number of adult-child interactions that occur and whether these factors stifle social interactions between peers.

· Arrange the child to participate in small group activities with peers whose social skills are slightly advance. When grouping children, consider individual peer preferences and make attempts to group children who are compatible. When including children with severe disabilities, make a special effort to group them with children who are willing to include them in play activities. The interventionist may need to provide children with suggestions about how children with severe impairments can participate.
· Provide a slightly inadequate amount of materials for routine and unstructured play periods. Children will need to “negotiate” with peers to get materials. For example, provide only one glue container at the art center or serve snack family style (i.e., crackers on one plate, fruit in one bowl) to encourage children to request, share, and maintain close proximity during activities.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Farm Animals:  This activity can be introduced by reading a book on farm animals, showing pictures, talking about different farm animals and signing “Old MacDonald Had a Farm.” Materials include a toy barn, small plastic farm animals (one for each child), fences, a pond cut of blue construction paper, and a food trough. Opportunities for children to establish and maintain proximity, greet one another, and respond to affective initiations and distress are facilitated as the children interact through the animals around the barn, pond, and food. If the group has more than four children, it may be necessary to provide two barns to avoid crowding.  Example Timmy sits at the edge of the rug holding his cow. The interventionist prompts him, “Look Timmy. Joey’s horse is drinking. Does your cow need a drink of water?” If Timmy does not respond, the interventionist models taking an animal over to the pond and gestures to Timmy to bring his cow. “My chicken is thirsty. Bring your cow, Timmy.”

Veterinary Office:  A veterinarian’s office is set up in the dramatic play center. This might be introduced by having a veterinarian come visit the classroom or by reading a book about what happens at a veterinarian’s office. Opportunities for social interactions can be increased by having children dress up as cats, dogs, and bunnies instead of using stuffed pets. Ears are made of construction paper and secured with a long strip of paper that circles the child’s head, tails are made of strips of fabric, and whiskers are painted on faces with makeup. The interventionist can include a small wagon for an ambulance (requiring cooperation among children to use), cots for beds, a white coat for the vet, a table and chair for the receptionist’s office, bandages, and cotton. As children help each other, opportunities to interact and practice skills such as responding to peers in distress or need.  Example  Maria, pretending to be a cat, comes crying to the veterinarian’s office. Latifa say, “It’s okay. I’ll help you.”

Social/Emotional/Behavioral Development

GOAL:  Initiates cooperative play

Joins others in cooperative activity. Maintains cooperative participation with others. Shares or exchanges objects.
CONCURRENT GOALS
· Bounces, catches, kicks, and throws ball

· Participation (all goals)

· Play (all goals)

· Social-communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

DAILY ROUTINES
Routine events that provide opportunities for children to initiate cooperative activities include the following: circle time at school, snack time, unstructured play time (indoors and outdoors)

Example  Manuel’s mother invites a friend who has a child the same age as Manuel over for coffee. After a few minutes, Manuel’s mother suggests, “Why don’t you show Emilio your toys?” Manuel takes Emilio to his room and says, “Hey, do you want to make a fort?” Emilio says, “I guess so.”

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas that include a dramatic play center. Providing small, well-defined activity areas may increase the frequency of interactions between peers. Cooperation often occurs during pretend play while plans are made, roles assigned, play ideas exchanged, and conflicts negotiated. Provide materials that promote cooperation:
· Adult-size wheelbarrows

· Balls

· Wagons

· Oversize blocks

· Big boxes

· Seesaws

· Rocking boats

· Play sets with many pieces, such as a barn and animals

· Dramatic play props (e.g., wagon for ambulance, large sheet for tent)

· Games (e.g., board or card games, group games)

· Puppets

Example  Latifa runs over to the ‘doctor’s office.’ “I’m gonna be the doctor. Alice, let me give you a shot.”

· Any activity in which a child is seated at a table or is playing with other children should be arranged so that the child is in a position to make eye contact and interact with peers. Having children face each other or sit next to each other (as opposed to facing an empty space or sitting alone or next to an adult) encourages social interactions. Children who have physical disabilities should be positioned (with adaptive equipment necessary) at the same level as their peers. Consult a qualified motor specialist for individual positioning considerations.

· Consider the adult/child ratio in the classroom and whether the number or proximity of adults is influencing the frequency or types of child-to-child interactions. Be aware of the amount of “adult talk” as well as the number of adult-child interactions that occur and whether these factors stifle social interactions between peers.

· Arrange for the child to participate in small group activities with peers whose social skills are slightly advanced. When grouping children, consider individual peer preferences and make attempts to group children who are compatible. When including children with severe disabilities, make a special effort to group them with children who are willing to include them in play activities.

· Provide an inadequate amount of materials for a given activity. Children will need to negotiate with peers to get materials. For example, provide only two rolling pins for four children at the Play-Doh table or serve snack family style (i.e., crackers on one plate, fruit in one bowl) to encourage children to request and share during snack time. Children may find it easier to share if they know they can first finish their play and then share. Using the phrase, “Can I use that when you’re done?” usually gets positive results. The interventionist provides models of this language.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Let’s Go Fishing!  Small groups of children take a ride together on a boat and go “fishing.” The boat can be a rocking boat that seats four children or a boat constructed of large boxes. Fishing poles are created from yardsticks or branches with a string attached and a small magnet for the ‘hook.’ Fish are made of construction paper, decorated, and then made catchable by securing a paper clip to them. This activity provides opportunities for children to play cooperatively by rowing together in the boat, sharing poles, (provide few poles than there are children), sharing fish they catch, and trading roles (e.g., being captain of the boat).
Water Fun:  This expansion of water play provides some new twists by introducing novel materials to explore in the water. The interventionist presents an egg beater and a small squeeze bottle of sop to the children and demonstrates how to use the egg beater and a few drops of sop to make bubbles in the water. These items can be given to two children to share (several ‘sets’ of the items may be needed). There should still be some standard water play materials in the tub, such as spoons, cups, bowls, water wheels, and funnels.  Example  The interventionist watches Eric and Latifa play and notices that Eric is using the beater and Latifa has not had a turn. The interventionist says to Eric, “I wonder if Latifa would like a turn with the beater?” When Eric does not respond, the interventionist says, “Ask Latifa, Want the beater?’”

Social/Emotional/Behavioral Development
GOAL:  Resolves conflicts by selecting effective strategy

Negotiates to resolve conflicts. Uses simple strategies to resolve conflicts. Claims and defends possessions.
CONCURRENT GOALS
· Play skills (all goals)

· Participation (all goals)

· Problem solving (all goals)

· Play (all goals)

· Social-communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

DAILY ROUTINES
Routine events that provide opportunities for children to resolve conflicts include the following: dressing and undressing, mealtime, travel time in car, arrival and departure, circle time at school, snack time, unstructured play time (indoors and outdoors), transition time, bathtime, bedtime.  Try to be receptive to children’s solutions to conflicts that arise if the solutions do not interfere with established rules.  Example  Manuel’s mother wants Manuel to wear his warm red shirt to school, but Manuel wants to wear his Ninja turtle t-shirt. Manuel says, “How about if I put this on too?”, indicating a sweatshirt. His mother agrees to his solution.

ENVIRONMENTAL ARRANGEMENTS
· Provide cubbies or lockers in the classroom where children hang their coats and store personal belongings. Labeling lockers with names and pictures of children helps define a child’s private space and personal belongings.

· Arrange for children to participate in small group activities with peers whose abilities to negotiate are slightly advanced. When grouping children, consider individual peer preferences and make attempts to group children who are compatible. This arrangement may provide children with effective models to resolve conflicts when peers offer different strategies and may cut down on the number of conflicts that arise.

· Provide a safe environment where children know they can go to an adult for help if they are unable to resolve conflicts with peers.

· Provide an inadequate amount of materials for a given activity. The children will need to negotiate with peers to get materials.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associate objectives within activities are presented here.

Washing Babies:  Children wash rubber baby dolls in tubs of water. The interventionist may want to introduce the activity by talking about the different things families do for us (e.g., feed us, keep us safe and clean). The number of washtubs can be limited so children must share (two or three children at a tub) but are not overly crowded during the activity. The interventionist provides materials such as soap, shampoo, washcloths, soft brushes, towels, baby powder, and doll clothes. Each child is allowed to choose a baby doll of his or her own, but the soap, shampoo, and washcloths are limited to provide opportunities for negotiation among children. Conflicts may arise as children participate in this activity.  Example  Joey lays his doll on a towel and turns to get the baby powder. Latifa picks up her doll, and Joey cries out, “no! mine!” and the two pull on the baby. Latifa points to Joey’s baby and says, “No, it’s my baby. There’s your baby, Joey.”
House Play:  This dramatic play theme is fun for children because they all have experience with what happens around a home. Children enjoy taking on new roles (e.g., mom, dad) and pretending to cook, clean, and play in their own house. The house can be a commercial playhouse, a house constructed from a large appliance box, or simply a designated area of the classroom. Props include miniature appliances, table and chairs, cups, plates, pretend food, a cot with blankets and a pillow, dress-up clothes, and so forth. The interventionist can limit the number of desirable materials that are available and introduce the different roles children might play to provide opportunities for them to resolve conflicts while negotiating for different materials and roles.

Social/Emotional/Behavioral Development

GOAL:  Meets physical needs in socially appropriate ways

Meets physical needs when uncomfortable, sick, hurt, or tired. Meets observable physical needs. Meets physical needs of hunger and thirst.

CONCURRENT GOALS
· Ties string-type fastener

· Alternates feet walking up and down stairs

· Dining (all goals)

· Personal hygiene (all goals)

· Dressing and undressing (all goals)

· Demonstrates understanding of 10 different qualitative concepts

· Demonstrates understanding of seven different temporal relations concepts

· Follows directions of three or more related steps that are not routinely given

· Problem solving (all goals)

· Social-communicative interactions (all goals)

· Production of words, phrases, and sentences (all goals)

DAILY ROUTINES
Routine events that provide natural opportunities for children to meet physical needs in socially appropriate ways include the following:  arrival and departure, mealtime, travel time in car, circle time at school, unstructured play time, transition time, snack time, bathtime, bedtime.  Example  As he prepares to go outside, Joey goes to his cubby and gets his sweater.

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas that include a quiet area and a dramatic play center. The quiet area should be cozy and comfortable, with carpeting and soft pillows where one or two children can go to relax and engage in quiet activities. In the dramatic play center, children practice meeting physical needs through role play (e.g., pretend to prepare and eat meals, go to bed, dress and undress, and mend injuries in the ‘doctor’s office’).

· Provide cubbies or lockers for children to store personal belongings such as sweaters, coats, and a change of clothing. Children with different impairments may need their spaces adapted to make them accessible (e.g., lower a coat hook for a child who uses a wheelchair, label the cubby of a child who has a visual impairment with a strip of wool).

· Provide a child-size sink (with soap and paper towels) in the classroom and bathroom. Stepping stools make regular sinks accessible to children; plastic tubs of soapy water make good sink substitutes. Adaptations may be necessary to make sinks accessible to children with motor impairments. Consult a qualified specialist.

· Provide children independent access to food and water (e.g., a child-size drinking fountain, plastic or paper cups to get water from the sink, healthy snack foods within reach). Adaptations may be necessary for children who have visual or motor impairments. If independent access is not possible, provide the child a way to meet physical needs (e.g., ask an adult for help).

· Occasionally fail to provide necessary materials or overlook a familiar or important component of a routine or activity. For example, do not have food immediately available for snack time, “forget” to remind children to put on their coats before going outside, or “forget” to remind them to wash their hands before snack time. Observe how children respond to these situations. Provide the least level of assistance necessary for children to meet their physical needs; discontinue this strategy if children become upset or frustrated.

· Place snack items or clothing so that they are visible but out of reach. For example, place preferred foods or drinks in sight but out of reach, requiring children to request items. Do not overuse this technique, and provide children with skills necessary to meet their physical needs.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Making Pancakes:  Children make pancakes for breakfast or snack. Materials include measuring cups, pancake mix, spoons, spatula, water, butter, syrup, bowl, hot plate and frying pan. Children help measure the pancake mix, stir in water, pour batter into the frying pan, and eat the pancakes when they are cooked. Opportunities to meet physical needs are initiated by not giving pancakes until they request them, placing milk or water in small pitchers that children can pour themselves (or can request help from an adult), and having children wash their hands before eating. Close supervision will ensure safety during cooking activities.

Field Trip to a Farm:  Children enjoy taking field trips, and a trip to a farm provides information about the source of some foods (e.g., milk from cows, bread from wheat). Field trips also provide opportunities for children to meet their physical needs in socially appropriate ways. Interventionists discuss what children should do if they need to go to the bathroom, are hungry or thirsty, or are not feeling well during the field trip. Field trips often take half a day or longer, and children become hungry, thirsty, or tired during the day and may need assistance voicing their needs.

Social/Emotional/Behavioral Development

GOAL:  Follows context-specific rules outside home and classroom

Seeks adult permission. Follows established rules at home and in classroom.

CONCURRENT GOALS
· Displays social dining skills
· Personal hygiene (all goals)

· Selects appropriate clothing and dresses self at designated times

· Participation (all goals)

· Follows directions of three or more related steps that are not routinely given

· Problem solving (all goals)

· Engages in games with rules

DAILY ROUTINES
Routine events that provide natural opportunities for children to follow rules include the following: dressing, mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, appointments and errands (e.g., grocery shopping, doctor’s office), transition time, bathtime, bedtime.

The interventionist should try to avoid using negative language (e.g., instead of saying, “Don’t run,” say, “Remember to walk inside”). Children should be reinforced whenever they follow the rules (e.g., “You did such a nice job cleaning up your toys. Let’s make cookies now”). The interventionist should be positive whenever possible.  Example  During circle time, the interventionist discusses different classroom rules and why they exist. “Remember, raise your hand if you want to say something. If everyone talks at the same time, we can’t hear anything.”

ENVIRONMENTAL ARRANGMENTS
· Materials should be kept in predictable locations, and rules should be established as to how to use them. Often a child combines materials from different activity centers or uses materials in different ways than originally intended. Follow the child’s lead and encourage the child’s creativity, unless the play becomes dangerous or disruptive. If a particular use of materials is not okay, make sure the child understands why it is not acceptable and encourage the child to think of acceptable alternatives.  Example  Manuel wants to bring some blocks up on the climber to make a television set. The interventionist says, “That’s a good idea, Manuel, but we don’t play with blocks on the climber. If one fell it might hurt someone. Can you think of another place to build your TV set?”

· Establish predictable routine at home and in the classroom, and provide children with warnings before making transitions to new activities. A warning such as, “in 5 minutes we’re going to clean up and go outside,” allows children to complete the activity they are engaged in and prepare for the upcoming activity.

· Arrange the schedule and classroom so that children have opportunities to make choices. Providing children with acceptable choices that fall within established rules often eliminates power struggles between children and adults.  Example  Joey does not want to come sit in circle. The interventionist gives him a choice: “Joey, would you like to bring a chair to circle or sit on the floor?”
· Arrange for the child to participate in small group activities with peers whose ability to follow rules is slightly advanced.  Example  Manuel and Joey are eating a snack. Manuel finishes his snack, throws away his napkin, and asks (providing a model for Joey), “Can I go outside?” Joey gets up and asks, “Me too?” The interventionist responds, “Thanks for asking. You both can go outside.”

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Bug Search:  Children search outside for bugs to look at under a magnifying glass. The interventionist provides materials such as magnifying glasses and small plastic tubs with wire mesh lids or plastic lids with holes poked through for collecting bugs. The interventionist outlines general classroom rules and any special rules before the activity begins. Before going outside, the interventionist might ask the children to line up and wait quietly for the rest of their friends. The interventionist might as the children, “What do you do if you need to go to the bathroom when we’re outside?” Rules specific to the activity should be few in number, and the children should be reinforced for remembering them. Examples of rules are 1) keep the magnifying glasses on the table so everyone can use them; and 2) let the bug loose after you have looked at it, so it does not get hurt.

Spiders:  Children make spiders of black construction paper, cutting circles for the body and eight black strips for legs that are to be glued or taped to the body. Eyes can be made with glitter, markers, or small circles of a different colored paper. To provide opportunities for children to follow rules, they may need to be reminded of general rules and made aware of any rules specific to the activity. Examples of rules are 1) ask permission if you need to leave the group, and 2) stay at the table while using glue or glitter.

Social/Emotional/Behavioral Development
GOAL:  Communicates personal likes and dislikes

Initiates preferred activities. Selects activities and/or objects
CONCURRENT GOALS
· Eats and drinks a variety of foods using appropriate utensils with little or no spilling

· Selects appropriate clothing and dresses self at designated times
· Initiates and completes age-appropriate activities

· Demonstrates understanding of concepts (all goals)

· Makes statements and appropriately answers questions that require reasoning about objects, situations, or people

· Play (all goals)

· Demonstrates prereading skills

· Uses words, phrases, or sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions

· Production of words, phrases, and sentences (all goals)

· Initiates cooperative activity

DAILY ROUTINES
Routine events that provide natural opportunities for children to communicate their personal likes and dislikes include the following:  dressing, mealtime, circle time at school, snack time, unstructured play time, bathtime, bedtime.  Example  Latifa’s mother teases, “I have chocolate cake in the kitchen, but I don’t know anyone who likes cake.” Latifa says, “I do!”

ENVIRONMENTAL ARRANGEMENTS
· Have materials available that are fun and interesting for children to play with during unstructured play periods and arrange the classroom into activity areas that include a dramatic play center. As often as possible, allow children to choose activities. Rotate them centers and materials to keep centers exciting and interesting to children.  Example  The interventionist shows Timmy a block, a ball of Play-Doh, and a crayon and asks, “Timmy, what do you want to do, play with blocks, play with Play-Doh, or draw a picture?” Timmy points to the Play-Doh.

· Introduce new and unusual foods (e.g., pineapple, avocados, lemons, kiwis, mushrooms) during snack time along with familiar food items (e.g., crackers, cheese, fruit).  Example  Eric grimaces after taking a bite of a lemon and state, “I don’t like it.”

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.  Tasting Party:  This activity is particularly interesting when a classroom is composed of children from different cultural backgrounds. Children can indicate different foods they enjoy, and the interventionist can ask caregivers what foods the children eat in their households. Examples include salsas, curries, sweet rice, and spring rolls. Opportunities for children to communicate personal likes and dislikes occur as children get ready for the activity (e.g., choose who they would like to sit next to at the table), participate in the activity (e.g., select foods they would like to taste and communicate which foods they like or dislike), and complete the activity (e.g., choose which activity they would like to go to next).

Piñata Party:  Piñatas are easy to make and even more fun to break. A large balloon is blown up, and children cover the balloon with thin strips (approximately 1 inch by 12 inches) of newspaper that have been soaked in diluted paste or glue. The balloon is allowed to dry for several days and then painted and decorated. After the paint dries, a small hole is cut in the piñata, the balloon is hung and children take turns hitting it with a stick until it breaks and the treats spill out. An alternative is to let children pass the piñata at snack time and take out a treat. Children communicate likes and dislikes throughout this process by discussing whether they like the feel of the paste, choosing the color to paint the piñata, and deciding what treats to put inside the piñata.
Social/Emotional/Behavioral Development
GOAL:  Relates identifying information about self and others

States address and telephone number. Knows birthday, gender of self and others, name and age. Names siblings and gives full name of self.

CONCURRENT GOALS
· Prints first name

· Recalls verbal sequences

· Social-communicative interaction (all goals)

· Production of words, phrases, and sentences

DAILY ROUTINES
Routine events that provide natural opportunities for children to relate identifying information about themselves and others include the following:  mealtime, circle time at school, snack time, unstructured play time, transition time.  Example  During dinner, Joey looks at his sister and says, “Milk.” Joey’s mother prompts him, modeling, “Lisa, milk please…” Joey says, “Lisa, milk.”

ENVIRONMENTAL ARRANGEMENTS
· In the large group area, provide a calendar with removable numbers and symbols to denote special days (e.g., cake symbol for birthdays). In addition to being highlighted on the calendar, birthdays can be an inspiration for classroom decoration. Colorful birthday balloons of construction paper both name a child and give the child’s birthdate. Display balloons at child level, so that children can find their balloons and talk about their birthdays.  Example  When the calendar is discussed in the morning, the interventionist points to the cake and says, “And whose birthday is this?” Alice says, “Mine. ‘Cember…” The interventionist models, “December 10th,” and Alice imitates, “December 10th.”

· Display examples of children’s names around the classroom. Label their cubbies, personal belongings, and artwork and include a “star helper” chart in the classroom. Write children’s names on a piece of tagboard and place a moveable star next to the helper’s name. The star helper for the day assists the staff in such tasks as setting the table for snack or being the leader in lines.

· Arrange the classroom into activity areas that include a dramatic play center and vary “themes” frequently. For example, during one week, create a “post office” where children are encouraged to identify their names and addresses as they write and mail letters. Another week, create a “doctor’s office” where the “intake” process facilitates practice giving identifying information like name, address, telephone number, age, birthdate, and gender. Many other themes also provide opportunities to relay identifying information.

· Include pictures of children and their families in the classroom. Children share their pictures with the class (perhaps during group time) and hang their pictures in the classroom. Adults provide children with opportunities to name their siblings and themselves by showing an interest in their pictures and asking them to talk about their families.

· Have telephone(s) with readable numbers in the classroom. Post children’s telephone numbers in big numbers on a telephone number list. Children pretend to call home and talk to family members or call their friends. Some caregivers may not want their telephone numbers disclosed, and permission should be obtained prior to this activity.
PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

ME Books:  Children make books about themselves by stapling paper together or by making more elaborate creations with fancy covers (e.g., wallpaper sample books) and bindings made with yarn tied through punched holes. Children are asked to bring pictures of themselves, pictures of their families, and pictures of their homes. If no pictures are available, children can draw pictures with crayons or markers. Opportunities can be provided for children to relate identifying information by giving their names, ages, birthdays, siblings’ names, addresses, and telephone numbers. The books might follow a format such as “My name is ___. I am ___years old,” and so forth. The interventionist will need to provide the least level of assistance necessary for children to complete their books, and children will have opportunities to practice this information as they “read” their books.  Example  Eric, who has a visual impairment, uses thin cardboard shapes (e.g., an outline of a child to represent himself, a number 4 for his age) in addition to written words to make his ME book. Eric reads his book by touching the outlined shapes and explaining what they represent.
Post Office:  Children write a letter, put it in an envelope with a ‘stamp,’ and ‘mail’ it in a mailbox (e.g., a shoebox with a slit cut in the lid). The interventionist can provide a variety of art materials, such as rubber stamps and stamp pads, stickers, markers, crayons, and pencils for children who cannot yet write letters but like to make pictures. Throughout this activity, the interventionist provides opportunities for children to relate identifying information about themselves and others. As children decide to whom they will write their letters, the interventionist might suggest their siblings and ask the siblings’ names. The interventionist prompts children to “write” their names, ages, telephone numbers (in case someone wants to call). When children address the envelopes, the interventionist asks them their own addresses.  Example  As the interventionist writes down a child’s return address, she says, “And this letter is from…”, pausing to allow the child a chance to say, “Alice Morris.”

Social/Emotional/Behavioral Development
GOAL:  Accurately identifies affect/emotions in others and self consistent with demonstrated behaviors
CONCURRENT GOALS
· Makes statements and appropriately answers questions that require reasoning about objects, situations, or people

· Uses words, phrases, and sentences to inform, direct, ask questions, and express anticipation, imagination, affect, and emotions

· Uses verbs

· Asks questions

· Uses pronouns

· Uses descriptive words

· Has play partners

DAILY ROUTINES
Routine events that provide opportunities for children to accurately identify affect/emotions in others and themselves that are consistent with demonstrated behaviors include the following:  mealtime, travel time, arrival and departure, circle time at school, snack time, unstructured play time, transition time.

Caregivers and interventionists facilitate the acquisition of this goal by labeling their own affect/emotions (e.g., “I like the picture you made for me. It makes me happy”). Often it is possible to read a child’s affect and emotion and model for the child (e.g., “You didn’t like it when Tom took your car. You must be angry”).  Example  During circle time, Manuel’s interventionist has each child look at a “feelings” chart (the cart has pictures of children; e.g., one sad, one angry, one happy, one lonely) and point to or talk about how they feel that day. Manuel points to the angry picture, and his interventionist asks, “Why are you angry?” and Manuel responds, “Latifa won’t share.”
ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas that include a dramatic play center. Dramatic play centers provide opportunities for children to identify different affect/emotions during pretend play.  Example  Maria and Latifa are playing in the “doctor’s office.” The interventionist asks Latifa how her “patient” is feeling. Latifa responds, “She’s sad, but I’m fixing her.”

· Provide books and story audiotapes about affect and emotions in the library. Display pictures of children with different emotions in the classroom. Sing songs and do finger plays that explore affect and emotions (e.g., “If you’re happy and you know it, clap your hands”).

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Play-Doh Families:  Children create little people out of Play-Doh to represent families. The interventionist provides big and little gingerbread men and women cookie cutters as well as cutters to represent children’s pets, such as cats, dogs, and rabbits. While children share materials, the interventionist models for the children, labeling his or her own affect: “Thank you for sharing, Alice. That makes me feel good.” If children get into conflicts during the activity, the interventionist asks for identification of other people’s emotions: “How do you think Timmy must feel? He doesn’t have any Play-Doh. Let’s share some with him.” As family members are created of Play-Doh, the interventionist prompts children to communicate how their “people” are feeling and to talk about their own affect and emotions.

House Cleaning:  Children use sponges, water, paper towels, toy brooms, and a toy vacuum cleaner to clean the house play center. The interventionist prompts children to think about how family members feel when they help around the house and says, “I bet it makes your mom very happy when you help clean up” or “How does your mom feel when you help her at home?” Throughout the activity, as children share, trade, and exchange materials, the interventionist should be aware of opportunities for children to label affect and emotions in themselves or in others.

Social/Emotional/Behavioral Development

GOAL:  Shows understanding of feelings by verbalizing love, mad, sad, laugh, etc. (2-3 yrs)

1. Use words to tell child how you are feeling. Ask him how he feels.

2. If a sibling is expressing some emotion, ask that child to describe what she is feeling. Give the child a choice: is she mad or happy, etc. This will provide a model for how to use words to describe feelings.

3. Read child a book that shows people expressing different emotions. Talk about the situations. Ask child why each person is mad, sad, etc.

4. Have child look through magazines and cut out faces which show a certain emotion. For example, have him look for all the sad, happy, or angry faces.

5. When giving the child a hug or kiss, tell him you love him.

6. When you are angry, tell child, “I feel very angry because ______.” You are providing a model for child to use in expressing herself. You can also reassure the child that although you might not like her action, you always love her.

Social/Emotional/Behavioral Development

GOAL:  Will take turns (3-4 yrs)
1. Encourage child’s brothers and sisters to play games with the child, such as London Bridge. Remind them that everyone playing the game gets a turn.
2. Take child to play in the park or at a public playground where child can see others waiting their turn to go down the slide or use equipment. Help her see that she can wait in line for her turn.

3. Roll or catch ball with other children, making sure that everyone gets a turn.

4. At mealtime, pass the food dishes from person to person rather than filling each dish at the counter. While you may have to assist child, she will see that each person gets a chance to take some food.

5. Praise child when he takes turns; this will encourage him to take turns again in the future.

6. Play hop-scotch, jump rope, table games, or other games that require child to take turns. Give verbal reminders about sharing or waiting for a turn. Let child be first sometimes.

Social/Emotional/Behavioral Development

GOAL:  Plays with 2-3 children for 20 minutes in cooperative activity (project or game) (4-5 yrs)
1. Take a few children to a playground. Children can take turns sliding down the slide, pushing the merry-go-round, or riding the teeter-totter.
2. Help children make a plan for building a farmyard. Put up fences and boundaries using blocks and use different objects for buildings, animals, and vehicles.

3. The children could work together to build a road. Provide enough cars for everyone to drive on the road.

4. Encourage the children to play games, such at Tag or Ring Around the Rosey.
5. Provide reinforcement for children if they play cooperatively together. Tell them if they play by themselves for 20 minutes they can have juice and cookies when you call them, or that you will then play a game with them.

Social/Emotional/Behavioral Development

GOAL:  Will take turns with 8-9 other children (4-5 yrs)
1. Provide play activities that a group of children can participate in, such as a tea party, sand play, sliding, blocks, playground equipment, or a child-sized swimming pool (supervised, of course).

2. Allow children to play and negotiate their own play situations as much as possible, checking on them from time to time.

3. Have children sit in a circle. Have one child (or adult) start a story and each child, in turn, adds a sentence or an idea to it. Keep it going in this way, making sure each child gets a chance, until the story comes to a conclusion. (You may have to conclude it). In another circle game, one child chooses a category and each child in turn names something from that category; for example, fruits or animals.

Social/Emotional/Behavioral Development
GOAL: Asks permission to use objects belonging to others 75% of the time
1. Make sure that this behavior is modeled for child. Other family members should ask the child’s permission to use his possessions, and adults and brothers and sisters should ask each other.
2. Do not allow child to keep others’ belongings without asking.
3. Knock on door of child’s room before entering.
4. If a child takes something of yours, tell him, “This is mine”, and remind him that he should ask to use or play with objects belonging to others.
Self Help Skills
GOAL: Distinguishes Between Edible and Inedible Objects (18-23 mo.)
The child knows what can be eaten. It is normal for a child at this age to want to taste objects. It is important to keep hazardous and poisonous objects away from him.
1. Teach the child about inedible objects by letting him imitate you. Stick out your tongue and say “Yuck” when the child tastes an inedible object. Be expressive.

2. Play games. Show the child two objects, one edible and one inedible, e.g., a toy and a cracker. Ask him to point to or pick the one he can eat.

3. Let the child help in peeling bananas and oranges. Let him taste the peels if he wants to experience them. Help him put the peels aside or throw them away and eat the fruit.

4. Show him how to remove paper wrap from foods. 

5. Caution: Even though the child may be able to distinguish edible from inedible he is not safe unsupervised. Do not leave him alone with soaps, paints, play dough. Always redirect the child’s interest to something else when he tastes something he should not so he will discontinue what he is doing. He distinguishes only familiar things he has tasted before. New, interesting fluids, e.g., bleach, paint, insecticide look edible to him. For a child under five years of age, poisoning is very common. Take extra precautions.

6. Do not scold the child for mouthing an inedible object. Rather, tell her and show her what the appropriate use for it is, such as “hold the penny in your hand,” or “Crayons are for writing or coloring.”

Self Help Skills
GOAL: Unzips, Zips Large Zipper (18-21 mo.)
1. Let the child pull down and pull up the zipper by holding the zipper tab. Assist as necessary.

2. Use skirt or neck opening zippers which are closed or attached at the bottom end.

3. Let the child begin unzipping with an easy moving heavy duty zipper.

4. Let the child unzip and zip a large handbag. Place a surprise in the bag for the child to discover.

5. Use a zipper board made with a zipper sewn on heavy fabric. Tack the fabric onto a board or within an eight inch by ten inch wooden frame. Place a picture underneath the fabric which will be revealed when the child unzips the zipper board.

6. Adapt the tab for easier grasp if the child has difficulty grasping or pulling the zipper tab. Place any of the following items through the hold of the tab: a zipper ring, a decorative zipper pull, a paper clip, a safety pin, a heavy string with a wooden bead, a ribbon, a key ring or a chain.

7. For the child who has difficulty with zippers, Velcro can be placed on clothing at openings instead of a zipper.

Self Help Skills
GOAL: Unbuttons Large Buttons (24-25 mo.)
The child unbuttons large flat round buttons least one inch in diameter.
1. Let the child put coins into bank or poker chips into slots cut into a covered box or through the lid of a coffee can.

2. Make a “button box.” Use a cigar box, a shoe box or any other box and make the slots on the box-top. Let the child put flat buttons or poker chips through the slots. Make the slots vertical or horizontal. Place a few slots so the child can pass the button through one slot and pull it through an adjacent slot with his other hand. Keep the buttons in the box.

3. Make a “button board” with fabric and large buttons, one-inch to one-and-one-fourth inch in diameter. Make the button holes at least one-fourth inch larger than the button. Sew the button on loosely with strong thread. Place an attractive picture on the button board under the fabrics so after the child unbuttons the buttons, the picture is revealed. Use loops instead of button holes, as an alternative.

4. Demonstrate and let the child unbutton the buttons. Assist as necessary. Do not hurry or rush the child.

5. Let the child unbutton large buttons on a doll’s clothing.

6. Let the child wear clothing with large front buttons, such as a vest or smock and let him unbutton the buttons.

Self Help Skills
GOAL: Undresses with Assistance (26-32 mo.)
The child undresses with physical and verbal help. He will also need help undoing fastenings.
1. Let the child watch you or another child undress.

2. Let the child undress with assistance before bathtime or bedtime.

3. Let the child undress a doll.

4. Undress the child using a sequence of movements he would use in undressing himself.

5. Help him undo fastenings if necessary.

6. Let the child grasp both sides of clothing with front openings at the chest level and bring the clothing back over his shoulder area. Let him shrug it off or bring each arm out of the sleeve.

Self Help Skills
GOAL: Dresses Self with Assistance (28-32 mo.)
1. Watch for readiness and interest. This is when the child can follow simple directions and can grasp and release objects. She should be able to do some undressing.
2. Give the child simple directions and break down the process into simple steps, doing it the same way each time. Let her start dressing doing one small step at first, such as putting one arm through a sleeve, then you should finish dressing her. Encourage her to do a little more as her skills will increase. Dressing skills require repetition and practice.

3. Remain with the child during dressing, giving assistance as needed.

4. Allow enough time for the child to dress herself. Make the effort to allow the child to do as much as she can, offering encouragement and praise. Do not insist that she always dress herself.

5. Talk about what you are doing, mentioning and touching the parts of the body involved.

6. Select loose clothing to make it easier for the child to dress herself without a struggle.

a. Begin with easy clothing for the child to practice dressing, such as 

Clothing with elastic waist bands, short pants, sleeveless undershirts sleeveless or short sleeve open front shirt, blouses or dresses.

b. Put on easy fastenings, such as a pull tab or a plastic ring on zippers, Velcro tape at openings, large front buttons. Velcro can be used on the outside seams of pant legs for the child who has leg braces.

7. Assist with “front” and “back” of clothing by placing a label or X-mark on the back, telling and showing the child each time that the label goes on the back.

8. Let the child dress in front of the mirror. This may be helpful to some, but it can be distracting to others. Let her see herself in the mirror after she is dressed, if she does not use a mirror while dressing. 

9. Keep this training light and fun. Make plans to go out after the child is all dressed. Let her practice with Daddy’s, Mommy’s, or older sibling’s clothing.

10. Let the child dress and undress large dolls.

11. Provide a low stool or chair so child’s feet rest securely on the floor while she sits to dress herself.

12. Remember to give the child physical affection and praise. There was much physical contact and handling when you dressed the child. The child may miss your attention when she starts to dress herself.

13. For pullover or overhead clothing:

a. Practice first with sleeveless undershirt. Use T-shirts next.

b. Let the child place her arms through the sleeves. Then let her hold the bottom of the back of the shirt or let her gather up the back of the shirt, bringing the shirt over the head, and pulling it down into place.

c. Or, let the child hold the bottom of the back side of the T-shirt, place the head opening on her head and pull down. Let the child place one arm then the other through the sleeves.

14. For an open front shirt, sweater or dress:
a. Let the child put one arm through the sleeve or armhole and bring the clothing up to the shoulder. Then let the child reach in back to the other sleeve.

b. Let the child use the overhead method. Place the open shirt facing up on the child’s lap with the collar close to the body. Let her put her arms into the armholes, pulling the sleeves up. Let her raise her arms and bring the shirt over the head, bringing her arms down and arranging the collar and shirt.

15. Let the child start buttoning from the bottom upward to avoid mis-matching the buttons and the buttonholes.

16. For the hemiplegic child or for the child affected more on one side than the other:

a. Dress the more affected arm or leg first, then the unaffected or less affected side.

b. Undress the unaffected side first, by pulling off the clothing with the unaffected hand. Then remove the clothing from the affected side with the unaffected hand.

Self Help Skills
GOAL: Knows Proper Place for Own Things (30-36 mo.)
The child knows where his possessions are kept and demonstrates this by fetching the object on request.
7. Use the classroom or home situation to learn whether the child knows where his things are kept. For example:

a. Ask the child to get his sweater or bag before leaving the classroom for home.

b. Ask the child to get a storybook so the parent can read to him.

8. Label with pictures where things are kept. For example, place a picture on the drawer for pants, skirt, and underwear, and on the wall hook where jacket or sweater is hung.

9. Put his things away with him, his toys, books, toothbrush, clothing.

10. Keep the child’s things in the same place to help him learn the proper places for his things.

11. Provide one box or shelf with the child’s name or picture on it. This shelf is for only his possessions.

Self Help Skills
GOAL: Buttons Large Buttons (30-36 mo.)
The child buttons large round buttons, at least one inch in diameter.
1. Attach buttons with string, leaving about half-inch of string between the string and the fabric. This will give enough space between the button and the fabric so the child can pass the button through the button hole easily.

2. Pass the button halfway through the hole and let the child pull the button completely through the hole.

3. Let the child practice on dressing dolls with large buttons.

4. Let the child button front opening clothing with large buttons. Use a practice smock or a sleeveless vest with large buttons.

5. Use buttons with loops instead of buttonholes. 

Self Help Skills
GOAL: Dresses with Supervision, Requires Assistance with Fastenings (32 mo. and above)
The child undresses and dresses himself with minimal assistance, but still needs supervision and some verbal assistance. He will need help with fastenings.
1. Let the child dress and undress himself as much as he can. Allow enough time within to dress.

2. Do not always insist he dress himself completely.

3. Provide simple, loose clothing.

4. Allow the child’s choice of clothing, perhaps between two sets of appropriate clothes. If choice does not matter, such as for play, let him choose or ask him to select his own clothing.

5. Help the child distinguish the back and the front as well as the right side out. He may get distracted. Give simple verbal directions and physical help as needed. Do not rush or take over completely.

6. Lay clothing out ahead of time and place them in the order in which he will put them on.

7. Supply shelves or hooks at the child’s height so he can reach for or hang up his own clothing.

Self Help Skills

GOAL:  Identifies Clothing Items for Different Occasions (24-28 mo.)
The child indicates appropriate clothing for several specific activities or occasions.
1. Talk about the choice of clothing when dressing the child for specific activity or  

      occasion.

a. Tell the child he is wearing his boots and raincoat because it is raining.

Show him how they prevent him from getting wet.

b. Ask the child to pick out the pajama he would like to wear to bed.  

Emphasize he is wearing pajamas because he will be going to sleep soon.

c. Talk about the clothes the child wears for birthday parties, pool or beach 

      activities.

2. Ask the child to bring or choose the clothes she will need for a specific activity. For 

      example, tell the child she is going to the beach and ask her to pick out her swim suit.

3. Play games which involve dressing the child’s doll for different occasions.

4. Point out in books and magazines the appropriate clothing children or adults are wearing for an activity.
Self Help Skills
GOAL:  Eats and drinks a variety of foods using appropriate utensils with little or no spilling

Eats a variety of food textures, selects and eats a variety of food types, eats with fork and spoon.
CONCURRENT GOALS
FM A:1.0
Manipulates two small objects at same time

Cog A

Participation (all goals)

Cog B

Demonstrates Understanding of Concepts (all goals)

Cog C:1.0
Groups objects, people, or events on the basis of specified criteria

SC A

Social-Communicative Interactions (all goals)

SC B

Production of Words, Phrases, and Sentences (all goals)

Soc B

Interaction with Environment (all goals)

Soc C:1.0
Communicates personal likes and dislikes

DAILY ROUTINES
Routine events that provide opportunities for children to eat and drink a variety of foods using appropriate utensils include the following:  Mealtime, Snacktime, Unstructured play times

Example  During mealtime and snack time, a variety of foods with different textures is provided. The interventionist encourages children to try new foods and to eat using the appropriate utensils.

ENVIRONMENTAL ARRANGEMENTS
· Arrange the classroom into activity areas including a dramatic play center. Although a dramatic play center usually uses pretend foods, as a special treat the interventionist may want to provide real foods for the children to serve and eat. Include forks, spoons, cups, and bowls to provide opportunities for children to practice handling utensils, with or without real food.

· Provide foods from different food groups (e.g., dairy, meat, fruit, vegetables, breads) as well as foods with different textures. A range of foods helps children learn to use a variety of utensils. Choose foods such as the following:

· Semisolid foods (e.g., applesauce, yogurt)

· Chewy foods (e.g., meat, dried fruits)

· Hard foods (e.g., apples, raw vegetables, pretzels)

· Soft foods (e.g., bananas, cooked vegetables, macaroni)

· Liquids (e.g., milk, water, juice)

· To encourage children to practice eating with a fork and spoon, offer foods during mealtime and snack time that can be scooped (e.g., applesauce, yogurt, pudding, ice cream) or spread (e.g., meat, vegetables, chunks of fruit). Provide utensils that can be easily managed by children.

· Positioning is an important consideration for children with motor impairments. Make sure the child is upright and well supported during mealtimes.

· Adaptations to utensils may be necessary for children with special needs to perform this skill independently. For example, children with motor impairments may benefit from using utensils with built-up or shortened grips. Adapted utensils are available commercially or can be fabricated. Contact a qualified specialist for adaptation needs of children with sensory and/or motor impairments.

Example  During snack time, Maria uses an adapted spoon and places the elbow and forearm of her free hand on the table to provide balance and support to her upper body. Her interventionist sits close by and uses verbal cues and the least level of assistance necessary for Maria to successfully eat her pudding. Maria grasps her spoon, scoops pudding, brings it to her mouth, removes the food from the spoon, and returns the spoon to the bowl. The interventionist fades assistance as soon as possible.

PLANNED ACTIVITIES
Two examples of how to embed this goal and the associated objectives within activities are presented here.

Super Soup:  A nutritious soup can be made for lunch or snack. Children can actively participate by washing and cutting (with adult assistance) the vegetables and then combining the vegetables, broth and spices. The five senses are explored throughout the process by looking, touching, smelling and listening (e.g., to the snap of celery being broken), and tasting the ingredients. Opportunities can be provided for children to sample foods of different textures (e.g., meat, raw and cooked vegetables, raw and cooked macaroni, vegetable broth). The soup can be served with dairy products and fruits to encourage children to select and eat foods from different food groups. The interventionist should observe children’s ability to use utensils when eating soup or when scooping or spearing other food items.

Fruit Salad:  Children will enjoy preparing fruit salad for snack. The interventionist can provide fruits with different textures (e.g., bananas, pineapple, raisins, oranges, apples) and let the children take an active part in preparing the food by washing, peeling, slicing, and scooping foods into bowls. Vanilla yogurt, granola, almonds, or wheat germ can be added to the salad if desired. The interventionist should encourage children to sample foods of different textures while preparing the snack, and offer foods from different food groups during snack. Children use utensils while preparing foods (e.g., spoons to scoop yogurt, forks to spear fruits) and while eating their snack.

Example  The interventionist allows Eric, who has a visual impairment, time to explore through touch his food and utensils. The interventionist provides a deep bowl with a lip that Eric and the other children can use to practice scooping. When it is time to eat the fruit salad, the interventionist provides brightly colored utensils that contrast with the placemat, helping Eric to locate his spoon. The interventionist also provides verbal feedback as to where utensils and food are located and places them in predictable locations (e.g., the spoon on the right-hand side of his plate).
Self Help Skills

GOAL:  Carries out all toileting functions
Uses toilet paper, flushes toilet, washes hands after using toiled, indicates need to use toilet
CONCURRENT GOALS
· Manipulates two small objects at same time

· Eats and drinks a variety of foods using appropriate utensils with little or no spilling

· Fastens fasteners on garments

· Social-Communicative Interactions (all goals)

· Production of Words, Phrases, and Sentences (all goals)

· Interactions with Environment (all goals)

DAILY ROUTINES
When children are first learning to use the toilet, it may be useful to incorporate consistent and frequent visits to the bathroom into their daily routine. It is important not to pressure children about toilet training and to avoid punishing them for noncompliance. Caregivers and interventionists should realize that toilet training is a gradual process, so even if a child is toilet trained, accidents may occur if a child is tired or upset. In some conditions, such as spina bifida, toilet training may not be an appropriate goal because of the lack of bowel and bladder sensation control. A developmental psychologist may provide useful suggestions to promote the emotional and psychological well-being of older children working on toileting goals.

ENVIRONMENTAL ARRANGEMENTS
· Children require access to a toilet, toilet paper, a sink, hand soap, paper towels, and a garbage can to independently carry out toileting functions.
· Clothing that is easily removed by the child (e.g., skirts, dresses, pants that have a stretch waist, fasteners that are easily engaged) may facilitate a child’s independently carrying out toileting functions. As the child increases independence in toileting, this activity can provide opportunities to embed goals addressing manipulation of more complex fasteners.

· Children who use augmentative communication systems should be provided with a means to communicate their need to use the toilet (e.g., a sign for toilet, a picture of a toilet on the communication board).

· Some children require adaptations to successfully reach this goal. The following considerations may influence the child’s ability to independently carry out toileting functions: the size/model of the toilet (child-size toilets, toilets that flush by hand or foot levers, potty chairs), handrails on the side of the toilet, the location/type of toilet paper roll dispenser, the size/model of the sink (a step stool, handrails, or both may be necessary for the child to have access to the sink), and the type of dispensers provided for soap and paper towels. Children with visual impairments will benefit from consistent and predictable location of all necessary materials. Consult qualified specialists for programming suggestions.

PLANNED ACTIVITIES
Although planned activities are not appropriate for this goal, subskills such as washing hands or dressing can be targeted within activities (e.g., washing hands before cooking or after messy play, changing clothes during pretend play). 

Self Help Skills
GOAL:  Goes to bathroom in time, undresses, wipes self, flushes toilet, and dresses unaided

(4-5 yrs)
1. Show the child how to wipe himself and flush the toilet. Encourage the child to do this on his own. Gradually withdraw all help and instructions and allow the child to do these tasks on his own.

2. Praise the child for being a big boy or girl as (s)he learns and remembers to wipe self and flush the toilet.

3. Put a series of pictures on the wall in the bathroom to remind child what to do (wipe, flush, turn out light).

